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ABSTRACT

Keywords: foreign language anxiety (FLA), FLA questionnaire, Foreign Language Classroom

Anxiety Scale (FLCAS), elementary school and junior high school foreign language classes,

foreign language enjoyment (FLE), mixed method

This dissertation study investigated fifth-, sixth-, and seventh-grade students’ foreign
language (FL) anxiety (FLA) during FL (English) classes in a Japanese public elementary
school and a Japanese public junior high school. Starting from 2020, FL became a regular
subject for fifth and sixth graders under the present course of study issued by the Ministry of
Education, Culture, Sports, Science and Technology in 2018. Four skills—*listening,”
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“reading,” “speaking” (interaction and presentation),” and “writing”—were incorporated, and
the literacy (reading and writing) skills were introduced in the fifth- and sixth-grade FL
classes. This study’s main purpose was to investigate the FLA of fifth, sixth, and seventh
graders and to see how children’s anxiety has changed from elementary school to junior high
school. By researching the FLA of fifth, sixth, and seventh graders, we can find a way to
support students to reduce their anxiety in and across these grades. To achieve this goal, the
researcher conducted research in an elementary school and a junior high school in the same
school district to answer the following: (1) what FLA do elementary school and junior high
school students experience, (2) what aspects of EFL learning affect their FLA, and (3) how

does students’ FLA change within a year and across grades.

A mix-method design was used in this study, and both quantitative and qualitative data
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were obtained. The researcher observed the FL classes of two sixth-grade classes about twice
a month in the 2021 school year. In the 2022 school year, she had chance to observe seventh-
grade FL classes about once a month. Despite the challenging situation because of the
COVID-19 pandemic, FL teachers at the elementary school and junior high school made
considerable efforts to provide students opportunities for pair conversations and group
activities.

The data were obtained quantitatively through FLA questionnaires developed by the
researcher (Imai, 2022a). The FLA questionnaire adapted some items from the Foreign
Language Classroom Anxiety Scale developed by Horwitz et al. (1986), and items that
measure literacy anxiety were added considering the introduction of reading and writing in the
sixth and seventh-grade FL classes. Ninety-eight fifth-grade students and 126 sixth-grade
students at a public elementary school and 175 seventh-grade students at a junior high school
participated in this study and answered the FLA questionnaires. Qualitative data were
obtained from the open-ended responses by the same sixth and seventh-grade participants, and
interviews were conducted with 11 students when they were in the sixth and seventh grades.

Results of a quantitative analysis of the FLA questionnaire revealed the following:

1. Regardless of the grade level, fifth, sixth, and seventh graders experience three types of
skill-specific anxiety related to speaking, literacy, and listening.

2. Seventh graders had more anxiety than fifth and sixth graders. However, there was no
significant difference in literacy anxiety among the grades.

3. Sixth graders’ FLA remained the same from July to March. However, over the same
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period, seventh graders’ speaking and listening anxiety increased, but their literacy
anxiety stayed the same.

4. Seventh graders without English learning experiences outside the classroom had more
literacy anxiety than those with such experience.

5. Statistically significant differences were found between the high- and low-level FL
enjoyment (FLE) groups in terms of literacy and speaking anxiety, while no statistically
significant difference existed between the two groups in terms of listening anxiety. The
results implied that when seventh graders’ FLE was high, their literacy and speaking
anxiety were low, and when their FLE was low, their literacy and speaking anxiety were
high.

Results of a qualitative analysis of the open-ended responses and interview excerpts of sixth
and seventh graders revealed the following:

1. Three skill-specific types of anxiety—speaking, literacy, and listening anxiety—were

identified among both sixth and seventh graders.

2. As for speaking anxiety, sixth graders had anxiety in giving a presentation in front of
their group members and in conversing with friends. Seventh graders had anxiety in
having one-on-one conversations and initiating conversations.

3. Sixth graders experienced literacy anxiety when reading and writing letters of the
alphabet. Seventh graders’ literacy anxiety was related to learning words and reading
them; this is because they were required to write and read words and their proficiency in

writing and reading words was assessed.



4. Sixth graders had listening anxiety when they could not catch what the teacher and the
audio were saying without the teachers’ translation. Similarly, seventh graders had
anxiety in listening to a conversation spoken fully in English. Seventh graders had
anxiety when words in the listening material were unfamiliar and difficult for them.

5. When comparing the categories of anxiety between the sixth and seventh graders, the
most notable kinds of anxiety that newly emerged in seventh grade were anxiety about a
more advanced classes, anxiety about catching up in classes, and test anxiety.

6. “Words” and “memorization” were the key features of seventh graders’ FLA. Words
were a significant source of anxiety for seventh graders, affecting various aspects of their
FLA, such as literacy, listening, memorization, and test-related anxiety. Memorization
was another notable feature of seventh graders’ FLA anxiety, which appeared in different
categories such as literacy anxiety, memorization of sentences and words, test anxiety,
and grammar anxiety.

Through both quantitative and qualitative analyses, this study found that students’ FLA
was skill-specific regardless of grade or school type (elementary or junior high school). Both
the quantitative and qualitative studies showed that fifth, sixth, and seventh graders
experienced three types of anxieties related to speaking, literacy, and listening. Therefore,
pedagogical implications are suggested to reduce students’ FLA from the perspective of these
three skills. In addition, since learning words was found to be the key feature of seventh

graders’ FLA, a pedagogical implication for teaching words is also suggested.
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CHAPTER 1
INTRODUCTION

This dissertation study aims to investigate fifth-, sixth-, and seventh-grade students’
foreign language (FL) anxiety (FLA) during FL (English) classes in a Japanese public
elementary school and a Japanese public junior high school. To examine students’ FLA and
other related variables, such as students’ age (year grade), English learning experiences
outside the classroom, and FL enjoyment (FLE), a mixed method was used. A questionnaire
developed by the researcher (Imai, 2022a) was modified, administered, and analyzed
quantitatively. In addition, students’ open-ended responses and interviews were analyzed
qualitatively.

Motivation of the Study
Maclntyre and Gardner (1994) defined FLA as “the feeling of tension and

apprehension specifically associated with second language contexts, including speaking,
listening, and learning” (p. 284). The Benesse Educational Research and Development
Institute (2015) conducted a survey among Japanese elementary school students learning
English during FL (English) activity classes. The results showed that most students had a
positive attitude toward communicating in English—for example, by using greetings,
expressing their gratitude in English as much as possible, and trying to keep listening even
when they could not understand. However, about half the students indicated that they raised
their hands to speak, and another half felt nervous or ashamed when speaking. The results of

this survey also indicated that although Japanese elementary school children have a positive



attitude toward communicating in English, they feel anxiety during English classes.

The researcher is an anxiety-prone person by nature, but she has almost never had FLA
during her FL learning. Looking back on the researcher’s English learning process, she
basically enjoyed learning English. In addition, she always devised and tried different
learning strategies and did not encounter anxious situations. From 2004 to 2010, the
researcher taught English to two groups of children aged 4—12 years in a suburban area in
Kansai, Japan. When the researcher started teaching young children, she strongly believed
that if the lessons were fun, students would have little anxiety when participating in English
lessons. She thus created fun English activities with songs and body movements and tried
them out in her English lessons. She never imagined that her students would experience FLA
during English lessons. Overall, the students seemed to enjoy her English lessons, but
sometimes they did not want to pronounce words with other students or speak when they
were asked to speak alone on the spot. The researcher encountered the concept of FLA a few
years later when she audited a TESOL course in a graduate school and learned about the
Foreign Language Anxiety Scale (FLCAS) developed by Horwitz, Horwitz, and Cope (1986)
to measure students’ FLA. Then, the researcher became curious about investigating her
students’ FLA (see Tamura, 2012). She interviewed 10 students who had participated in the
English classes and asked them 19 questions that were selected and modified from the
FLCAS. The results showed that while most students had a positive experience in her English
class, some had anxiety when they were called on by the teacher when they were not

prepared, had to speak in front of other students, or felt the other students were better at



English. Moreover, six of her students felt overwhelmed by the fact that they had to
memorize a lot of things, and most students showed discomfort about being around native FL
speakers and speaking English with foreigners. She also found that the students had anxiety
during English activities at their elementary schools. They felt nervous when speaking
English during English activities at school because they had to speak English in front of
many students. Moreover, they felt uncomfortable speaking with the assistant language
teacher (ALT), because they did not understand what the ALT was saying and did not know
how to answer the ALT’s questions in English. Responding to the fact that her students had
anxiety during English activities at their elementary school, the researcher started to wonder
what kind of FLA students in elementary schools have during English activity classes.

The researcher conducted a qualitative study using the modified grounded theory
(Kinoshita, 2003, 2007) to investigate sixth-graders’ FLA and their process of coping with it
during FL (English) activity classes at a public elementary school. This school had been a
model school for foreign language activities in 2008 even before foreign language activities
officially started in 2011 (see Tamura, 2014). Through class observations and interviews with
the students, the researcher found that sixth graders had anxiety when they were not in
control and were spotlighted, and they felt tension from the feeling of being unable to make
themselves understood by ALTs. They coped with these anxieties by getting help; voluntarily
interacting with others; or getting positive support from the homeroom teacher, ALT, and
peers. Tamura (2014) concluded that these students’ coping behaviors allowed them to enjoy

and manage the activities and tasks. The result of their study indicates that when students get



positive support from their teachers and peers, they can enjoy the tasks and activities.

Following the curriculum reforms in English education in Japanese elementary and
junior high schools, Japanese students may have experienced anxiety during English classes,
even if they appeared to enjoy them. Therefore, the researcher believes that continued
research on FLA is important to suggest the most appropriate ways to support children
experiencing FLA during English classes. When students receive meaningful support from
teachers and peers, more of them can have positive experiences in English classes and while
learning English. This assumption has led the researcher on a journey to investigate students’
FLA during English classes in Japanese public elementary and junior high schools.

Background of the Study

English education in Japanese public elementary schools started in 1992 when the
Ministry of Education, Culture, Sports, Science and Technology (MEXT) designated
Sanadayama Elementary School and Ajihara Elementary School in Osaka as pilot schools for
English education. Japanese elementary schools’ English education has experienced three
major reforms since English conversation activities were introduced as part of the Period for
Integrated Study in Japanese elementary schools in 2002 under the course of study issued in
1998 as a means to increase students’ international understanding. In 2008, the new course of
study was issued by the MEXT, and FL (English) activities were officially introduced in the
fifth and sixth grades of Japanese elementary schools in 2011. In December 2013, MEXT
(2013) published the English Education Reform Implementation Plan Corresponding to

Globalization to reform English education in elementary, junior high, and high schools as



well as to implement the new curriculum in 2020, when the original Tokyo Olympics were
expected to be held. MEXT (2013) published this plan to (1) create an educational
environment in elementary to secondary education that responds to globalization and (2)
promote consistent English education reform among elementary, junior high, and high
schools. Further, to respond to globalization, MEXT (2013) proposed to lower the starting
grade for FL activities from the fifth to the third grade and to introduce English as a regular
subject from the fifth grade. This plan also emphasized the importance of nurturing students’
English communication skills and setting these skills’ goals in accordance with the level of
each school type for students’ gradual enhancement. Furthermore, MEXT (2013) suggested
that learning goals should be set consistently throughout elementary, junior high, and high
school from the perspective of what students can do with English. and it recommended
creating can-do lists to evaluate this goal. In other words, MEXT (2013) promoted practicing
action-oriented English education.

The present course of study (MEXT, 2018a, 2018b) is written based on the concepts of
the reform policies (MEXT, 2013), and it holds that a course with FL activities must be
offered once a week (35 unit-hours a year) to third- and fourth-grade students, and a course
on FLs must be offered twice a week (70 unit-hours a year) as a regular subject for fifth- and
sixth-grade students. To set the action-oriented goal of “what students can do with English,”
the present course of study issued (MEXT, 2018a) refers to the Common European
Framework of Reference for Languages (CEFR; Kimura, 2019). The British Council (2022)

explained the CEFR as follows:



The CEFR’s non-language-specific descriptive scheme has two complementary
dimensions: (1) the communicative tasks that the language user/learner may need to
perform; and (2) the competences on which successful task performance depends.
Both dimensions include illustrative scales that use “can do” statements to describe
proficiency at six levels: A1 and A2 (basic user), B1 and B2 (independent user), C1
and C2 (proficient user). (p. 10)
According to the British Council (2022), a taxonomy of language proficiency is described
based on language use and is divided into four domains:
* Reception (listening and reading)
* Production (speaking and writing)
- Interaction (spoken and written)
* Mediation (i.e., facilitating communication between individuals or groups who for
whatever reason cannot communicate directly). (p. 10)

The present course of study (MEXT, 2018a) refers to the CEFR’s domains and sets five
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domains—“listening,” “reading,” “speaking (interaction),” “speaking (presentation),” and
“writing”—as well as the goals of each domain. This is in line with Nakashima (2021), who
stated that “the goal was set based on the communicative syllabus instead of the structural
syllabus referring to CEFR in this revision” (p. 6). MEXT (2013) emphasized the gradual
enhancement of students’ English communication skills, and the present course of study

(MEXT, 2018a) sets step-by-step goals to foster students’ communication throughout

elementary school (the groundwork of communication for third and fourth graders and the



foundation of communication for fifth and sixth graders), junior high school, and high school
(communication).
Statement of the Problem

Although there have been studies on FLA of elementary school students, most prior
research focused on anxiety in FL activities conducted under the previous course of study
issued in 2008, which focused on listening and speaking. Since little research was conducted
on children’s anxiety regarding a course of FLs, which has become a regular subject in fifth
and sixth grades from the 2020 school year, it is advisable to clarify the actual situation of
children’s anxiety regarding FLs. In particular, it is important to study children’s anxiety in
FL classes that have introduced literacy skills such as reading and writing. To investigate fifth
and sixth graders’ FLA during FL classes, the researcher conducted a study in an elementary
school. Fortunately, in the following year, the researcher was given a further opportunity to
follow children who had experienced FL classes from the elementary school to a junior high
school in the same school district. This allowed the researcher to continue examining the FLA
experienced by these children during their first year of junior high school. The main purpose
of this study was to investigate the FLA of fifth, sixth, and seventh graders and to see how
children’s anxiety has changed from elementary school to junior high school. By researching
the FLA of fifth, sixth, and seventh graders, we can find a way to support students to reduce

their anxiety in and across these grades.



Methodological Perspective

This dissertation aims to answer the following three questions: (1) what FLA do
elementary school and junior high school students experience, (2) what aspects of EFL.
learning affect their FLA, and (3) how does students’ FLA change within a year and across
grades. To conduct this research, I adopted and modified a convergent paralleled mixed-
methods design. According to Creswell and Plano Clark (2011), in the convergent parallel
design, (1) both quantitative and qualitative methods are periodized equally, (2) quantitative
and qualitative data are collected at concurrent timing, (3) quantitative and qualitative data
are analyzed separately, and (4) the results obtained from quantitative and qualitative data are
mixed for the overall interpretation. Both quantitative and qualitative data were obtained in
this research. Quantitative data were obtained through questionnaires and qualitative data
through open-ended questions and interviews to investigate Japanese elementary school and
junior high school students’ FLA. Ninety-eight fifth-grade students and 126 sixth-grade
students in a public elementary school as well as 175 seventh-grade students in a junior high
school participated in this study. Interviews were conducted with 11 students on their FLA in

FL (English) classes during their sixth and seventh grades.



CHAPTER 2

LITERATURE REVIEW

This chapter begins by discussing the definitions of foreign language (FL) anxiety
(FLA) and introducing the scales to measure FLA. The subsequent section introduces studies
that have examined students’ FLA using these scales. Following that, the chapter reviews
studies related to FLA, specifically focusing on young learners of English as a foreign
language (EFL) settings. The first part of this review focuses on studies that explore
situations that provoke the FLA of elementary and junior high school students. Subsequently,
this chapter reviews studies that have investigated the relationship between young learners’
FLA and various variables, such as their year grades, English learning experiences outside the
classroom, and FL enjoyment (FLE).

Definition of FLA

Alper and Harber (1960) assumed that two types of anxiety affect students’
performance: debilitating and facilitating anxiety. According to Scovel (1978), facilitating
anxiety “motivates the learner to ‘fight’ the new learning task; it gears the learner emotionally
for approach behavior. Debilitating anxiety, in contrast, motivates the learner to ‘flee’ the new
learning task; it stimulates the individual emotionally to adopt avoidance behavior” (p. 139).
Oxford (1999) called negative anxiety—which Alpert and Harber (1960) labelled
“debilitating anxiety”—as “harmful anxiety,” because this anxiety is harmful for learners’
performance and causes lesser participation and greater avoidance of using the target
language. Conversely, Oxford (1999) called facilitating anxiety “helpful anxiety,” while there

are various opinions about whether helpful anxiety exists or not. Scovel (1978) reviewed
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Kleinmann’s (1977) research on facilitating and debilitating anxiety in language learning, as
Kleinmann investigated the relationships between students’ facilitating and debilitating
anxiety and the use of English grammar. Kleinmann (1977) found that “students who scored
high on facilitative anxiety were emotionally equipped to approach (to ‘fight’ in primitive
terms) the very structures that their peers tended to avoid” (Scovel, 1978, p. 139).

Maclntyre and Gardner (1991) reviewed the literature on FLA and identified three
different approaches to FLA in the studies: trait-, state-, and situation-specific anxiety. They
explained trait and state anxiety by citing Spielberger (1983): Trait anxiety is perceived by a
person who tends to be anxious in any situation, and such person is highly likely to be
anxious in different situations. On the other hand, state anxiety is felt in a specific moment,
such as before taking an exam. MacIntyre and Gardner (1991) stated that some researchers
have studied situation-specific anxiety, and “[r]espondents are tested for their anxiety
reactions in a well-defined situation such as public speaking, writing examinations,
performing math or participating in French class” (p. 90). Horwitz et al. (1986) developed an
instrument to measure students’ situation-specific anxiety that included three components:
communication apprehension, test anxiety, and fear of negative evaluation. According to
Horwitz et al. (1986), communication apprehension is anxiety in oral communication, and
people with communication apprehension have trouble communicating with others, including
when speaking in pairs and groups or in public and listening to spoken messages. It is
difficult for people with communication apprehension to speak in FL classes “where they

have little control of communicative situation and their performance is constantly monitored”
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(p. 127). In addition, FL learners must communicate in FL classes with limited skills to
understand others or make themselves understood in the FL; this leads to communication
apprehension. Horwitz et al. (1986) stated that since FL learners are exposed to ongoing
performance evaluation in FL classes, test anxiety is performance anxiety that comes from FL
learners’ fear of failure. Test-anxious learners overburden themselves with the pressure to be
perfect; therefore, even well-prepared learners make mistakes in FL classes if they have test
anxiety. Horwitz et al. (1986) defined fear of negative evaluation as the “apprehension about
others’ evaluations, avoidance of evaluative situations, and the expectation that others would
evaluate oneself negatively” (p. 128). They further stated that fear of negative evaluation
could occur when learners are not only taking tests but also speaking in class. FL learners
fear negative evaluations in FL classes because they are in a situation where they are being
constantly evaluated by the teacher, who is fluent in the target language, as well as their
peers. Horwitz et al. (1986) stated their views on FLA as follows:
... we propose that foreign language anxiety is not simply the combination of these
fears transferred to foreign language learning. Rather, we conceive foreign language
anxiety as a distinct complex of self-perceptions, beliefs, feelings, and behaviors
related to classroom language learning arising from the uniqueness of the language
learning process. (p. 128)
Similarly, Oxford (1999) listed different aspects that correlate negatively with FLA that were
obtained from different studies on FLA: grades in language course, proficiency test

performance, performance in speaking and writing tests, and self-confidence in language
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learning. Oxford (1999) also summarized the factors correlated with language anxiety based
on various studies on FLA: self-esteem, tolerance of ambiguity, risk-taking, competitiveness,
social anxiety, test anxiety, identity and culture shock, beliefs, classroom activities and
methods, and instructor—learner interactions.

As previously stated in this section, Horwitz et al. (1986) developed a scale that
encompasses three components of students’ situation-specific anxieties: communication
apprehension, test anxiety, and fear of negative evaluation. This scale, known as the Foreign
Language Classroom Anxiety Scale (FLCAS), has emerged as the most commonly utilized
tool for measuring students’ FLA. Consequently, the following section presents an in-depth
exploration of the FLCAS, including its development process and application in various
research studies.

FLCAS

The FLCAS was developed by Horwitz et al. (1986). Based on the literature on FLA
and the researchers’ clinical experience teaching FL students, the FLCAS comprises three
components related to anxiety: communication apprehension, test anxiety, and fear of
negative evaluation. Thirty students who participated in the beginning language classes at the
University of Texas were invited to have group meetings consisting of “discussion of
concerns and difficulties in language learning, didactic presentations on effective language
learning strategies, and anxiety management exercise” (Horwitz et al., 1986, p. 128). Based
on discussions in the support groups, Horwitz et al. (1986) developed the scale, which

consists of 33 items that reflect three components—communication apprehension, text
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anxiety, and fear of negative evaluation. The scale and employs a five-point Likert scale
ranging from “strongly agree” to “strongly disagree.” Horwitz et al. (1986) tested the FLCAS
on 75 university students from introductory Spanish classes and confirmed enough internal
reliability (Cronbach’s alpha = .93); they had the students answer questions on the scale after
eight weeks and obtained enough test-retest reliability (Cronbach’s alpha = .83). The 33 items
of the FLCAS are shown in Appendix A.

Although Horwitz et al. (1986) set three factors in the FLCAS—communication
apprehension, text anxiety, and fear of negative evaluation—different studies that use FLCAS
in different contexts obtained different factors. Aida (1994), who researched the FLA of 96
students who enrolled in a Japanese course in a US university, used FLCAS to measure the
students’ FLA; results of the factor analysis confirmed four factors: speech anxiety and fear
of negative evaluation, fear of failing the class, comfortableness in speaking with native
speakers, and negative attitudes toward the class. Aida’s (1994) results confirm that “speech
anxiety” and “fear of negative evaluation”—which Horwitz et al. (1986) included in the
FLCAS—are important components of FLA. However, test anxiety, one of the three
important components of Horwitz et al.’s (1986) FLCAS, did not appear as a factor in FLA
among her participants. Matsuda and Gobel (2004) investigated the FLA of 252 Japanese
university EFL students using the FLCAS, and the result of the factor analysis highlighted
two factors: low self-confidence in English speaking and general English classroom
performance anxiety. Maeng (2007) investigated 167 elementary schoolchildren’s FLA in

South Korea using all the items of the FLCAS and confirmed four factors: communication
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anxiety, fear of failing class and test, negative attitude, and fear of negative evaluation.

In her response to Aida’s (1994) study and other studies that confirmed different
number and types of factors, Horwitz (2017) strongly claimed the following:

Horwitz et al. (1986) did not argue that (foreign) language anxiety is composed of

communication apprehension, test anxiety and fear of negative evaluation. If we want

to better understand the nature of Language Anxiety, we simply cannot start with a

false premise. (p. 38)

In addition, Horwitz (2017) emphasized the following point:

...since the 33 original FLCAS items came from a number of sources including the

experiences of anxious language learners and were not chosen to represent a three-

factor model of Language Anxiety, it is clearly not possible to classify the FLCAS in

that way. (p. 36)

Moreover, Horwitz (2017) discussed two different qualitative studies on FLA (Price, 1991;
Yan and Horwitz, 2008) and concluded that “these two examples remind us that for any
model of Language Anxiety that may emerge, there will be substantial individual and group
variation” (p. 39).

Because the FLCAS only measures students’ speaking and listening anxiety, it is
impossible to use it to measure their reading and writing anxiety. Saito et al. (1999)
developed a scale to measure FL reading anxiety, called the Foreign Language Reading
Anxiety Scale, that can distinguish FL reading anxiety from oral FL anxiety and confirmed

the existence of FL reading anxiety.
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The FLCAS was modified and translated into different languages to measure FLA in
specific contexts. Yim and Yu (2011) developed a scale to measure FLA for primary
schoolchildren in South Korea, called the English Learning Anxiety Scale (ELAS). They
translated the items of the FLCAS into Korean, rewording some parts that had concepts
difficult for Korean children to understand. Repetitive statements and items that had been
excluded as a result of low factor loadings in the previous studies were omitted. The final
version of the ELAS adapted 16 items from the 33 items of the FLCAS on a five-point Likert
scale, ranging from strongly disagree to strongly agree. The ELAS was used among 573
primary school children and was found to be reliable (Cronbach’s alpha = .891). To measure
Turkish children’s FLA, Aydin et al. (2016); Aydin (2016a, 2016b); and Aydin, Harputlu,
Ustuk, et al. (2017) developed a scale called the Children’s Foreign Language Anxiety Scale
(CFLAS). They translated 33 items of the FLCAS into Turkish, simplified words to match
the children’s linguistic and conceptual development, and then administered the scale to 174
second- to seventh-grade students. As a result of the factor analysis, 20 items were finally
adapted (Aydin, Harputlu, Ustuk et al. 2017). Each item of the CFLAS was followed by a
five-point Likert scale with five facial expressions ranging from very unhappy to very happy.
The CFLAS was distributed among 470 primary and secondary schoolchildren in Turkey and
confirmed to have enough reliability (Cronbach’s alpha of .85; Aydin, Harputlu, Ustuk et al.
2017).

Some scales were created based on the FLCAS by combining other scales and studies

to measure students’ FLA in specific contexts. Kondo and Yang (2003) developed the English
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Language Classroom Anxiety Scale (ELCAS) to measure Japanese EFL students’ FLA from
the responses to open-ended questions administered to 148 university students in Japan and
some items from the existing FLA scales, including the FLCAS. Kondo and Yang (2003)
created items that belonged to 12 dimensions: listening, speaking, reading, writing, being
asked questions, mistakes, information processing, classroom activities, other classmates,
teachers, and language skills. The ELCAS adapted a six-point Likert scale and was
administered to 213 university students in Japan; its internal consistency was confirmed with
a Cronbach’s alpha of .93. Imai (2022a) developed a scale to measure FLA among Japanese
public elementary school children who were in FL (English) classes, which became a
mandatory subject under the course of study issued in 2018. Imai (2022a) chose FLCAS
items that reflected the context of Japanese fifth and sixth graders’ English classes by
considering the result obtained from her previous qualitative research (Tamura, 2014) and
other previous studies (Matsumiya, 2010; Monoi and Hanei, 2017) on Japanese elementary
schoolchildren’s FLA. Since the FLCAS only measures speaking and listening anxiety and
the present course of study (MEXT, 2018a) covers reading and writing, Imai (2022a) added
items that asked about anxiety in the latter contexts. She administered this five-point Likert
scale to 43 Japanese children at a public elementary school, and sufficient reliability was
confirmed (Cronbach’s alpha = .92). The revised version of the scale used in Imai (2022a)
was used in this dissertation (see Appendixes B—F for the FLA scale used in this dissertation

study).
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FLA in EFL Settings

Studies on FLA have been flourishing since the 1960s, and different researchers have
researched this topic in different contexts. Studies investigating situations that provoke FLA
among elementary school and junior high school EFL students during English classes have
been conducted in different countries such as in Taiwan (Chan and Wu, 2004), Korea (Kim
and Ko, 2012), Turkey (Aydin et al., 2018), Saudi Arabia (Alshahrani and Alandal, 2015),
and Japan (Shiomi and Tanaka, 1992; Matsumiya, 2004, 2005a, 2005b, 2006, 2010, 2012;
Monoi and Hanei, 2017; Imai, 2022).

Kim and Ko (2012) examined 323 Korean elementary school students from the third to
sixth grades using the FLCAS (Horwitz et al., 1986). A factor analysis identified several
factors such as anxiety and fear, confidence and comfortableness, competition and
comparison, and avoidance and apathy. Chan and Wu (2004) examined the FLA of 601 fifth-
grade students in elementary schools in Taipei using the FLCAS and conducted interviews
with 18 highly anxious students. They identified five anxiety-provoking situations: tests,
speaking in front of others, spelling, incomprehensible input, and speaking to native speakers.

Aydin et al. (2018) investigated the levels of three components of the FLCAS—
communication apprehension, negative evaluation, and test anxiety—among 494 Turkish
primary and secondary school EFL learners from the second to seventh grades using the
CFLAS (Aydin et al., 2016a), which was adapted from the FLCAS. Regarding
communication apprehension, Aydin et al. (2018) found that students have the highest-level

anxiety when they must speak without preparation in class or do not understand what the
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teacher is saying in English. In terms of fear of negative evaluation, students showed high
anxiety when they did not understand what the teacher was correcting, when they made
mistakes, and when other students laughed at them while they were speaking English.
Concerning test anxiety, students expressed high-level anxiety regarding three items: when
they were asked questions and were unprepared, when they forgot things that they knew
while speaking, and when they thought that they might fail the English class (Aydin et al.,
2018). However, Aydin et al. (2018) indicated that students were not so anxious about taking
exams when they were well prepared. Alshahrani and Alandal (2015) investigated the FLA of
260 sixth-grade EFL students from elementary schools in Saudi Arabia in terms of the
anxiety levels, causes, and gender differences by using the FLCAS (Horwitz et al., 1986);
they conducted interviews with 10 most anxious students to determine their FLA in detail.
Alshahrani and Alandal (2015) found that most students (n = 193) had moderate FLA, and 48
students showed high anxiety. Moreover, of the three components of the FLCAS, the main
source of anxiety for the students was communication apprehension (78.6 of the total
variance), followed by test anxiety (17% of the total variance), and fear of negative
evaluation (4.4% of the total variance). In the interviews with the 10 most anxious students,
they revealed that speaking in front of classmates and tests increased their anxiety.
Matsumiya (2005a, 2005b, 2006, 2010) conducted a series of studies on situations
provoking FLA among Japanese elementary school students during English activity classes.
According to Matsumiya’s (2005a) survey on the anxiety of third to sixth graders in

elementary school during English activities, about half the participating children felt some
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anxiety during English activities, and the most common open-ended response regarding
situations in which they felt anxiety was “anxiety about being called and speaking in front of
others.” In addition, “when learning (memorizing) new words” was selected as the most
common reason for feeling uncomfortable or uninterested in English activities in all grades.
Matsumiya (2005b, 2006) created a questionnaire with 26 items selected from the FLCAS
(Horwitz et al., 1986) by removing items concerning test anxiety, preparation, and failing of
English class because these items did not apply to English activity classes in Japanese public
schools at the time the research was conducted. Matsumiya (2005b) also studied the FLA of
544 third- to sixth-grade elementary school students during English activities and
investigated which situations during the English activity classes were related to their anxiety.
Matsumiya (2005b) observed that, overall, students showed strong anxiety and felt strongly
anxious about “evaluating themselves negatively by comparing themselves with others” and
“speaking alone in public.” Matsumiya (2010) also studied 1,497 fifth- and sixth-grade
elementary school students’ anxiety in FL (English) activities. Referring to the items of the
ELCAS (Kondo and Yang, 2003) and previous studies, Matsumiya (2010) created a five-
point Likert scale questionnaire consisting of five sections: (1) favorability of FL activities
and interest in FLs, (2) students’ anxiety and tension during class, (3) coping with difficult
situations during class, (4) support they would like to get from their teachers during FL
activities, and (5) support they would like to get from their teachers when experiencing
difficulties during class. In Section (2), items about which the children felt particularly

anxious included “I feel nervous when I present alone in front of everyone”; “I wonder what I
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should do if the teacher calls on me when I don’t know the answer”; “I think everyone else
speaks English better than I do”; “When I cannot memorize new words, I feel anxious”; and
“It’s a nerve-wracking experience to present alone in front of everyone.”

Monoi and Hanei (2017) investigated the FLA of 116 sixth-grade students who had
experienced English classes since the first grade in a Japanese public elementary school.
They designed a questionnaire to examine children’s anxiety in English classes, referring to
the ELCAS developed by Kondo and Yang (2003), findings of Matsumiya (2005a, 2006), and
insights from “The Second Basic Survey on English in Elementary Schools” by the Benesse
Education Research Institute (2011). Using this questionnaire, they conducted a study to
investigate the specific situations in which children experience anxiety during English
classes. Monoi and Hanei found that children’s anxiety was relatively high in situations in
which they actively used English alone, such as “speaking with a foreign teacher in English”
and “speaking with a friend in English.”

Imai (2022a) developed an FLA questionnaire that measures sixth graders’ FLA during
FL classes. This FLA questionnaire was created based on the FLCAS (Horwitz et al., 1986).
It includes some items regarding learners’ anxiety in listening and speaking that were adapted
from the FLCAS. Moreover, to align with the present course study (MEXT, 2018a),
additional items were included in the FLA questionnaire to gauge sixth graders’ anxiety in
literacy (reading and writing), such as in writing and reading alphabet letters and writing
sentences by referring to a model sentence. Using the FLA questionnaire, Imai (2022a)

investigated FLA during FL (English) classes among 43 sixth-grade students at public
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elementary schools. The items toward which the sixth-grade students showed a high degree
of anxiety were “speaking in English when they were suddenly called on by the teacher,”
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“making a presentation in front of everyone by themselves,” “making mistakes when
speaking English,” and “being laughed at by everyone when speaking English.” In addition,
since the children who responded to the questionnaire survey had learned to read and write
the alphabet from the third grade of elementary school, they tended to be less anxious about
reading and writing.

Little research has been conducted to investigate the situations triggering FLA among
EFL learners of junior high school age. In Japanese junior high school settings, as far as the
researcher’s knowledge extends, only Shiomi and Tanaka (1993) investigated Japanese junior
high school students’ FLA during English classes. Shiomi and Tanaka (1993) administered
the English Classroom Anxiety Questionnaire, which was adapted from the FLCAS, to 684
seventh- to ninth-grade Japanese junior high school students. Then, using data obtained from
eighth and ninth graders, Shiomi and Tanaka (1993) conducted a factor analysis and
highlighted three factors: (1) “Anxiety of negative evaluation being aroused in the English
class” is the anxiety about being evaluated by peers and the teacher because the students lack
confidence in speaking in English. (2) “Getting nervous in the English class” represents
students’ nervousness when they answer questions from the teacher and when they do not
understand the content of the class. (3) “Dislike for having to study English,” relates to

students’ like and dislike of English and their concentration during English classes.

In summary, no coherent trend in FLA was found in EFL settings, largely due to
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differences in the countries where the studies were conducted, the time periods during which
the data were collected, and the varying educational environments and curricula.
FLA and Other Variables

This section provides a comprehensive review of studies that have explored the
relationship between young learners’ FLA and various variables, including learners’ year
grade and their experiences in learning FLs outside the classroom. It reviews studies that
investigated how young learners’ (1) year grades (hereafter referred to as grades), which
reflect their age, and (2) extracurricular English learning experiences relate to their FLA in
EFL settings.

Carreira (2006); Kim and Ko (2012); and Aydin, Harputlu, Celik, et al. (2017)
examined elementary school students’ grade differences with regard to FLA. Shiomi and
Tanaka (1993) examined the grade differences in junior high school students’ FLA during
English classes. Nishida (2008) and Matsumiya (2010) investigated the relationships between
elementary school students’ FLA and the variables of grades and English learning experience
outside the classroom.

Carreira (2006) administered a questionnaire to third-grade (n = 137), fourth-grade (n =
129), and sixth-grade (n = 119) students in a public elementary school in Japan to investigate
the association between the differences in their grades and FLA; they found no significant
differences. Kim and Ko (2012) investigated the FLA of third-, fourth-, fifth-, and sixth-grade
Korean elementary school students (aged 9-12 years) by using FLCAS; they identified four

factors: anxiety and fear, confidence and comfortableness, competition and comparison, and
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avoidance and apathy. They found no significant grade differences for the first three factors
but observed a significant difference related to the fourth factor, avoidance and apathy,
between third and sixth graders. Moreover, Kim and Ko (2012) found that sixth graders had
apathetic feelings toward English classes, and showed avoidance behaviors such as not
feeling like attending English class more frequently than third graders. Aydin, Harputlu,
Celik, et al. (2017) investigated whether the FLA of Turkish elementary and junior high
schoolchildren differed according to students’ age and grade through the CFLAS (see Aydin,
Harputlu, Ustuk, et al., 2017), which was administered to second-grade (n = 91), third-grade
(n = 98), fourth-grade (n = 87), fifth-grade (n = 80), sixth-grade (n = 86), and seventh-grade
(n = 52) students aged 7—12 years. They found that seven items—taking examinations,
speaking English in class, being called by the teacher, being forced to speak in class, learning
many grammar rules, being asked questions by the teacher when unprepared, and being
laughed at by other students—were significantly correlated to students’ grades. Specifically,
as regards communication apprehension, lower-grade students had more anxiety in being
called by the teacher, being forced to speak English in class, and learning grammar rules; in
addition, they felt more anxious in situations of negative evaluation, such as when being
laughed at by others. Higher-grade students had more anxiety in taking examinations and
being asked questions by the teacher when unprepared. Shiomi and Tanaka (1993) examined
grade differences in the FLA of junior high school students during English classes. They
found that, overall, the level of anxiety increased with each passing school grade; especially

for male students, significant differences in FLA existed between the seventh and eighth
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grades and between the seventh and ninth grades.

Nishida (2008) investigated if Japanese elementary students’ gender, grade, and
English learning experience outside the classroom were related to their FLA. They
administered a questionnaire modified from the FLCAS to 720 Japanese students at public
elementary schools from grades one to six. Concerning students’ English learning
experiences outside the classroom, for both lower and upper grades, significant differences
were observed between students with and without English learning experiences. Nishida
(2008) found that students who had attended English school outside the classroom had higher
anxiety than students who had not. Based on these results, Nishida (2008) speculated that
students attending English schools outside the classroom may experience FLA at such
schools. Matsumiya (2010) created an FLA questionnaire consisting of 13 items based on
three components of the ELCAS (Kondo & Yang, 2003)—anxiety about low proficiency of
English, anxiety about evaluation from classmates, and anxiety about speaking activities.
They administered the questionnaire to 1,497 fifth-grade (n = 765) and sixth-grade (n = 770)
students at nine Japanese public elementary schools. Matsumiya (2010) found that sixth
graders showed significantly higher anxiety regarding 9 out of 13 items than fifth graders did.
The nine items include anxiety related to speaking alone in front of others, anticipating being
called by the teacher, not being able to memorize new words, not knowing the answer,
making mistakes and being laughed at by everyone, and not understanding what the ALT is
saying. Matsumiya (2010) also found that students who had no English learning experiences

outside the classroom showed more anxiety than those who did.
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This section reviewed various studies that explored the relationship between young
learners’ FLA and different variables, such as their grade and English learning experiences
outside the classroom. However, due to the diverse contexts and backgrounds of each study,
there were no unified results. The variability in findings suggests that the effects of learners’
grades and their English learning experiences on FLA may differ depending on contexts and
educational settings.

Foreign Language Enjoyment (FLE) and FLA

Research investigating the relationships between FLA and FLE started with Dewaele
and Maclntyre (2014), who have played a central role in the research on this topic by
conducting several studies. Dewaele and MaclIntyre (2014, 2016) emphasized the importance
of researching the role of positive emotions in FL acquisition. They stated the following:

With the emergence of positive psychology as a defined specialization, and with the

broaden-and-build theory as a framework for understanding positive emotion, we

propose that the time is right to closely examine enjoyment in foreign-learning

context. (Dewaele & Maclntyre, 2016, p. 216)
Dewaele and Maclntyre (2014) further explained the reasons for researching “enjoyment”
among different positive emotions. They argued that enjoyment is a key component of the
concept of flow advocated by Csikszenmihlyi (1990), which refers to a positive emotional
state where people’s psychological demands are being met. Dewaele and Maclntyre (2014)
explained the relationship between enjoyment and language learning as follows:

Csikszenmihlyi (1990) notes that experiencing enjoyment involves having a chance to
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complete a task, concentration, clear goals, and immediate feedback...... On a daily

basis the process of language learning will implicate the two key sources of

enjoyment: developing interpersonal relationships and making progress toward a goal.

(p. 242)
Dewaele and Maclntyre (2014) also emphasized the importance of knowing both the
enjoyment and anxiety of language learners. This is in line with Csikszentmihlyi’s (1975)
studies on flow, which showed “how a challenging activity that well exceeds a person’s skill
level can lead to worry and anxiety, but as skills come into line with the degree of challenge,
enjoyment and flow experiences can emerge” (Dewaele & Maclntyre, 2014, p. 242).

Dewaele and Maclntyre (2014) also developed an FLE scale of 21 items that reflect
positive emotions toward the learning experience, peers, and teachers. It was based on the
Interest/Enjoyment Scale (Ryan et al., 1990), which consists of seven items related to
enjoyment, fun, interest, and boredom. They rephrased the items in the Interest/Enjoyment
Scale that had ask about a single activity at one point in time, because they wanted to obtain
the participants’ overall judgment of past FL classes. To investigate the relationship between
FLA and FLE, eight items from the FLCAS (Horwitz et al., 1986) were included in their
scale.
The aim of Dewaele and MaclIntyre’s (2014) study was to administer the FLE scale and

examine the relationship between FL learners’ FLA and FLE; they administered the scale to
1,746 polyglots of different nationalities aged 11-75 years. They observed less dispersion

around the mean score for FLE but more dispersion around the mean score for FLA, and the
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two scores were distributed very differently. Dewaele and Maclntyre (2014) also found that
“...although there was a significant negative correlation between FLE and foreign language
classroom anxiety (FLCA), they shared only 12.9% of their variance...... and the two
distributions of scores were quite different” (p. 261). Considering these results, Dewaele and
Maclntyre (2014) “claim that these two dimensions are related, but that enjoyment and
anxiety appear to be independent emotions, and not opposite ends of the same dimension” (p.
261). Moreover, Dewaele and MaclIntyre (2016) investigated the FLE and FLCA of 1,742
multilingual participants aged 11-75 years, using the FLE scale to examine whether FLE and
FLCA were separate dimensions. Their factor analysis confirmed three factors. All eight
items from FLCAS belong to factor I (FLCA). The items in factor II (FLE-social), such as
form a right group and a good atmosphere, and the items in factor III (FLE-private), such as
fun and not getting bored, are related to FLE. Dewaele and Maclntyre (2016) stated that
because factors for anxiety and FLE are formed separately, these two concepts are
independent and do not necessarily function like a seesaw, where FLE increases and FLA
decreases.

Young and adolescent learners’ FLE in Japanese elementary and junior high school
settings has not been researched extensively so far. Among studies that investigate the
relationship between Japanese elementary school students’ anxiety and positive feelings in
English classes, Matsumiya (2006, 2008, 2010) examined the relationship that elementary
school students’ levels of anxiety had with their favorability toward activities conducted

during English activity classes (Matsumiya, 2006, 2008) and English learning (Matumiya,
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2010). Imai (2022b) conducted a qualitative study on sixth graders’ FLA and FLE during FL
(English) classes.

Matsumiya (2006) studied 544 third- to sixth-grade students in two public elementary
schools to examine the relationship between their anxiety and favorability toward activities in
English activity classes. The participants were divided into the low- and high-anxiety groups,
and favorability toward each activity of the two groups was compared. Most students in the
high-anxiety group showed strong aversion to the activity of speaking English alone in front
of others. In addition, the high-anxiety group showed low favorability toward one-on-one
activities such as interviews and negotiations. Passive activities such as “listening silently to
pronounced words” were also less favored by students in the low-anxiety group. Matsumiya
(2008) conducted further research to examine 434 third- to sixth-grade Japanese public
elementary school students’ favorability toward English activities and their level of anxiety.
She found no significant differences in favorability toward English activities between the
high- and low-level anxiety groups. She concluded that regardless of their level of anxiety,
the students had overall high favorability toward English activities. Matsumiya (2010) further
administered a questionnaire consisting of 11 items that asked 1,497 fifth- and sixth-grade
elementary school students about their positive feelings and willingness toward English
learning and English activity classes; the aim was to investigate the relationship between such
feelings and the students’ levels of FLA. She found that students in the high-anxiety group
showed more positive feelings and willingness in eight items, while students in the low-

anxiety group did so in three items. Matsumiya (2010) stated that since students in the high-
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anxiety group showed positive feelings toward improving their English skills and willingness
to get to know or be introduced to other cultures, they did not lose their positive feelings and
willingness to learn English. Matsumiya (2010) also showed that students in the low-anxiety
group tended to enjoy and have positive feelings toward English classes themselves through
items such as “I like English classes,” “I want to speak with foreigners more,” and “English
activity classes are fun.”

Imai (2022b) investigated sixth-grade students’ FLA and FLE during FL classes and
conducted an open-ended questionnaire among sixth graders, where they were asked the
following: “Please write the events that made you anxious during English classes and write
the reason why you became anxious” and “Please write the events in which you enjoyed
yourself, had fun, and felt happy and write the reason why you thought so at that time.” As a
result of qualitative analysis, FLA events were grouped into 11 categories and FLE events

into 14 categories. The 11 FLA categories were “not understanding English,” “giving a

9 ¢

presentation,” “reading and writing English,” “being suddenly called by the teacher,”

99 ¢

“communicating with others,” “not being able to remember,” “being required to pay constant

attention,” “being evaluated,” “making mistakes,” and “not being able to pronounce

99 ¢6y

correctly.” The 14 FLE categories were “being engaged in activities,” “interacting with

29 <6 99 ¢¢ 99 ¢¢

teachers and other peers,” “teacher’s teaching style,” “getting a good evaluation,” “giving a

presentation,” “learning differences of structures between Japanese and English,” “being able

99 <6

to read and write English,” “understanding English,” “CDs and videos,” “cooperating with

other peers,” “being helped,” “being able to pronounce correctly,” and “being called by the
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teacher.” Imai (2022b) found some common situations related to both FLA and FLE: “giving

2 ¢

a presentation,” “reading and writing English,” “communicating with others,” “being
evaluated,” ““‘understanding English,” and “being called on by the teacher.” This indicates
that, for instance, some students experienced anxiety, while others felt enjoyment when
participating in activities such as giving presentations or reading and writing in English.
Based on the qualitative analysis, Imai (2022a) stated that the findings motivated her to
conduct further research on the relationship between sixth graders’ FLA and FLE to identify
the relationship between the two types of emotions.

This chapter reviewed the research on FLA, most of which used the FLCAS developed
by Horwitz et al. (1986). Therefore, the FLCAS questionnaire was thoroughly described.
Some studies examined the effects of age and students’ English learning experiences outside
the classroom while others examined the relation between FLA and FLE. Researchers in EFL
contexts modified the items and added items to adjust the FLCAS to their own contexts, such
as studies conducted in Turkey and South Korea. Thus, this study’s researcher decided to
modify the FLCAS to investigate the FLA of Japanese elementary school and junior high
school students.

Research Questions

Having reviewed the literature regarding young learners’ FLA and use of the FLCAS,

the following research questions were formulated to investigate FLA among Japanese

elementary school and junior high school settings:

RQ1: What aspects of FLA do fifth, sixth, and seventh graders experience during FL
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(English) classes?

RQ2: Are there any differences among fifth, sixth, and seventh graders’ FLA?

RQ3: Are there any differences in students’ FLA within a year grade?

RQ4: Does fifth, sixth, and seventh graders’ FLA differ according to their English learning
experience outside the classroom?

RQS5: Are there any differences in FLA among students with high-, middle-, and low-level
FLE?

RQ6: How does students’ FLLA change from sixth to seventh grade?
The FLA questionnaires were administered to fifth, sixth, and seventh graders, and

quantitative analysis was conducted on the results to answer RQs 1-5. Moreover, qualitative

analysis was conducted on the students’ open-ended responses on FLA to answer RQ6.
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CHAPTER 3
FOREIGN LANGUAGE ANXIETY (QUANTITATIVE STUDY)

This chapter explains how questionnaires to measure fifth-, sixth-, and seventh-grade
students’ foreign language (FL) anxiety (FLA) were administered and the results were
analyzed quantitatively to investigate their FLA. In addition, the relationship between
students’ FLA and other variables—students’ year grades, English learning experiences
outside the classroom, and FL enjoyment (FLE)—were analyzed. Information from class
observation notes was used to interpret the data analysis results.

Method
Participants and Research Sites
Data were collected at a public elementary school (A Elementary School) and a public

junior high school (B Junior School) in Kanagawa Prefecture. The participants were asked to
answer the FLA questionnaire developed by the researcher. Ninety-eight fifth- grade students
in A Elementary School answered the FLA questionnaire in March 2022. In addition, 126
sixth-grade students in A Elementary answered the FLA questionnaire in July 2021, of which
122 again answered the questionnaire in March 2022. Further, 175 seventh-grade students in
B Junior High School answered the FLA questionnaire in July 2022, of which 168 again
answered the questionnaire in March 2023.
A Elementary School

A Elementary School is located in a quiet residential area surrounded by nature and

mountains. A year before the data were collected in A Elementary School, FL became a
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regular subject in the fifth and sixth grades under the new course of study (MEXT, 2018a).
Therefore, sixth graders participating in this study had already experienced FL classes when
they were in the fifth grade. Further, both fifth and sixth graders had experienced FL
activities once a week in the third and fourth grades. Both fifth- and sixth-grade FL classes
involved 45-minute lessons twice a week. One male Japanese Teacher of English (JTE;
hereafter called JTE A) taught all fifth- and sixth-grade FL classes at A Elementary School
(four classes each). JTE A was in his 60s and had a rich background as an English teacher: He
had taught English at junior high schools for 20 years and had been involved in curriculum
development and teacher training when FL activities were introduced in the fifth and sixth
grades in 2011. There were four fifth-grade classes with about 30 students in each class. The
researcher did not have a chance to observe fifth-grade FL classes constantly; however, she
observed the classes once when the FLA questionnaire was administered in March 2022.
There were four sixth-grade classes, and each class had about 33 students. All classes were
taught only by JTE A, and homeroom teachers were not usually in the classroom during JTE
A’s classes. A male assistant language teacher (ALT) taught fifth- and sixth-grade FL classes
five times a year. When the ALT taught FL classes, homeroom teachers were in the classroom
to support the ALT. The ALT created activities based on the topics and phrases JTE A had
prepared for the ALT to teach and conducted those activities during the classes. In school
year 2021, JTE A taught fifth- and sixth-grade FL classes at A Elementary School 23 and 25
times in the first term (April to July), 25 and 26 times in the second term (September to

December), and 17 and 17 times in the third term (January to March), respectively. The
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ALT’s FL classes for fifth and sixth graders were conducted twice in the first term, twice in
the second term, and once in the third term. The researcher observed two different sixth-grade
FL classes (classes 1 and 4) taught by JTE A about twice a month. Most of the time, the
researcher observed classes from the back of the classroom. The researcher videotaped the
classes and noted what was happening and how the teacher and students interacted during the
classes. When JTE A asked the researcher to support the students, she walked around the
classroom and aided students who asked for help and answered their questions during writing
activities. Since the class observations were conducted during the COVID-19 pandemic,
students and the teacher had to wear masks all the time during the FL classes, and the number
of conversation activities were limited. Because JTE A had to wear a mask while teaching,
students had very few opportunities to see the shape of JTE A’s mouth while pronouncing
English. JTE A’s motto was to ensure students have fun while speaking English during FL
classes. Therefore, despite the challenging circumstances, JTE A made significant efforts to
provide students with opportunities to have conversations with a partner as much as possible
during the class and to give presentations in groups. However, wearing masks certainly
created a sense of distance between JTE A and the students, as well as among the students
themselves. Therefore, the FL classes were not as they were supposed to be before the
COVID-19 pandemic. JTE A conducted fifth- and sixth-grade FLs classes mainly using a
textbook series titled Junior Total English 1, 2 (Yoshida, 2020; [ is for the fifth grade, and 2
is for the sixth grade), which is a government-authorized textbook for FLs. He made a

worksheet for each unit of the textbook and distributed it to the students at the beginning of



35

each new lesson. The worksheet consisted of the following sections:

1. Today’s date, day of the week, and weather—At the beginning of each class, JTE A
asked students about today’s date, day of the week, and weather. Then, students wrote
them in English in the worksheet.

2. Target phrase of each section of the unit in the textbook—For example, students wrote
their own answers if the target phrase was a question such as, “What club do you want
to join?” or “What do you want to enjoy in the junior high school?” If the target phrase
was a sentence such as, “I want to be a firefighter,” students wrote about themselves
(what they want to be) by referring to the target sentence.

3. A bingo sheet and charts for communication activities using target phrases

4. A review of what students had learned in the unit—Students wrote the review in
Japanese.

The basic pattern of JTE A’s classes was as follows:

1. Telling a short story about the teacher’s recent event—IJTE A first used English to tell a

short story and then summarized it in Japanese.

2. Reviewing greeting expressions such as using the date, day of the week, and weather

3. Chanting—The banana chant developed by Matsuka et al. (2007) was chanted.

4. Playing a CD and teaching the contents in the textbook—Students listened to the

introductory dialogue. JTE A explained the dialogue and the target phrase used in the
dialogue.

5. Using the worksheets created by the teacher himself—The students practiced target
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phrases from the textbook through bingo games and pair communication activities.
They wrote about themselves using model sentences as a reference for the target
phrases by looking up words from the vocabulary section at the end of the textbook.
6. Conducting listening activities provided in the textbook
7. Reflecting on the lesson—Students wrote a review of what they learned in the unit in
Japanese.
A presentation project called Project Time was held thrice a year (once each term) for both
fifth and sixth graders. In this presentation project, students gave presentations in a group in
front of three or four group members. They filmed each member’s presentation using a tablet
and sent the filmed presentation to JTE A’s tablet. Each filmed presentation was evaluated by
JTE A, and the evaluation was included in the final grade. JTE A evaluated each student’s
presentation in accordance with the following criteria based on the present course of study
(MEXT, 2018a):
1. Knowledge and skills—Is the student speaking smoothly and paying attention to
accents, etc., and is the student pronouncing English with a Japanese accent?
2. Expression—Is the student speaking in a way that others can understand?
3. Thinking—Is the student trying to use not only the assigned expressions but also other
expressions?
4. Presentation—TIs the student using gestures, trying to communicate, and putting
appropriate pauses in between?

A simplified version of these criteria was given to the students, and students wrote their



37

thoughts on each group member’s presentation and their own presentation based on these
simplified criteria. The preparation for Project Time started with writing a script. Students
were required to write a presentation script using the assigned phrases that had already been
taught. JTE A announced the topic and what phrase the students had to use when writing the
script. Then, he showed the students his script as an example. Fifth graders were expected to
write five to eight sentences, and sixth graders were expected to write five to ten sentences.
Next, they practiced reading the script with other group members. The group members gave
each other advice when they practiced their presentations. On the day of Project Time, each
group went to an assigned place and filmed each student’s presentation. The following are the
topics of Project Time for fifth graders for each term:
Ist term: “This is me.” in which students introduced themselves using the phrases, “I
like—" and “I have—.”
2nd term: “This is me. Part 2,” in which students talked about what they can do and what
they generally do during a week using the phrases “I can—" and “I usually—.”
3rd term: “Let’s introduce the country, prefecture, or city that you want to visit” using
phrases such as “I want to visit/see/eat—.” They also presented famous things
about the places using the phrases “The (country/prefecture/city) has—" or “The
(country/prefecture/city) is famous for—.”
The following are the topics of Project Time for sixth graders for each term:
Ist term: “This is me,” in which students introduced themselves using phrases that

students learned during the 1st term: “I’'m —,” I’'m from—,” “I can—,” “I’'m
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good at—,” “I like—,” and “I want to—.”
2nd term: “My town,” in which students talked about the good aspects of their town by
referring to phrases that appeared on page 78 of the textbook: “We live in—,”
“We have —,” “We can—,” and “We love—.”
3rd term: “My future, my dream,” in which students wrote about their future dream and

what they want to do in junior high school using the phrases “I want to be a
(an)—,” “I want to join the — club,” and “I want to enjoy the—.”” Moreover,
they had to present the reasons why they wanted to be — and join the — club.

Both fifth and sixth graders had the chance to speak with a partner or in a group twice per

term. The topics for fifth graders were self-introduction, show and tell, and my favorite

things, and those for sixth graders were self-introduction, show and tell, my favorite things,

my summer holidays, and places I want to go. Since JTE A had taught at the junior high

school for a long time, he knew that he had a lot of students who did not like English.

Therefore, his priority for fifth- and sixth-grade FL classes was to ensure the students have

fun, especially when speaking English. As for literacy, he set a low standard. He expected his

students to copy the alphabet letters correctly. However, as for writing sentences and words,

he did not expect the students to memorize the spellings of words. Rather, he encouraged

them to copy the words and sentences.

B Junior High School

B Junior High School is located in a suburban area in Kanagawa and in the same

school district as A Elementary School; therefore, most students (almost 75%) in A
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Elementary School go to B Junior High School after graduating. Here, the seventh grade
included five classes, and there were 37 students in one class. The FL (English) classes were
taught by a male teacher (Teacher A) in his 30s and a female teacher (Teacher B) in her 20s;
both were full-time teachers and also served as homeroom teachers for seventh-grade classes.
By the school year 2022, they had taught as junior high school English teachers for nine years
(Teacher A) and three years (Teacher B). In 2022, 46, 60, and 36 lessons were conducted in
the first, second, and third terms, respectively. One lesson was 50 minutes long, and each
class met four times a week. In each lesson, the two teachers co-taught—one as the main
teacher and the other as the supporting teacher. In each lesson, either Teacher A or Teacher B
became the main teacher who taught a lesson. The one who became the sub-teacher observed
the lesson and walked around the class to support students.

The researcher visited B Junior High School about once a month. Each time she
visited, she observed three FL classes taught by Teachers A and B. The researcher observed
classes from the back of the classroom and videotaped them. She noted what was happening
in the class and how the teacher and students interacted. When the teachers asked the
researcher to support the students, the researcher walked around the classroom and helped
students who asked for help and answered their questions during reading and writing
activities. Again, as such observation was conducted the during the COVID-19 pandemic, the
teachers and students at B Junior High School had to wear masks all the time during the
classes. Therefore, it was difficult for students to see the shape of the teacher’s mouth when

the teacher pronounced the words and sentences. Despite this limitation, just like JTE A at A
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Elementary School, Teachers A and B at B Junior High School made considerable efforts to
provide students opportunities for pair conversations and group activities. Again, wearing
masks created a sense of distance between the teachers and students, as well as among the
students themselves. Therefore, the FL classes were not as they were supposed to be before
the COVID-19 pandemic.

Textbooks used in seventh-grade FL (English) classes included Here We Go! English
Course 1 (Ohta and Koizumi, 2022) and two supplementary books, Eigo Labo I (Seishinsha,
2022), a grammar practice book, and Mini Labo I (Seishinsha, 2022), a vocabulary book. The
latter two are based on the main textbook. Each unit of the textbook was taught using the
following steps:

1. Learn the new words—The teacher showed the words on the screen and had the
students pronounce them. To teach how to pronounce words, teacher had the students
repeat after the teacher pronounced the words. Phonics were not taught to decode
words.

2. Watch the unit video—The teacher showed students the conversation in the unit’s
video.

3. Explain the conversation in the video—The teacher explained the contents of the
conversation while the students looked at the script.

4. Repeat after the teacher—The students read the conversation in the video out loud
while looking at the script on the back page of the textbook.

5. Practice—The students role-played the conversation.
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6. Practice—The students role-played the conversation with a partner.
7. Perform the listening activity from the textbook
8. Explain grammar—The teacher gave the students a grammar handout and explained
the target grammar from the unit studied. Students worked on the grammar exercises in
the handout.
9. Play games—The students played games and activities using the target grammatical
and target phrases in the unit.
Paper-and-pencil term examinations were administered once per term for the first and second
terms. A conversation test was administered in the first and second terms. In the conversation
tests, a student continued a one-on-one conversation with either Teacher A or Teacher B in
the first term (in June 2022) and with the ALT in the second term (in November 2022). For
both conversation tests, students had to start a conversation by asking a question, and then
they continued the conversation with the teacher by asking and answering questions in turns.
In addition, unit tests were administered twice in the first and second terms and once in the
third term. The unit tests consisted of three sections: English composition (translating a
Japanese sentence into an English sentence), knowledge (putting the words in the correct
order and filling in the right word to make the sentence), and reading comprehension, and
vocabulary was included for the unit tests in the first and second terms. At the beginning of
the school year in April 2022, seventh graders wrote their self-introduction in English on the
self-introduction card; this was evaluated by the teacher and posted on the wall during the

school festival. In the second term, students gave a presentation on a person whom they
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respect. Each student wrote his or her own speech manuscript, and half of the students gave a
presentation without looking at the manuscript even though they were not required to
memorize. The evaluation was based on the following three criteria from the present course
of study (MEXT, 2018b), which were shown to the students by the teachers:

1. Knowledge—accuracy of grammar, spelling, and pronunciation

2. Expression—variety in the use of expressions

3. Positive attitude—students’ attitude in trying to use a variety of expressions even if

they made mistakes, and in trying to write and speak as much as they could
Instruments
The researcher developed the questionnaires used in both A Elementary School and B

Junior High School. The basic items in the FLA questionnaire were based on the FLCAS
(Horwitz et al, 1986; see Appendix A for the items in the FLCAS). As mentioned previously,

the present course of study refers to the domains in the Common European Framework of

29 ¢ 99 <6

Reference for Languages and sets five domains—“listening,” “reading,” “speaking

2 ¢¢

(interaction),” “speaking (presentation),” and “writing”—in the FL curriculum. The items in
the FLCAS (Horwitz et al, 1986) cover only listening and speaking skills; therefore, the
researcher created new items related to reading and writing skills to conform to the goals of
each domain described in the present course of study (Imai, 2022a).

FLA Questionnaire for A Elementary School

The FLA questionnaire was modified to fit the situation of A Elementary School in this

study. A five-point Likert scale was used to measure the students’ responses. Items in the
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original questionnaire were written as affirmative sentences starting with “I am anxious
when...” or “I feel anxiety when...”; therefore, the same five-point Likert scale (strongly
disagree, disagree, neither agree nor disagree, agree, and strongly agree) was used for all
items. However, JTE A was concerned that the phrase “I am anxious when...” or “I feel
anxiety when...” used in the questionnaire would give the students a negative impression that
FL (English) classes were anxiety-provoking. After several discussions with JTE A, the items
were phrased in a question form (e.g., “How do you feel about...?”), and a five-point Likert
scale was used (do not feel anxious at all, do not feel very anxious, feel neither anxious nor
not anxious, feel somewhat anxious, and feel very anxious).

There were 16 five-point Likert scale items and three open-ended questions in the FLA
questionnaire conducted for sixth-grade students in July 2021. Moreover, there were 20 five-
point Likert scale items and one open-ended question in the FLA questionnaire conducted for
sixth-grade students in March 2022. The Likert-scale items common to all FLA
questionnaires administered to fifth- and sixth- grade students are as follows (see Appendixes
B-D for the FLA questionnaires for fifth and sixth graders):

1. The first item asks if students like English.

2. The second item, “Learning English is fun,” asks about students’ FLE.

3. The item, “I’m not good at English,” asks whether students are good at English or
not.

4. The following items in the FLA questionnaire were created based on the original

FLCAS and then modified, if necessary, to fit the situation of A Elementary School



(the numbers in parentheses are FLCAS item numbers):

a. “When I speak English, I’'m anxious that people will laugh at me” (31).

b. “How do you feel about making mistakes when you speak English?” (2).

c. “How do you feel when a teacher suddenly calls on you to speak in English?”
(20 and 31).

d. “How do you feel when you present in front of classmates?” (24).

e. “How do you feel when you speak English with the ALT?” (14).

f. “How do you feel when you cannot perfectly understand what your teacher is
saying in English?” (4 and 29).

5. The item, “How do you feel when you speak English with the JTE?” is added to the
FLA questionnaire administered to fifth and sixth graders in March. This is because,
through the class observation, the researcher learned that students who participated
in this study had an opportunity to speak English with the JTE.

6. The item, “How do you feel when you cannot understand what recordings and videos
are saying?” asks about students’ listening anxiety.

7. Six items ask about anxiety related to reading and writing skills. These items were
set up to reflect the goals for reading and writing in FL studies, as stated in the present
course of study (MEXT, 2018a). The items, “How do you feel when you read aloud
uppercase letters of the alphabet?” and “How do you feel when you read aloud
lowercase letters of the alphabet?” cover anxiety about reading the alphabet

(uppercase and lowercase letters) aloud. The item, “How do you feel when you read

44
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sentences that you have already been learned?” covers anxiety about reading
sentences. The items, “How do you feel when you are asked to write down a letter
after hearing its name in uppercase letters?” “How do you feel when you are asked
to write down a letter after hearing its name in lowercase letters?”” and “How do you
feel when you are asked to write English sentences by referring to model sentences?”
cover anxiety related to writing.
In addition to the above items, the item, “How do you feel about not having a homeroom
teacher during English class” was asked in the FLA questionnaire conducted for fifth and
sixth graders in March 2022 (see Appendixes B and D). The items, “How do you feel about
learning English from English teachers in junior high school?”” and “How you feel about
junior high school English?” were included the FLA questionnaire for sixth graders
administered in March 2022 (see Appendix D).
FLA Questionnaire for B Junior High School
The researcher had developed the FLA questionnaire for B Junior High School
students. To compare the FLA of fifth, sixth, and seventh graders, the question items were
kept as identical as possible. Items related only to the curriculum of elementary school FL
classes, such as those asking about reading and writing the alphabet, were omitted. However,
some items (Items 4, 7, 18, 19, 20, and 21) were added to meet the goals and curriculum of
junior high school FL (English) classes (see Appendixes E and F for the FLA questionnaire
for seventh graders). The same FLA questionnaire was administered to seventh graders in

both July 2022 and March 2023. Here are details of the items added to the FLA questionnaire
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for junior high school students:

1. Item 4, “I study English other than English classes at school,” is about students’
English study habits.

2. Item 7, “I feel anxious whether I understand the English grammar rules,” is about anxiety
related to understanding English grammar rules, which are explicitly taught in junior
high school FL classes.

3. Among the questions about reading and writing the alphabet, Item 16, “How do you feel
when you are asked to write down a letter after hearing its name in lowercase letters?”
which is included in the FLA questionnaire for fifth and sixth graders, is retained in this
questionnaire. This is because alphabet letters such as “b,” “d,” “p,” and “q” are often
seen as confusing even for junior high school students.

4. Item 18, “How do you feel when you are asked to write English sentences without
referring to model sentences?” is about students’ anxiety about writing what they
want to say in English without referring to model sentences.

5. Items 19, “How do you feel about decoding words out loud by looking at the spelling?”’
and Item 20, “How do you feel memorizing spelling of words and writing words with
correct spellings?” are about anxiety concerning reading and writing words.

6. Item 21, “How do you feel about continuing conversation with friends within the
allotted time?” corresponds to one of the goals of speaking (interaction) in the present
course of study (MEXT, 2018b): “Enable students to speak spontaneously about

topics in which they are interested by using simple words, phrases, and sentences”



47

(p- 22).
7. Item 22, “How do you feel about taking tests?” is related to anxiety about taking English

tests.
Procedure

The FLA questionnaire for A Elementary School was administered to all fifth- and
sixth-grade classes (four classes each). It was administered once to the fifth graders at the end
of the academic year (in March 2022) and twice to the sixth graders, before the summer
vacation (in July 2021) and at the end of the school year (in March 2022). The questionnaire
was administered face to face with all students in each class in the presence of JTE A. The
researcher read the questions out loud one by one and explained the purpose of each question
with examples if necessary. The questionnaire took approximately 15 minutes to complete.

The FLA questionnaire for B Junior High School was administered among all five
seventh-grade classes in the presence of Teachers A and B. The researcher visited each class
to read the questions out loud one by one and explained the purpose of the questions with
examples if necessary. The questionnaire took approximately 15 minutes to complete and was
administered once in July 2022, which was the final month of the first term, and once in
March 2023, which was the final month of the third term.
Ethics

Before conducting the class observations and questionnaires, the researcher explained
the research’s purpose, procedure, schedule, and educational benefit to the principal and JTE

A of the A Elementary School as well as the principal and Teachers A and B of B Junior High
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School. She obtained the signatures of the principals of A Elementary School and B Junior
High School on the consent forms (see Appendixes G and I for the consent forms). In
addition, the researcher wrote a letter that explained the purpose and method of the research
to the parents of the fifth-, sixth-, and seventh-grade students, and she gained their
understanding and permission to conduct the research (see Appendixes H and J for the letters
to the parents).
Results
The data were analyzed quantitatively to answer the following research questions:
RQ1: What aspects of FLA do fifth, sixth, and seventh graders have during FL (English)
classes?
RQ2: Are there any differences among fifth, sixth, and seventh graders’ FLA?
RQ3: Are there any differences in students’ FLA within a year grade?
RQ4: Does fifth, sixth and seventh graders’ FLA differ according to their English learning
experience outside the classroom?
RQS5: Are there any differences in FLA among students with high-, middle-, and low-level
FLE?
The Statistical Package for the Social Sciences (SPSS) version 27 was used for each
quantitative analysis. The statistical procedure for answering each research question is
explained in each section. Results of the quantitative analysis are presented to answer each

research question.
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Aspects of FLA for Fifth, Sixth, and Seventh Graders (RQ1)

To answer the RQ1, examining the aspects of language anxiety of young English
language learners, an exploratory factor analysis was conducted on the anxiety items in each
questionnaire. The questionnaires were administered to fifth, sixth, and seventh graders at the
end of the academic year (March 2022 for fifth and sixth graders and March 2023 for seventh
graders).

Aspects of FLA among Fifth Graders

First, the results of the descriptive statistics for Items 4 to 18 are reported in Table 3.1.
The table displays items exhibiting a ceiling effect (M + 1SD) and those displaying a floor
effect (M - 1SD).

Ceiling effects did not appear in any of the items, but floor effects were observed in
Items 4, 8, 12, 13, 15, 16, and 18. Of these items with floor effects, the items to be included
in the factor analysis were considered. Items 4 (anxiety that people will laugh at me when I
speak English) and 8 (anxiety when speaking with ALTs in English) were included, because
they are also items in the FLCAS and are important factors that cause students’ anxiety in FL
classes. Items 12, 13, 15, and 16 were included in the factor analysis, because they covered
anxiety related to reading and writing (literacy) skills, which were newly introduced in FL
classes for fifth and sixth grades from the 2020 school year. The primary factor analysis was
conducted to decide whether or not Item 18 (anxiety about not having a homeroom teacher
during English time) with a floor effect should be included. As a result of the primary factor

analysis, [tem 18 was found to be a single variable in one factor. The final factor analysis,



which is shown in the Table 3.1, was conducted without Item 18. The alpha coefficient was
not greatly changed after Item 18 was removed (Cronbach’s alpha = .901 for Items 4 to 18

and Cronbach’s alpha = .896 for Items 4 to 17).

Table 3.1

Descriptive Statistics for Each Item for the FLA Questionnaire (Fifth Graders)

Item M SD M+1SD  M-1SD

4. Anxiety that .people will laugh at me when )36 144 3.80 0.9
I speak English

5. Anxiety about making mistakes when speaking
English

6. Anxiety that a teacher suddenly calls on me to

2.57 1.42 3.99 1.15

2.95 1.53 4.48 1.42
speak in English

7. Anxiety about presenting alone in front of 5 66 141 407 125
classmates

8. Anxiety when speaking with the ALT in
English

9. Anxiety when speaking English with the JTE 2.16 1.14 3.30 1.02

10. Anxiety when not being able to understand

1.96 1.15 3.11 0.81

. . . 2.36 1.20 3.56 1.16
what recordings and videos are saying

11. Anxiety when nF)t per.fect.Iy unde.rstandmg 575 124 3.99 151
what the teacher is saying in English

12. Anxiety when reading aloud uppercase letters
of the alphabet

13. Anxiety when reading aloud lowercase letters
of the alphabet

14. Anxiety about reading sentences that have

1.60 0.92 2.52 0.68
1.94 1.25 3.19 0.69

2.27 1.28 3.55 1.00
already been learned

. i i lett
15. Anxiety ‘whe‘:n asked t.0 write down a letter L66 L05 271 0.61
after hearing its name in uppercase letters

. i i lett
16. Anxiety 'whe.:n asked t.0 write down a letter 517 1,40 357 077
after hearing its name in lowercase letters

17. Anx1et}f when asked to write English sentences 595 117 340 108
by referring to model sentences

18. Ar.1x1ety abput not having a homeroom teacher L7 109 581 0.63
during English class

Note. SD = standard deviation.
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Then, the main principal axis factoring, with a promax with Kaiser normalization
rotation of 14 items (Items 4 to 17) of the five-point Likert scale questions, was conducted on
data collected from 98 participants. Ninety-five participants were subject to factor analysis
after removing the missing values. Bartlett’s test of sphericity (3> = 767.622, df=91, p =
0.000) and the Kaiser—Meyer—Olkin (KMO) measure of sampling adequacy suggested that
the data were adequate for factor analysis. In determining the number of factors, a three-
factor solution was adopted based on the scree plot by considering the drop in eigenvalues
(Takeuchi & Mizumoto, 2012; Matsuo & Nakamura, 2002). The eigenvalues were 6.267,
1.954, and 1.314, respectively, starting from the first factor. The result of the factor analysis is
shown in Table 3.2.

Six items were loaded onto Factor 1 (see Table 3.2). These six items are strongly
related to anxiety about speaking English such as making mistakes when speaking English,
being laughed at, and speaking English with the ALT and JTE. Therefore, Factor 1 was
labelled as “speaking anxiety.” Moreover, six items were loaded onto Factor 2. Factor 2 was
labelled as “literacy anxiety” because these six items have strong associations with anxiety
about reading and writing the alphabet and reading and writing English sentences. Next, two
items were loaded onto Factor 3. These two items were closely related to anxiety about not
being able to understand spoken English. Thus, Factor 3 was labelled “listening anxiety.” The
alpha coefficients were .902 for Factor 1, .882 for Factor 2, and .632 for Factor 3. Only two
items were loaded onto Factor 3 because there were only two questions about listening in the

questionnaire items. Correspondingly, the alpha coefficient for Factor 3 was lower than that
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for the other factors.

Table 3.2
Results from a Factor Analysis of the FLA Questionnaire (Fifth Graders)

Factor loading

Item : 5 3
Factor 1: Speaking Anxiety
5. Anxiety about making mistakes when speaking English .87 -.10 .19
4. Anxiety that people will laugh at me when I speak English .86 -.16 17

. I ly call t ki
6. Anxiety that a teacher suddenly calls on me to speak in 13 o1 07

is saying in English

English
8. Anxiety when speaking with ALTs in English 72 -02  -.06
9. Anxiety when speaking English with the JTE 71 14 =31
7. Anxiety about presenting alone in front of classmates .69 27 -15
Factor 2: Literacy Anxiety
13. Anxiety when reading aloud lowercase letters of the alphabet  -.15 87 11
16. Anxiety when asked to write down a letter after hearing its 08 84 05
name in lowercase letters ' ) '
15. Anxiety when asked to write down a letter after hearing its 07 -3 1
name in upper case letters ' ) '
12. Anxiety when reading aloud uppercase letters of the alphabet .02 68  -.04
17. Anxiety when asked to write English sentences by referring 13 56 10
to model sentences ' ) '
14. Anxiety about reading sentences that have already been o1 53 18
learned ' ) '
Factor 3: Listening Anxiety
10. Anxiety when not being able to understand what recordings 08 08 68
and videos are saying ' ' )
11. Anxiety when not perfectly understanding what the teacher 04 04 59

with Kaiser normalization) rotation. Factor loadings above .30 are in boldface.

Note. N =95. The extraction method was principal axis factoring with an oblique (promax



53

Table 3.3 shows the correlations among these three factors. No strong correlation exists

among these factors, which is good for the analysis.

Table 3.3

Correlations among the Extracted Factors after

Promax Rotation

Factor 1 2 3
Factor 1 - 53 38
Factor 2 .53 - 40
Factor 3 .38 40 -

Aspects of FLA among Sixth Graders

The descriptive statistics of Items 4 to 20 of sharing anxiety in FL classes are presented
in Table 3.4.

Ceiling effects did not appear in any of the items, while floor effects appeared in Items
8,12, 13,15, 16, and 18. The items to be included in the factor analysis were considered.
Item 8 (anxiety about speaking English with ALTs) was included because it is an important
factor causing anxiety. Items 12, 13, 15, and 16 were included because they cover anxiety
related to reading and writing skills, which are new skills introduced in fifth and sixth
graders’ FL classes. Two factor analyses were conducted before the final factor analysis
reported later. The result of the first factor analysis showed that the factor loading for Item 18
was low; therefore, Item 18 were removed for the second factor analysis. As a result of the

second factor analysis, Item 19 was removed because the factor loading for Item 19 (anxiety
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about learning English from a JTE at junior high school) emerged as a single factor at .24. By

removing Items 18 and 19, the final factor analysis (whose results are reported in Table 3.4)

was conducted. The Cronbach’s alpha coefficient was .90 for Items 4 to 20 with Items 18 and

19 removed.

Table 3.4

Descriptive Statistics for Each Item in the FLA Questionnaire (Sixth Graders)

Item M SO M+1SD  M-1SD
. i ill laugh at hen I k
4 Anx@y that people will laugh at me when I spea r6d 134 3.08 130
English
. iet t maki istakes wh ki
5 Anx1F: y about making mistakes when speaking 302 126 48 176
English
6. Anmet}f that a teacher suddenly calls on me to speak 337 127 464 510
in English
7. Anxiety about presenting alone in front of 314 129 443 1.85
classmates
8. Anxiety when speaking with the ALT in English 224 130 3.54 0.94
9 Anxiety when speaking English with the JTE 242 1.18 3.60 1.24
10. Anx1et.y when ngt being able Fo understand what 283 107 410 156
recordings and videos are saying
11. Anx1ety. wher% noF perfec.tly understanding what the 307 125 43 1.8
teacher is saying in English
12. Anxiety wh ing al lett f
nxiety when reading aloud uppercase letters o 153 091 5 44 0.62
the alphabet
13. Anxiety when reading aloud lowercase letters of 171 1.00 571 071
the alphabet
14. Anxiety about reading sentences that have already 231 122 3.53 109
been learned
15. Anxiety wh ked t ite d letter aft
5 nx%e y.w en as .ed o write down a letter after 148 079 597 0.69
hearing its name in upper case letters
16. Anxiety when asked to write down a letter after 1.68 1.02 2.70 0.66
hearing its name in lowercase letters
17. Anxiety when asked to write English sentences by  2.13  1.09 3.22 1.04

referring to model sentences
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Item M SD M=+1SD  M-1SD

18. Anxiety about not having a homeroom teacher 168 1.02 570 0.66

during English class

19. Anxiety a‘lb(.)ut .learr%mg English from English had 134 378 111
teachers in junior high school

20. Anxiety about junior high school English 345 1.28 4.73 2.17

A principal axis factoring with a promax with Kaiser normalization rotation of 15 five-
point Likert scale questions from the FLA questionnaire for the sixth grade was conducted on
data collected from 122 participants. Of these, 121 participants were subject to factor analysis
after removing missing values. Bartlett’s test of sphericity (x* = 898.935, df = 105, p = 0.000)
and the KMO measure of sampling adequacy (KMO = 0.81) showed that the data (Items 4 to
17 and Item 20) were appropriate for factor analysis. In determining the number of factors, a
three-factor solution was adopted based on the scree plot considering the drop in eigenvalues.
The eigenvalues were 6.466, 1.419, and 1.209 from the first factor, respectively. The result of
the factor analysis is shown in Table 3.5.

Nine items (Items 7, 6, 9, 5, 20, 8, 4, 14, and 17) were loaded onto Factor 1. Focusing
on items with a factor loading of .50 or higher, Factor 1 was strongly associated with English
speaking anxiety, such as making mistakes when speaking English, being laughed at, and
speaking English with teachers. Therefore, Factor 1 was labelled “speaking anxiety.” Four
items (Items 16, 15, 13, and 12) were loaded onto Factor 2. Factor 2 was labelled “literacy
anxiety” because of its strong association with anxiety about reading and writing the alphabet
and reading and writing English sentences. Two items (Items 11 and 10) were loaded onto

Factor 3. Since Factor 3 is closely linked with anxiety about not being able to understand
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spoken English, Factor 3 was labelled “listening anxiety.” It should be noted that items with
low factor loadings were excluded from the interpretation when naming the factor. The alpha
coefficients were .872 for Factor 1, .859 for Factor 2, and .759 for Factor 3, confirming

sufficient reliability for all factors.

Table 3.5
Results from a Factor Analysis of the FLA Questionnaire (Sixth Graders)

Item Factor loading
1 2 3
Factor 1: Speaking Anxiety
7. Anxiety about presenting alone in front of classmates 85 -02 -.16

6. Anxiety that a teacher suddenly calls on me to speak in English 84 -09 -.06

9. Anxiety when speaking English with the JTE 61 10 .02
5. Anxiety about making mistakes when speaking English 60 .01 .16
20. Anxiety about junior high school English S7 -05 .14
8. Anxiety when speaking with the ALT in English S5 .00 .11
4. Anxiety that people will laugh at me when I speak English 54 14 .03

14. Anxiety about reading sentences that have already been learned .41 .32 -.05

17. Anxiety when asked to write English sentences by referring to

model sentences 32t 09
Factor 2: Literacy Anxiety
16. Anxiety when asked to write down a letter after hearing its 4 93 0
name in lowercase letters
15. Anxiety when asked to write down a letter after hearing its 08 18 13
name in uppercase letters
13. Anxiety when reading aloud lowercase letters of the alphabet 20 .69 -.11

12. Anxiety when reading aloud uppercase letters of the alphabet 20 .61 -.06
Factor 3: Listening Anxiety

11. Anxiety when not perfectly understanding what the teacher is 09 07 78
saying in English . | ‘

10. Anxiety when not being able to understand what recordings and 17 07 74

videos are saying
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Note. N = 121. The extraction method was principal axis factoring with an oblique

(promax with Kaiser normalization) rotation. Factor loadings above .30 are in boldface.

Table 3.6 shows the correlations among the three factors. No strong correlation existed

among these factors, which is good for the analysis.

Table 3.6

Correlations among the Extracted Factors after Promax Rotation

Factor 1 2 3
Factor 1 - .65 48
Factor 2 .65 - 38
Factor 3 48 .38 -

Aspects of FLA among Seventh Graders

Results of the descriptive statistics for Items 5 to 22 about anxiety in FL classes used in
the factor analysis are presented in Table 3.7.

The ceiling effect did not appear in any of the items, but the floor effect emerged in
Item 16. Item 16 was used for the factor analysis since it is the only item regarding reading
and writing alphabet, which is commonly included in the fifth and sixth grades’ factor
analyses. Adequate reliability was found (Cronbach’s alpha = .917) when Item 16 was
excluded. Since the alpha coefficient remained almost the same, Item 16 was

included in the factor analysis.
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Table 3.7

Descriptive Statistics for Each Item in the FLA Questionnaire (Seventh Graders)

Item M SD  M+ISD M-1SD
5. Anx1§ty that people will laugh at me when I speak 276 1.4 4.00 152
English
6. Anxiety about being pointed out my mistakes 298 128 426 1.70

7. Ar11x1ety related to understanding English grammar 329 118 447 211
rules

8. Anxiety about making mistakes when speaking English ~ 3.20  1.18 4.38 2.03

9. Anxiety that a teacher suddenly calls on me to speak in 304 122 4.46 >0

English
10. Anxiety about presenting alone in front of classmates 3.34  1.30 4.64 2.05
11. Anxiety when speaking with the ALT in English 286 1.27 4.13 1.59

' . . . : lish
12. Anxiety when speaking English with the Englis 310 104 434 1.86
teacher

. i i t t hat
13 Anx1e§y when nqt being able ‘0 understand wha 354 1.03 457 551
recordings and videos are saying

: I tandi hat th
14 Anx1ety.when‘ not. perfecjtly understanding what the 3150 1.06 458 246
teacher is saying in English

15. Anxiet t i t that h 1
5. Anxiety about reading sentences that have already ha7 107 3.54 1,40
been learned

. Anxiet h ked t it lett ft
16 nx1'e y.w en as .ed o write down a letter after L6l 0.87 5 48 074
hearing its name in lowercase letters

17. Anx1e}y when asked to write English sentences by 239 1.10 3.49 129
referring to model sentences

18. Anxiety wh ked to write English
8. Anxiety w e?nyou are a§ ed to write Englis 306 115 401 191
sentences without referring to model sentences

19. Anxiety ?bout decoding words out loud by looking at 260 126 3.86 134
the spelling

' . . i ¢
20 An.x.lety about m.emorlzmg spe .mgs of words and 275 123 3.08 152
writing words with correct spellings

21. Anxiety of continuing conversation with friends

) 1.1 4. 1.
within the allotted time 2.86 / 03 69

22. Anxiety about taking English tests 349 1.25 4.74 2.24

A principal axis factoring with a promax with Kaiser normalization rotation of 18

(Items 5 to 22) five-point Likert scale questions from the FLA questionnaire for the seventh
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grade was conducted on the data collected from 168 participants. Of these, 165 participants

were subject to factor analysis after removing missing values. The results are shown in Table

3.8.

Table 3.8
Results from the Factor Analysis of the FLA Questionnaire for Seventh Graders

Factor loading

Item
1 2 3
Factor 1: Speaking Anxiety

9. Anxiety that a teacher suddenly calls on me to speak in English .86 03  -10
6. Anxiety about being pointed out my mistakes 82 -07 .03
8. Anxiety about making mistakes when speaking English J7 0 -13 19
12. Anxiety when speaking English with the English teacher 73 09  -10
10. Anxiety about presenting alone in front of classmates 1 06 -.02
5. Anxiety that people will laugh at me when I speak English .69 .05 .03
11. Anxiety when speaking with the ALT in English 64 -10 .05
21. Anxiety of continuing conversation with friends within the 61 ol -10

allotted time
7. Anxiety related to understanding English grammar rules 41 .30 14

Factor 2: Literacy Anxiety

20. Anxiety about memorizing spellings of words and writing 24 84 00

words with correct spellings
19. Anxiety about reading words out loud by looking at the

el hnyg s y T0okme 02 78 -05
17. Anxiety when asked to write English sentences by referring to 1 6 -1

model sentences
16. Anxiety when asked to write down a letter after hearing its 02 6l 07

name in lowercase letters
15. Anxiety about reading sentences that have already been

- s Y 14 .60 .07
22. Anxiety about taking English tests 01 57 14
18. Anxiety when asked to write English sentences without

19 S6  -.04

referring to model sentences
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Factor loading

Item
1 2 3

Factor 3: Listening Anxiety

14. Anxiety when not perfectly understanding what the teacher is 06 03 92
saying in English . | ‘

13. Anxiety when not being able to understand what recordings 04 07 =0
and videos are saying . . .

Note. N = 165. The extraction method was principal axis factoring with an oblique (promax

with Kaiser normalization) rotation. Factor loadings above .30 are in boldface.

Nine items (Items 9, 6, 8, 12, 10, 5, 11, 21, and 7) were loaded onto Factor 1. Focusing
on items with a factor loading of .50 or higher, Factor 1 was labelled “speaking anxiety,”
because it is strongly related to English speaking anxiety, such as speaking in English when a
teacher suddenly calls on them to speak, making mistakes when speaking English, speaking
in English with a teacher, and presenting alone. Seven items (Items 20, 19, 17, 16, 15, 22, and
18) were loaded onto Factor 2. Factor 2 was labelled “literacy anxiety” because these seven
items were related to anxiety about spelling words and reading and writing English sentences.
Two items (Items 14 and 13) were loaded onto Factor 3. Factor 3 was labeled “listening
anxiety,” because these two items were strongly tied to anxiety about not being able to
understand spoken English. It should be noted that in this case as well, items with low factor
loadings were excluded from the interpretation when naming the factor. The alpha
coefficients were .903 for Factor 1, .856 for Factor 2, and .795 for Factor 3, confirming
sufficient reliability.

Table 3.9 shows the correlations among the three factors. No strong correlation was

found among these factors, which is good for the analysis.
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Table 3.9

Correlations among the Extracted Factors after Promax

Rotation

1 2 3
Factor 1 - .64 48
Factor 2 .64 - .36
Factor 3 48 .36 -

The same three skill-specific factors, Factor 1 “speaking anxiety,” Factor 2 “literacy
anxiety,” and Factor 3 “listening anxiety,” were identified in all three grades—grades five,
six, and seven. This indicates that fifth, sixth, and seventh graders had anxiety related to four
skills—speaking, listening, reading, and writing—regardless of their grade level.
Differences in the FLA of Fifth, Sixth, and Seventh graders (RQ?2)

To answer RQ2, the researcher investigated whether there was an age-related
difference among the participants in terms of anxiety type, and the data of each factor were
compared. The 11 items used in the questionnaire administered at the end of the school year
in all three grades (March 2022 for the fifth and sixth grades and March 2023 for the seventh
grade) were used for the analysis. In addition, the 11 common anxiety items were categorized
into three subcategories—speaking, literacy, and listening anxiety (see Table 3.10)—and the

data of each anxiety type were compared.
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Table 3.10

The 11 Shared Anxiety Items and Three Categories

Subcategories and Categorized Items

Speaking anxiety
Anxiety that people will laugh at me when I speak English
Anxiety about making mistakes when speaking English
Anxiety that a teacher suddenly calls on me to speak in English
Anxiety about presenting alone in front of classmates
Anxiety when speaking with ALTs in English
Anxiety when speaking English with JTE
Literacy anxiety
Anxiety about reading sentences that have already been learned
Anxiety when asked to write down a letter after hearing its name in lowercase letters
Anxiety when asked to write English sentences by referring to model sentences
Listening anxiety
Anxiety when not being able to understand what recordings and videos are saying

Anxiety when not perfectly understanding what the teacher is saying in English

Descriptive statistics of the 11 shared anxiety items of fifth, sixth, and seventh graders

are presented in Table 3.11.

Table 3.11

Descriptive Statistics of Fifth, Sixth, and Seventh Graders’ Anxiety

Year n M SD Mdn IQOR

11 shared anxiety items 5 96 2.40 0.89 236 1.52
6 121 2.62 0.81 2,55 1.09

7 165 291 0.78 291 1.05

Note. n = number of participants, M = mean, SD = standard deviation, Mdn = median,

IOR = interquartile range
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The Year Grade Effect on FLA

To examine whether there is a difference in FLA among the students in the three
grades, data of the 11 shared items were compared. A Shapiro-Wilk test of normality was
conducted to determine whether the data from each grade were normally distributed. The
results indicate that the fifth grade’s data (p = 0.002) were not normally distributed, while
those of the sixth (p = 0.242) and seventh (p = 0.529) grades were normally distributed. A
Kruskal-Wallis H test was conducted to compare the data of the three grades.

The Kruskal-Wallis H test revealed a statistically significant difference among the three
year grades—fifth, sixth, and seventh grades— with ¥*(2, N = 382) = 22.47, p < .000.
Therefore, a pairwise test was conducted to identify where the differences were. The result
showed that the data of the 11 shared anxiety items of fifth grade were significantly different
from those of seventh grade (p = 0.000) with a small effect size (» = —.27). The data for sixth
grade was also significantly different from those of seventh grade (p = 0.007) with a small
effect size (r = —.19). The median score of seventh graders’ anxiety (Mdn = 2.91) was higher
than that of fifth graders (Mdn = 2.36) and sixth graders (M = 2.55). This indicates that
seventh graders had more anxiety than fifth or sixth graders did. There was no significant
difference (p = 0.315) between the fifth and sixth graders, and the effect size was small (r =
—.12).
The Year Grade Effect on the Subcategories of FLA

To investigate if there are differences among fifth, sixth, and seventh graders in each

anxiety category—speaking, literacy, and listening anxiety—the data of each subcategory of
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anxiety were compared. The result of the Shapiro-Wilk Test showed that that data were not
normally distributed, except for those for the speaking anxiety category of sixth graders (p =
0.89), which were normally distributed. Therefore, a Kruskal-Wallis H test was conducted to
compare the data of each subcategory of anxiety for the fifth, sixth and seventh graders.

As Table 3.12 shows, the Kruskal-Wallis H test revealed a statistically significant
difference in speaking anxiety: ¥*(2, N =382) = 23.24, p < .000. The post-hoc pairwise test
showed that the data for fifth graders were significantly different from those of seventh
graders (p = 0.000) with a small effect size (» = —.29); moreover, the data for sixth graders
were significantly different from those of seventh graders (p = 0.047) with a small effect size
(r =—.15). The median of seventh graders (Mdn = 3.17) was higher than that of fifth (Mdn =
2.17) and sixth (Mdn = 2.83) graders. This means that seventh graders had more speaking
anxiety than the fifth and sixth graders did. The fifth and sixth grades were not significantly
different (p = 0.052), and the effect size was small (» = —.18).

The Kruskal-Wallis test revealed no statistically significant difference in literacy
anxiety across the three year grades—fifth, sixth, and seventh grades—with y* (2, N=382) =
1.98, p <.372. However, it revealed a statistically significant difference in listening anxiety
across the three year grades: 2 (2, N = 382) = 52.79, p < .000. The result of the post-hoc
pairwise comparison test showed significant differences in all grades. The data for the fifth
grade was significantly different from those of the sixth grade (p = 0.017) with a small effect
size (r =—.19) and from those of the seventh grade (p = 0.000) with a medium effect size (» =

—.44). The sixth-grade data were also significantly different from those of the seventh grade
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(p = 0.000) with a small effect size (r = —.26). The median of listening anxiety for the seventh
grade (Mdn = 4.00) was higher than that of the fifth (M = 2.50) and sixth (M = 3.00) grades.
This shows that seventh graders had more listening anxiety than did fifth and six graders, and

students’ listening anxiety level increased as they grew older.

Table 3.12

Result of the Kruskal-Wallis H Test to Compare the Subcategories of FLA among Fifth,
Sixth, and Seventh Graders

Anxiety Category  Year n Mdn  IQR Mean Rank df X2 p
Speaking anxiety 5 96 217  2.00 150.87
6 121 2.83 1.50 186.74 2 23.238 .000
7 165  3.17 1.50 218.63
Literacy anxiety 5 96 2.00 225 196.71
6 121 2.00 1.33 179.92 2 1.978 372
7 165  2.00 1.00 196.96
Listening anxiety 5 96 2.50 1.75 135.78
6 121 3.00  2.00 176.97 2 52.786 .000
7 165 4.00 1.00 234.58

In summary, there were significant differences in FLA among all three grades.
Especially, there were significant differences between the FLA of the fifth and seventh and
sixth and seventh grades. Furthermore, significant grade differences in the FLA of each
subcategory were examined for each grade. Significant differences were found in speaking
anxiety between the fifth and seventh and sixth and seventh grades. Moreover, significant
differences in listening anxiety were confirmed among all grades. However, no significant

differences were found in literacy anxiety among all grades.
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Changes in the Sixth and Seventh Graders’ FLA Over Eight Months (RQ3)

To answer RQ3, the researcher examined whether any anxiety change occurred along
with their learning by comparing the datasets for the sixth and seventh graders; one dataset
was obtained in July 2021 and the other in March 2022 for the sixth graders and July 2022
and March 2023 for the seventh graders. Thus, this section reports on the analysis of a
possible FLA change in over eight months among the two grades.

Changes in Sixth Graders’ FLA Over Eight Months
Table 3.13 lists the items used in the analysis. Thirteen items were used because they

were included in the questionnaires administered in both July 2021 and March 2022.

Table 3.13

Items for the FLA Questionnaire for Sixth Graders

Item Kind of Anxiety
1. Anxiety that people will laugh at me when I speak English Speaking
2. Anxiety about making mistakes when speaking English Speaking
3. Anxiety that a teacher suddenly calls on me to speak in English Speaking
4. Anxiety about presenting alone in front of classmates Speaking
5. Anxiety when speaking with the ALT in English Speaking
6. Anxiety when not being able to understand what recordings and Listening

videos are saying
7. Anxiety when not perfectly understanding what the teacher is saying  Listening

in English
8. Anxiety when reading aloud uppercase letters of the alphabet Literacy
9. Anxiety when reading aloud lowercase letters of the alphabet Literacy
10. Anxiety about reading sentences that have already been learned Literacy

11. Anxiety when asked to write down a letter after hearing its name in ~ Literacy
uppercase letters
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Item Kind of Anxiety

12. Anxiety when asked to write down a letter after hearing its name in ~ Literacy
lowercase letters

13. Anxiety when asked to write English sentences by referring to Literacy
model sentences

Descriptive statistics of the 13 items in the two questionnaires are reported in Table
3.14. There was a slight increase in both of their means and median scores from July 2021 to

March 2022.

Table 3.14

Descriptive Statistics of the Commonly Asked Items in the Sixth Graders’
FLA Questionnaires Administered in July 2021 and March 2022

Month n M SD Mdn IOR
July 117 236 0.84 223 1.19
March 117 241 0.76 231 1.00

A Shapiro-Wilk test of normality was conducted to determine whether data of the sixth
graders in both questionnaires were normally distributed. The results indicate that the data
from the questionnaires administered in both July 2021 (p = .000) and March 2022 (p = .022)
were not normally distributed. Thus, a Wilcoxon signed-rank test was conducted to compare
the median scores of each data.

The Wilcoxon signed rank test revealed no significant differences between the sixth
graders’ anxiety in July 2021 (Mdn = 2.23, n = 117) and March 2022 (Mdn =2.31, n = 117),

where z = —0.76 and p = .446, with almost no effect size (r = —.07).
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Changes in Seventh Graders’ FLA Over Eight Months
Table 3.15 lists the items used in the analysis. These 18 items were used because they
were in the questionnaires administered in both July 2022 and March 2023. The data from

157 seventh graders from both July 2022 and March 2023 were analyzed.

Table 3.15

Items for the FLA Questionnaire for Seventh Graders

Item

5. Anxiety that people will laugh at me when I speak English

6. Anxiety about being pointed out my mistakes

7. Anxiety related to understanding English grammar rules

8. Anxiety about making mistakes when speaking English

9. Anxiety that a teacher suddenly calls on me to speak in English

10. Anxiety about presenting alone in front of classmates

11. Anxiety when speaking with the ALT in English

12. Anxiety when speaking English with the English teacher

13. Anxiety when not being able to understand what recordings and videos are saying
14. Anxiety when not perfectly understanding what the teacher is saying in English
15. Anxiety about reading sentences that have already been learned

16. Anxiety when asked to write down a letter after hearing its name in lowercase letters

17. Anxiety when asked to write English sentences by referring to model sentences

18. Anxiety when you are asked to write English sentences without referring to model
sentences

19. Anxiety about decoding words out loud by looking at the spelling.
20. Anxiety about memorizing spellings of words and writing words with correct spellings
21. Anxiety of continuing conversation with friends within the allotted time

22. Anxiety about taking English tests

Table 3.16 reports descriptive statistics of the 18 items in the two questionnaires, which
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were administered in July 2022 and March 2023. There is an increase in both their means and

median scores over this period.

Table 3.16

Descriptive Statistics of the Commonly Asked Items in Seventh Graders’ FLA
Questionnaires Administered in July 2022 and March 2023

Month n M SD Mdn IOR
July 157 279 080 272 1.11
March 157 295 0.78 3.00 1.14

A Shapiro-Wilk test of normality revealed the normal distribution of both the datasets
for July 2022 (p = .600) and March 2023 (p = .843). Therefore, to examine whether seventh
graders’ anxiety in July 2022 differed from that in March 2023, a paired t-test was conducted
to compare the average scores of the 18 items for both these questionnaires.

The result reveals a significant difference between the anxiety data for seventh graders
in July 2022 (M = 2.79, SD = 0.80) and March 2023 (M = 2.95, SD = 0.78); t(156) =—-3.78, p
=.000. Since the mean value for average scores for seventh graders’ anxiety in March 2023
was higher than that in July 2022, students’ anxiety level increased over the eight months.
The result of Cohen’s d computation was .20, indicating that the increase in anxiety over the
eight months was statistically significant, but its effect size was small.

Because of the statistically significant difference in the data of the seventh graders’
anxiety in July 2022 and March 2023, a further analysis was conducted to examine the reason

for the difference. The researcher examined the anxiety changes related to three different
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factor analysis. Items of the July 2022 questionnaire were categorized into these three factors

based on the March 2023 data. Descriptive statistics of each factor are shown in Table 3.17.

Table 3.17

Descriptive Statistics of Seventh Graders’ FLA Questionnaires Administered in July 2022
and March 2023

Factor (Month) n M SD Mdn IOR
Factor 1: Speaking anxiety (July) 157 2.86 0.93 2.78 1.50
Factor 1: Speaking anxiety (March) 157 3.06 0.94 3.22 1.44
Factor 2: Literacy anxiety (July) 157 2.53 0.86 243 1.29
Factor 2: Literacy anxiety (March) 157 2.62 0.84 2.57 1.29
Factor 3: Listening anxiety (July) 157 3.37 1.01 3.50 1.00
Factor 3: Listening anxiety (March) 157 3.54 0.95 4.00 1.00

A Shapiro-Wilk test of normality was conducted to determine whether the data of the

first factor, “speaking anxiety” was normally distributed. The result indicated that the March

2023 data were not normally distributed (p = 0.028), while those of July 2022 were (p =

0.078).

A non-parametric procedure of the Wilcoxon signed-rank test revealed that the median

score for seventh graders’ “speaking anxiety” in March 2023 (Mdn = 3.22, n = 157) was

significantly higher compared to that in July 2022 (Mdn =2.78, n = 157); z=—-3.37. p = .001,

with a small effect size (r = —.27). This suggests that seventh graders’ speaking anxiety level

increased from July 2022 to March 2023.
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Next, the same procedure was applied to find any statistical differences in “literacy
anxiety” (Factor 2) over eight months among the seventh graders. The Shapiro-Wilk test of
normality was conducted to identify whether the data were normally distributed. The result
indicates that the data of July 2022 were not normally distributed (p = 0.019), while those of
March 2023 were (p = 0.067). Thus, again, a Wilcoxon signed-rank test was conducted, and
the result revealed no significant differences between the median scores of seventh graders’
“literacy anxiety” in July 2022 (Mdn =2.43, n = 157) and March 2023 (Mdn =2.57, n =
157); z=-1.71, p = .089, with a small effect size (r = —.14).

Finally, data of Factor 3, “listening anxiety” were analyzed using the same method. The
Shapiro-Wilk test revealed that the data obtained in both July 2022 and March 2023 were not
normally distributed; both p = 0.000. Therefore, a Wilcoxon signed-rank test was conducted,
and the result revealed that the median score for seventh graders’ listening anxiety in March
2024 (Mdn = 4.00, n = 157) was significantly higher than that in July 2022 (Mdn = 3.50, n =
157); z=-2.61. p = .009, with a small effect size (» =—.21). This suggests that seventh
graders’ listening anxiety level increased from July 2022 to March 2023.

To summarize, there was no significant difference between sixth graders’ anxiety in
July 2021 and March 2022. On the other hand, significant differences were found between
seventh graders’ anxiety in July 2022 and March 2023. Moreover, significant differences

were found in seventh graders’ speaking and listening anxiety.
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Effects of Extra English Learning Experiences on FLA among Fifth, Sixth, and Seventh
Graders (RQ4)

To answer RQ4, the effects of English learning experiences outside the classroom on
the FLA of fifth, sixth and seventh graders were examined. The anxiety items from the March
FLA questionnaire for each grade were analyzed based on the items questioning whether the
participants learned English outside school. The following three questions are related to the
examination of whether the students had extra English learning outside school:

1. Do you study English outside of elementary school English classes? (such as English
class, cram school, and correspondence English courses) Yes or No

2. At what age did you first start learning English outside of elementary school English
classes?

3. For how many years have you learned English outside of elementary school English
classes? (This question was only asked of fifth and sixth graders.)

For Question 1, the researcher told the respondents that home study, such as studying
English with family members or alone by using English drills that they bought, is also
included in “yes.” All students who answered “yes” to Question 1 were included in the group
with English learning experiences outside the classroom, regardless of their starting age or
length of English learning experiences outside the classroom if they were currently learning
English outside the classroom when the FLA questionnaire was administered. Respondents
who answered “no” to Question 1 were included in the group without English learning

experiences outside the classroom.
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Effects of Extra English Learning Experiences Outside the Classroom on Fifth Graders’
FLA

The participants’ duration of learning English outside the classroom varied from one
month to 10 years. Of all respondents, 27% had English learning experience outside the
classroom of one year or less (the group with the highest percentage), and 10% had seven
years or more of English learning experience outside the classroom.

Descriptive statistics of each group are reported in Table 3.18. The average and median

scores show that the participants without extra English learning had more anxiety.

Table 3.18

Descriptive Statistics for Fifth Graders’ English Learning Experiences Outside the Classroom
Using 15 FLA Items

English Learning Experiences outside n M SD Mdn IQR
the Classroom

Anxiety items Yes 67 2.14 0.81 193 1.20
in March No 28 2.43 0.76 2.57 1.33

A Shapiro-Wilk test of normality was conducted to check whether the data of each
group were normally distributed. The result indicated that the data of participants without
English learning experience outside the school were not normally distributed (p = 0.001).
Thus, a Mann-Whitney U test was conducted. The results revealed no statistically significant
differences (U = 717.00, z = —1.81, p = .07) between the groups with (Mdn = 1.91, IOR =

1.20) and without (Mdn = 2.57, IQR = 1.33) extra English Learning experience outside the
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classroom, with a small effect size (r = —.19).
Effects of Extra English Learning Experiences Outside the Classroom on Sixth Graders’
FLA

Among sixth graders’ responses, those who answered “no” to Question 1, which asked
about their English learning experience outside school at present, still had some previous
learning experience. The researcher included those who had had longer than five years of
experience into the “with” group, although they were not presently taking English lessons.
The duration of participants’ English learning outside school varied from one month to 10
years. Of the total respondents, 32% had experienced English learning outside the classroom
for one year or less (the group with the highest percentage), and 11% had experienced seven
years or more of English learning outside the classroom.

Descriptive statistics of each group are reported in Table 3.19. The average and median

scores show that the participants without extra English learning had more anxiety.

Table 3.19

Descriptive Statistics for Sixth Graders’ English Learning Experiences Outside the
Classroom Using 17 FLA Items

English Learning Experiences
M SD  Mdn IQR
Outside the Classroom " n 10

17 anxiety items Yes 92 235 0.72 229 1.06

No 29 264 0.78 271 1.00

A Shapiro-Wilk test of normality was conducted to check whether the data of each
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group were normally distributed. The result indicated that data of the participants both with
(p = .09) and without (p = .44) English learning experience outside the classroom were
normally distributed. Thus, an independent samples #-test was performed to evaluate whether
sixth graders’ FLA differed by their English learning experiences outside the classroom. The
results revealed no statistically significant differences (¢ (119) =-1.87, p =.063, r = .17)
between the groups with (M = 2.35, SD = 0.72) and without (M = 2.64, SD = (0.78) extra
English learning experience, with a small effect size (r = .17).
Effects of Extra English Learning Experiences Outside the Classroom on Seventh Graders’
FLA

The questionnaire for seventh graders had two questions relating to their outside
learning experience. One was about their present involvement in learning English outside the
school, similar to that asked of the fifth and sixth graders. The other was about the place
where they experienced extra English learning outside the classroom.

Descriptive statistics of each group are reported in Table 3.20. The average and median

scores show that the participants without extra English learning had more anxiety.

Table 3.20

Descriptive Statistics for Seventh Graders’ English Learning Experiences Outside the
Classroom Using 18 FLA Items

English Learning Experiences
Outside the Classroom

18 anxiety items Yes 126 2.87 0.76 2.86 1.11
No 37 3.19 0.72 322 095

n M SD Mdn IQR
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A Shapiro-Wilk test of normality was conducted to check whether the data of each
group were normally distributed. The result indicated that data of the participants both with
(p = .97) and without (p = .87) English learning experience outside the classroom were
normally distributed. Thus, an independent samples #-test was performed to evaluate whether
seventh graders’ FLA differed by their English learning experiences outside the classroom.
The results revealed a statistically significant difference (¢ (161) =-2.31, p =.022, r = .18)
between the groups with (M = 2.87, SD = 0.76) and without (M = 3.19, SD = 0.72) extra
English learning experience. The result indicated that the group without English learning
experience outside the classroom had higher anxiety than the group with it.

Because of a statistically significant difference in the data on seventh graders’ anxiety
between the two groups, further analysis was conducted to examine where the differences
occurred. The researcher examined the students’ anxiety related to three skills—speaking,
literacy, and listening—because these three factors were obtained by the factor analysis.

Descriptive statistics for each factor are shown in Table 3.21. The average and median
scores of the group with extra learning were lower than those of the group without it in terms
of speaking and literacy anxiety. This indicates that the learning experience outside the school
helped the students decrease their anxiety. However, the average score of the group with extra
learning was higher than that of the group without, while the median score was the opposite.

A Shapiro-Wilk test of normality was conducted to determine normality of the data of
the two groups: seventh-grade respondents with and without English learning experiences

outside the classroom. The result showed that the data for speaking anxiety (Factor 1) were
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experience outside the classroom. The same was true for literacy anxiety (Factor 2), whose

data were normally distributed in both groups: with (p = 0.134) and without (p = 0.192).

However, the data of listening anxiety (Factor 3) for both the groups with (p =0.000) and

without (p = 0.002) outside English learning experience did not follow a normal distribution.

Therefore, independent samples t-tests were performed to evaluate whether speaking and

literacy anxiety differed among seventh graders with and without English learning

experiences outside the classroom. Moreover, a Mann-Whitney U test was conducted to

evaluate whether listening anxiety differed between these two groups.

Table 3.21

Descriptive Statistics for Seventh Graders’ English Learning Experiences Outside the

Classroom and Each Factor

English Learning
Experiences Outside n M SD  Mdn IQR
the Classroom

Factor 1: Speaking anxiety Yes 126  3.01 094 311 1.44
No 37 325  0.86 3.33 1.39

Factor 2: Literacy anxiety Yes 126 249 081 243 1.00
No 37 3.03  0.81 3.14 1.29

Factor 3: Listening anxiety Yes 126 354 087 3.75 1.00
No 37 347 123 4.00 1.50

Independent samples t-tests were performed to evaluate whether speaking and literacy

anxiety differed by seventh graders’ English learning experiences outside the classroom.

One independent samples t-test revealed no significant difference in speaking anxiety
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between the two groups (#(161) = —1.42, p = .159) with (M = 3.01, SD = 0.94) and without
(M =3.25,SD = 0.81) English learning experience outside the classroom, with a small effect
size (r=".11).

The result of the another independent samples t-test revealed a significant difference in
literacy anxiety between the two groups (#(161) =-3.59, p =.000) with (M = 2.49, SD = 0.81)
and without (M = 3.03, SD = 0.81) English learning experience outside the classroom, with a
small effect size (» =.27). The result indicates that the group without English learning
experience outside the classroom had higher anxiety than the group with it.

Finally, to examine the difference in listening anxiety, a Mann-Whitney U test was
conducted. The result revealed no significant difference in the median score for the items of
listening anxiety between the groups (U = 2253.50, z = —0.32, p = .753) with (Mdn =3.75 n =
126) and without (Mdn = 4.00, n = 37) English learning experience outside the classroom,
with almost no effect size (» = —.03).

To summarize, no significant differences existed in fifth and sixth graders’ FLA
between the two groups: with and without English learning experiences outside the
classroom. However, a significant difference was found in seventh graders’ FLA between the
two groups. Specifically, no significant difference was found in speaking and listening
anxiety between the groups, but a significant difference existed between them in terms of
literacy anxiety.

Differences in FLA Based on Different Levels of FLE (RQ5)

To answer RQ5, the researcher investigated differences in FLA among students with
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different levels of FLE. The fifth, sixth, and seventh graders were divided into three groups:
high-, middle-, and low-level FLE based on their responses to Item 2, “Learning English is
fun,” which was measured using a five-point Likert scale. These groups were categorized as
follows:

High-level FLE: Students who scored 4 or 5 points on the scale.

Middle-level FLE: Students who scored 3 points on the scale.

Low-level FLE: Students who scored 1 or 2 points on the scale.

Data of the following FLA items were analyzed: 15 FLA items (Items 4 to 18) for fifth
graders (see Table 3.1), 17 FLA items (Items 4-20) for sixth graders (see Table 3.4), and 18
FLA items (Items 5-22) for seventh graders (see Table 3.7). In addition, data of the FLE
items were compared to those for speaking, literacy, and listening anxiety using the data of
each factor obtained from each factor analysis (see Tables 3.2, 3.5, and 3.8 for fifth, sixth,
and seventh graders’ factors, respectively).

Effects of FLA on the Levels of FLE among Fifth Graders
Descriptive statistics for fifth graders’ FLA data by the three levels of FLE are shown

in Table 3.22.

Table 3.22
Descriptive Statistics of Fifth Graders’ FLA by the Level of Students’ FLE
Level of FLE n M SD  Mdn IQOR
FLA Items in March High-Level FLE 52 2.10 0.72 1.87 1.37
Middle-Level FLE 19 2.27 076 233 1.07
Low-Level FLE 24 2.46 096 257 1.85
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A Shapiro-Wilk test of normality was conducted to determine whether the FLA data for
each FLE level were normally distributed. The results indicated that the data for high-level
FLE (p = 0.05) were not normally distributed, while those for middle- and low-level FLE
were normally distributed. A Kruskal-Wallis H test was performed to compare the FLA data
for the three levels of FLE. The results showed no significant differences in FLA among the
three FLE levels (y* (2, N =95) =2.24, p = .326).

Effects of FLA on the Levels of FLE among Sixth Graders
Descriptive statistics for sixth graders’ FLA data for the three levels of FLE are

provided in Table 3.23.

Table 3.23

Descriptive Statistics of Sixth Graders’ FLA by the Level of Students’ FLE

Level of FLE n M SD  Mdn IQOR

FLA Items in March High-Level FLE 62 230 0.71 229 1.01
Middle-Level FLE 27 2.66 0.76 241 1.12

Low-Level FLE 31 245 0.77 241 1.29

A Shapiro-Wilk test of normality was conducted to determine whether the FLA data for
each FLE level were normally distributed. The results indicated that the data of all three FLE
levels (p = 0.05) were normally distributed. Therefore, a one-way analysis of variance
(ANOVA) was conducted to compare the data for the three levels of FLE. The results
indicated no significant differences in the FLA of sixth graders across the three FLE levels (F

(2, 117) = 2.245, p = .649, 2 = .04).
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Effects of FLA on the Levels of FLE among Seventh Graders
Descriptive statistics of the seventh graders’ FLA data for the three FLE levels are

provided in Table 3.24.

Table 3.24

Descriptive Statistics of Seventh Graders’ FLA by the Level of Students’ FLE

Level of FLE  n M SD  Mdn  IOR

FLA Items in March High FLE 68 269 072  2.67 0.99
Middle FLE 48 297 0.63 3.00 091

Low FLE 49 328 082 350 0.84

A Shapiro-Wilk test of normality was conducted to determine whether the FLA data for
each FLE level were normally distributed. The results indicated that the data of high- and
middle-level FLE were normally distributed, while those of low-level FLE were not. A
Kruskal-Wallis H test was performed to compare the FLA data across the three levels of FLE.
The results showed a statistically significant difference in FLA between the three FLE levels
(¢ (2, N=165) =19.78, p = .000). Therefore, a pairwise test was conducted to identify
where the differences were. The result showed that the FLA scores of the high-level FLE
group were significantly lower than those of the low-level FLE group (p = 0.00), with a
medium effect size (» = —.39). The FLA data for middle-level FLE were also significantly
different from those of low-level FLE (p = 0.05), with a small effect size (» = —.27). The

median score of FLA of the low-level FLE group (Mdn = 3.50) was higher than that of the



82

high-level FLE group (Mdn = 2.67). Moreover, the median score of the FLA data for the low-
level FLE group (Mdn = 3.50) was higher than that of the middle-level FLE group (Mdn =
3.00). This indicates that participants with low-level FLE (Mdn = 3.50) felt more FLA than
those with high-level FLE (Mdn = 2.67) and middle-level FLE (Mdn = 3.00). No significant
differences existed between the high- and middle-level FLE groups (p = 0.196), with a small
effect size (r =—.19).

Then, to further investigate the relationship between FLA and FLE, each anxiety
type—speaking, literacy, and listening anxiety—was analyzed separately. The result of the
Shapiro-Wilk test of normality showed that, similar to the data for speaking anxiety, data for
low-level FLE (p = 0.02) were not normally distributed. Thus, a Kruskal-Wallis H test was
performed to compare the data of speaking anxiety items for the three levels of FLE.
Moreover, data of the literacy anxiety items for all three levels (p = 0.05) were normally
distributed. Therefore, a one-way ANOVA was conducted to compare the literacy anxiety
items’ data for all three FLE levels. The data of listening anxiety items for all three FLE
levels (p < 0.05) were not normally distributed. Therefore, a Kruskal-Wallis H test was
conducted to compare the data of listening anxiety items for all three FLE levels.

Descriptive statistics of the seventh graders’ data of each FLA factor for the three FLE

levels are provided in Table 3.25.
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Table 3.25

Descriptive Statistics of Seventh Graders’ Each FLA Factor by the Level of Students’ FLE

Factor Level of FLE n M SD Mdn  IQOR
Speaking anxiety High FLE 68 286 092  3.00 1.22
Middle FLE 48 303 082 317 1.22

Low FLE 49 340 095 356 1.22

Literacy anxiety High FLE 68 224 074 2.14 1.14
Middle FLE 48 274  0.64 286 1.11

Low FLE 49 305 091 329 143

Listening anxiety High FLE 68 3.51 0.91 3.50 1.00
Middle FLE 48 349 080 3.50 1.00

Low FLE 49 3.58 .15 400 1.25

The Kruskal-Wallis H test revealed a statistically significant difference in speaking
anxiety across the three levels of FLE: y*(2, N =165) = 12.34, p < .002. The post-hoc pairwise
test showed that the data of the high-level FLE group were significantly different from those
of the low-level FLE group (p = 0.002), with a medium effect size (» =—.31). The middle-
level FLE group was significantly different from the low-level FLE group (p = 0.046), with a
small effect size (r = —.26). The median of the low-level FLE group (Mdn = 3.56) was higher
than that of the high-level (Mdn = 3.00) and middle-level (Mdn = 3.17) FLE groups. This
means that participants with low-level FLE had more speaking anxiety than those with high-
and middle-level FLE.

For the data of literacy anxiety, an ANOVA with the Welch’s F test was conducted
because the Levene’s F test revealed that the homogeneity of variance assumption was not

met (p = 0.39). Significant differences existed in literacy anxiety across the three levels of
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FLE: high, middle, and low levels; Welch’s F (2, 100.64) = 14.89, p = .000 with a large effect
size (n? = .17). Post-hoc comparisons were conducted using the Games-Howell method.
Results of these post-hoc comparisons showed that the literacy anxiety of the high-level FLE
group was significantly lower than that of the middle-level FLE group (p = 0.001), with a
medium effect size (» = .33). In addition, literacy anxiety of the high-level FLE group
significantly differed from that of the low-level FLE group (p = 0.000) with a medium effect
size (r = .44) in all grades. This shows that participants in the middle-level FLE group (M =
2.74) had more literacy anxiety than the high-level FLE group (M = 2.24). Similarly, the low-
level FLE group (M = 3.05) had more literacy anxiety than the high-level FLE group (M =
2.24).

Finally, the Kruskal-Wallis H test revealed no statistically significant difference in
listening anxiety across the three levels of FLE—high, middle, and low levels—with ¥* (2, N
=165)=1.74, p < .419.

In summary, no statistically significant differences existed in fifth and sixth graders’
FLA across the three FLE levels. However, a statistically significant difference existed in
seventh graders’ FLA across the three FLE levels. Moreover, significant differences existed in
seventh graders’ speaking and literacy anxiety across the three FLE levels. For speaking
anxiety, the low-level FLE group had significantly higher anxiety than the high- and middle-
level FLE groups. For the literacy anxiety, the middle- and low-level FLE groups had
significantly higher anxiety than did the high-level FLE group. No significant difference

existed in listening anxiety across the three FLE levels.
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Discussion

This chapter aimed to answer the five research questions regarding the FLA of fifth-,
sixth-, seventh-grade students as well as the relationship between their FLA and other variables,
namely English learning experiences outside the classroom and FLE.

An explanatory factor analysis was conducted to answer RQ1: “What aspects of FLA
do fifth, sixth, and seventh graders experience during FL classes?” Based on the results of the
explanatory factor analysis, the FLA of fifth, sixth, seventh graders was delineated into three
factors according to the anxiety experienced related to different skills: speaking, literacy, and
listening anxiety. This indicates that regardless of year grade, students experience anxiety
related to the language skills of speaking, literacy, and listening. These results may have been
obtained because the FLA questionnaires were created based on some items from the FLCAS
(Horwitz et al., 1986), which focuses on anxiety in listening and speaking skills. In addition,
new items related to anxiety in reading and writing (literacy) were added based on the present
course of study and curriculum of elementary and junior high school FL classes. It is
noteworthy that literacy anxiety emerged as a factor for fifth and sixth graders, although
literacy (reading and writing) skills are not required as much in these grades as in the
seventh-grade FL classes. One reason for this is that students in A Elementary School
engaged in writing activities wherein they wrote what they wanted to say using model
phrases when learning new target phrases. Moreover, they were encouraged to write
presentation scripts for Project Time using phrases they had already learned.

Using the data of the 11 shared FLA items in the FLA questionnaire administered to
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fifth, sixth, and seventh graders, a Kruskal-Wallis H test was performed to answer RQ2: “Are
there any differences between fifth, sixth, and seventh graders’ FLA?” The results of Kruskal-
Wallis H test showed that seventh graders had more anxiety than fifth and sixth graders. In
the literature review, Aydin, Harputlu, Celik, et al. (2017) who compared Turkish students’
FLA by year grade (from second to seventh grades), confirmed that those in higher grades
have more anxiety when taking examinations. Seventh graders in B Junior High School were
assumed to have more anxiety than fifth and sixth graders, because they had to take tests for
speaking, literacy, and listening. The fifth and sixth graders at A Elementary School did not
have literacy and listening tests but were evaluated when delivering oral presentations. To
investigate grade differences in FLA based on anxiety in speaking, literacy, and listening, a
Kruskal-Wallis H test was performed. The results showed that seventh graders had
significantly more anxiety in speaking and listening than did fifth and sixth graders. This
result is likely related to the fact that, in the first term, seventh graders in B Junior High
School had to take a conversation test in which they had to converse with their English
teachers for one minute. The fifth and sixth graders did not have a conversation test. This
conversation test likely increased seventh graders’ anxiety regarding speaking English. For
listening anxiety, significant differences were found between fifth and sixth graders: sixth
graders had more listening anxiety than fifth graders. This may be because there were higher
number of English words and sentences in the listening exercises in the sixth-grade English
textbook. Thus, sixth-grade students had to listen to more information to answer the questions

in the listening exercises than did the fifth graders. For example, the textbooks for both the
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fifth and sixth grades included activities involving listening to directions while looking at a
map and finding the destination. Fifth graders only had to listen to simple directions in the
listening activity, such as “Go straight. Go straight. Turn right. Go straight!” However, sixth
graders listened to more complicated directions, such as “Go straight. Turn at the second
corner. Go straight. Turn left at the first corner. Go straight. You can see it on your left.”
Regarding literacy anxiety, even though the content of the writing activities became more
difficult as students advanced to higher grades, no significant differences were found between
the fifth, sixth, and seventh grades. This could be because the style of the writing activities in
fifth- and sixth-grade FL classes at A Elementary School and seventh-grade FL classes at B
Junior High School did not generate much anxiety among students. Through class
observations and private conversations with the teachers, the researcher learned that writing
activities in the FL classes in the fifth, sixth, and seventh grades involved individual work
and not on-the-spot exercises such as speaking, which requires interacting with classmates.
Therefore, writing may not have been a face-threatening activity for fifth, sixth, and seventh
graders. Furthermore, both JTE A, who taught the fifth and sixth graders, and Teachers A and
B, who taught the seventh graders, walked around the classroom to support students during
writing activities. Students were engaged in writing activities in an environment in which
they could ask questions and get support immediately. In addition, in the seventh-grade FL
classes, writing activities were usually conducted after grammar or speaking activities. For
example, students created a mind map on the topic and then spoke about it in pairs. After the

speaking activities, students wrote about what they had spoken. Reading activities in the FL
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classes for the fifth, sixth, and seventh grades were also not face-threatening. When the
researcher observed the classes, students were rarely suddenly called on by the teacher to
read the alphabet, words, or sentences aloud.

Using data of the FLA items in the FLA questionnaire administered to sixth and
seventh graders in July and March, a Wilcoxon signed rank test was performed to answer
RQ3: “Are there any differences between students’ FLA within a year grade?” No significant
difference were found between the data for sixth graders’ FLA for July and March. The mean
of FLA items was 2.36 for July and 2.41 for March. This means that sixth graders’ FLA was
not high in July and was similar to that in March. On the other hand, a significant difference
existed between the data for seventh graders’ FLA items for July and March. Students’
anxiety was higher in March than in July. These results may be due to the difference between
the number of classes in the sixth and seventh grades. The seventh-grade FL class was
conducted four times (50 minutes per class) per week, and the sixth-grade FL class was
conducted twice (45 minutes per class) per week. Thus, sixth graders had around 25 FL
classes from April to July and 45 from September to March. Seventh graders had 46 FL
classes from April to July and 96 from September to March. As such, seventh graders had
almost twice as many FL classes as sixth graders. As the seventh graders had to digest more
class contents between September and March than between April and July, they may have
been more anxious in March than in July. Furthermore, significant differences were observed
in their speaking and listening anxiety, which increased from July to March. Examining the

listening exercises for Units 1 and 2 in the seventh-grade textbook, which was covered until
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July, the amount of information students had to listen to was similar to or slightly more than
that in the listening section in the last unit of the sixth-grade textbook. The amount of
information in the listening section then increased from Unit 3 of the seventh-grade textbook.
On the day the July FLA questionnaire was administered to seventh graders, the lesson in
Unit 3 started, exposing students to longer listening exercises. From July to March, students
listened to longer dialogues and monologues, and they had to pay attention to more
information in the listening exercises. As the amount of this information increased, so too did
students’ listening anxiety. Surprisingly, there were no significant differences in seventh
graders’ literacy anxiety between July and March. This may be because, even though the
contents became more difficult, as mentioned, the writing and reading activities in the FL
classes in the seventh grade comprised individual work and they received teachers’
immediate support throughout the year. Furthermore, writing activities are not face-
threatening exercises, while speaking activities are.

Next, RQ4 was addressed: “Does the FLA of fifth, sixth, and seventh graders differ
according to their English learning experience outside the classroom?” To this end, a Mann-
Whitney U test and an independent samples t-test were performed to examine how English
learning experience outside the classroom affected FLA. The results showed no significant
differences between the fifth- and sixth-grade students with and without English learning
experience outside the classroom. However, a significant difference was found between
seventh-grade students with and without English learning experiences outside the classroom.

This is because seventh graders learned English grammar explicitly and were required to
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speak and write while considering grammatical rules. They were also required to read words
and sentences, write the spelling of each word correctly, and write in English without
referring to model sentences. In contrast, fifth and sixth graders spoke and wrote with
reference to model sentences and did not have to memorize the spellings of words. Therefore,
reviewing grammar and spellings of words outside the classroom, such as at cram schools
and English schools, helped reduce seventh graders’ anxiety. Further analyses showed a
significant difference in seventh graders’ literacy anxiety between the groups, but not in their
listening and speaking anxiety. Their FL classes included activities in writing English
sentences without referring to model sentences, which was not done for the fifth and sixth
grades, and seventh graders had more opportunities to write and read the spellings of words.
Therefore, by learning how to spell words and read and write sentences outside of school,
these seventh graders felt more confident in their literacy skills, and this may have decreased
their literacy anxiety.

Next, RQS5 was answered: “RQS5: Are there any differences in FLA among students
with high-, middle-, and low-level FLE?” For this, a Kruskal-Wallis H test and ANOVA were
performed to assess the differences in FLA among the three levels of FLE: high, middle, and
low. For fifth and sixth graders, no significant differences in FLA were observed among the
different levels of FLE. However, among seventh graders, a significant difference in FLA
emerged based on their FLE levels. A pairwise comparison analysis revealed that seventh
graders with low FLE experienced higher FLA compared to those with high- and middle-

level FLE. This suggests that, for seventh graders, students who did not enjoy learning



91

English tended to have more anxiety than those who did enjoy learning English.

Further analysis was carried out to identify the relationship between FLA and FLE in
terms of each skill, and significant differences were found across the levels of FLE for
literacy and speaking anxiety. The high-level FLE group had lower literacy anxiety than the
middle- and low-level FLE groups did. Conversely, the low-level FLE group exhibited higher
speaking anxiety compared to the middle- and high-level FLE groups. Comparing the results
of the high- and low-level FLE groups indicated that students with low-level FLE
experienced more literacy and speaking anxiety than those with high-level FLE.

As discussed in Chapter 2, regarding the relationship between FL learners’ FLE and FLA,
Dewaele and Maclntyre (2016) proposed that these two concepts are independent and do not
necessarily function like a seesaw, such that when FLE increases, FLA decreases. Interpreting
the results regarding seventh graders’ FLA and FLE, it appears that their FLE and FLA are not
entirely independent emotions. As for seventh graders’ literacy and speaking anxiety, it is
implied that when seventh graders’ FLE was high, their FLA was low, and when their FLE was
low, their FLA was high.

Conclusion

This chapter presents the results of quantitative analyses of the FLA questionnaire
administered to fifth, sixth and seventh graders to answer the five research questions. As for
the aspects of fifth, sixth and seventh graders’ FLA, interestingly, regardless of their grade,
they have three types of skill-specific anxiety: speaking, literacy and listening anxiety.

It was surprising that literacy anxiety emerged as a factor for fifth and sixth graders
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even though literacy skills are not required for them. This is probably because the fifth- and
sixth-grade participants of this study were engaged in writing activities in which they wrote
sentences using a model sentence and wrote scripts for presentations. Seventh graders had
more anxiety than fifth and sixth graders. Especially, seventh graders experienced more
speaking and listening anxiety than fifth and sixth graders. This is because seventh graders
had to take conversation tests and pay attention to more information during listening
exercises. Surprisingly, there was no significant difference in literacy anxiety among the three
grades. This may be because, from the researcher’s class observations, both JTE A who
taught fifth and sixth graders, and Teachers A and B who taught seventh graders had a similar
teaching style during literacy activities, wherein students could easily get help since the
teachers walked around the classroom and were ready to support students on the spot.

Over a period of eight months between July and March, sixth graders’ FLA remained
the same, while seventh graders’ speaking and listening anxiety increased. However,
unexpectedly, seventh graders’ literacy anxiety stayed the same. Since seventh graders with
English learning experiences outside the classroom had less literacy anxiety than those
without it, students’ extra English learning experience outside the school may have helped
reduce literacy anxiety among seventh graders. This suggests that, for seventh graders,
getting extra English instruction outside the classroom could mitigate their literacy anxiety.

No significant differences were observed in fifth and six graders’ FLA across the three
levels of FLE: high, middle, and low FLE levels. However, significant differences emerged in

seventh graders’ FLA, especially in literacy and speaking anxiety for the three FLE levels.
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The results implied that, when comparing the high- and low-level FLE groups, seventh
graders with low-level FLE experienced more literacy and speaking anxiety than those with
high-level FLE. These results did not align with Dewaele and MacIntyre’s (2016) claim that
FLE and FLA are entirely independent emotions. Instead, the findings indicated that seventh
graders’ FLE and FLA were not independent emotions. That is, when seventh graders’ FLE
was high, their literacy and speaking anxiety were low, and when their FLE was low, their
literacy and speaking anxiety were high.

The quantitative analysis in this chapter uncovered that students have three skill-specific
anxieties—speaking, literacy, and listening anxiety—regardless of their grade levels.
Furthermore, the quantitative analysis revealed that seventh graders felt more speaking and
listening anxiety compared to fifth and sixth graders. However, no discernible differences were
found between the literacy anxiety of sixth and seventh graders. The next chapter presents the
qualitative analysis of the students’ open-ended responses on their FLA during FL classes to
closely look at what anxiety they had for each skill-specific anxiety, what other FLA they
experienced, and identify if the anxiety they felt in FL classes changed between the sixth and

seventh grades.
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CHAPTER 4
FOREIGN LANGUAGE ANXIETY (QUALITATIVE STUDY)

This chapter analyzes the open-ended responses and interviews to investigate sixth-
and seventh-grade students’ foreign language (FL) anxiety (FLA). The data are qualitatively
analyzed to answer RQ6: “How does students’ FLA change from sixth grade to seventh
grade?” As explained in the introduction, this dissertation study used the mixed-method
approach in which quantitative and qualitative data were analyzed separately, and the results
are mixed for the overall interpretation. To realize the overall interpretation by mixing the
results of quantitative and qualitative analyses, the qualitative data were analyzed by
supporting the results that emerged from the quantitative analysis. To be specific, the
quantitative analysis revealed that sixth and seventh graders commonly have three skill-
specific anxieties: speaking, literacy, and listening anxiety. Thus, the qualitative analysis was
conducted by considering these three specific anxieties.

Method
Participants and Research Site

The same sixth graders at A Elementary School and seventh graders at B Junior High
Schools reported in Chapter 3 answered the open-ended item. This item was attached to the
FLA questionnaire when it was administered in July 2021 for sixth graders and July 2022 for
seventh graders. It should be noted that approximately 75% of junior high school respondents
graduated from A Elementary School.

Eleven students participated in the interviews (see Appendix O for the interviewees’
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profiles). Originally, 12 interviewees were selected from among sixth graders whose FL
classes (Classes 1 and 4) the researcher had observed, and they were interviewed when they
were sixth graders. To select interviewees with varying levels of FLA, the researcher referred
to the average score of FLA items (Items 3 to 16) in the FLA questionnaire administered in
July 2021. Some of the interviewees were students whom the researcher had observed closely
during class observations and thought to have anxiety. The same interviewees were
interviewed once again after they became seventh graders at B Junior High School. Since one
interviewee did not enter B Junior High School, the same 11 interviewees were interviewed.
The number of sixth- and seventh-grade participants for both the FLA questionnaires and
interviews is presented in Table 4.1, with the quantity of open-ended responses collected

indicated in parentheses.

Table 4.1

Sixth- and Seventh-Grade Participants for the FLA Questionnaires and Interviews

Number of Sixth- Number of Seventh-
Grade Participants Grade Participants
FLA Questionnaire (number of 125 (72) 175 (78)
participants who provided open-ended (July 2021) (July 2022)
responses)
. 12 11
Interviews (March 2021) (July 2022)
Instruments

The open-ended questions regarding students’ FLA during FL classes were included

in the FLA questionnaire administered to sixth graders in July 2021 and to seventh graders in
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July 2022. An open-ended item was added at the end of the questionnaire administered in
July 2021 for sixth graders. It asked the sixth graders to describe events that had caused them
anxiety. Similarly, a year later, the seventh graders at B Junior High School were asked to
answer an open-ended item regarding their FLA (“Describe any concerns or anxiety
regarding the differences between the junior high school English classes and elementary
school English classes”) when the FLA questionnaire was administered in July 2022.
The interviews were conducted to better understand their FLA during FL classes. Semi-
structured interviews were conducted to ask about students’ experience in their FL classes,
with a focus on their anxiety, enjoyment, and coping strategies. Once after the interviewees
became seventh graders at B Junior High School, they were interviewed again to describe
their experience in their seventh-grade FL classes, with a focus on anxiety, enjoyment, and
coping strategies. This study used only the responses about anxiety-provoking situations
during FL classes from the sixth and seventh graders.
Procedure
Data Collection

The study described in this chapter utilized two instruments: open-ended responses
and interviews with 11 students. The interview data were used to supplement the open-ended
responses to better understand what was expressed in those responses.

When the FLA questionnaire for A Elementary School was administered to all four
sixth-grade classes (Classes 1 to 4) for the study reported in Chapter 3, the students were also

asked to answer the open-ended question described in the previous section. Similarly, when
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the questionnaire for B Junior High School was administered to all five seventh-grade classes
for the study reported in Chapter 3, the students were asked to answer the open-ended items.
The procedure for administering both FLA questionnaires is described in Chapter 3. The
researcher obtained consent from the principals of A Elementary School and B Junior High
school before administering the questionnaire (see Appendixes G and I for the consent
forms). Additionally, the researcher wrote a letter that explained the research purpose and
method to the parents of the sixth- and seventh-grade students and obtained these parents’
permission to administer the questionnaires.

Interviews with the sixth graders were conducted on February 21 and 28, 2022.
Interviews with the seventh graders were conducted on six days: June 28 and 29, and July 5—
8, 2022. The interviewees’ profile is included in Appendix O. As mentioned earlier, semi-
structured interviews were conducted to ask about students’ experience in their FL classes,
with a focus on their anxiety, enjoyment, and coping strategies. Each interview lasted about
10 minutes. (see Appendixes M and N for the interview questions for both the sixth and
seventh graders). Interviews for the six-grade interviewees were conducted during FL classes
while the students were preparing for their final Project Time. The researcher was given only
two days (60 minutes in total) for the sixth graders’ interviews. The seventh graders’
interviews were conducted during lunch time. Each interview lasted about 10 minutes. The
researcher obtained consent from the principals of A Elementary School and B Junior High
School before conducting the interviews (see Appendixes G and I for the consent forms). The

researcher wrote a letter that explained the research purpose and method to the parents of the
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sixth and seventh graders and gained their permission to interview the students (see
Appendixes H and J for the letter to the parents).
Data Analysis

The qualitative analysis software, NVivo 13, was used to analyze the sixth and seventh
graders’ open-ended responses. Coding was performed using NVivo 13 with the following
procedure:

1. The researcher created a code for the first open-ended description and looked through
the data to find similar open-ended descriptions representing the code.

2. The same procedure was performed to create other codes.

3. The researcher adjusted the name of each code by looking at the open-ended
descriptions belonging to each code.

4. The researcher checked all codes and the fitness of the open-ended descriptions for
each code. She then combined two similar codes and created a new code. Further, she
eliminated open-ended descriptions that no longer belonged to the new code. The
other descriptions were checked if they fit the code.

5. The researcher consolidated similar codes and created categories. (A code that did not
belong to any category was kept as one category, and the code name was adopted for
the category name.)

To ensure objectivity of the analysis, cooperation of a colleague was obtained. This
colleague specializes in FL teaching at elementary schools and has 14 years of experience as

a high school English teacher. She checked the codes, including the open-ended descriptions
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for each code and the categories in terms of the following:
1. Were the codes appropriately generated by the open-ended responses? Were the code
names appropriate?
2. Were the codes consolidated into appropriate categories? Were the category names
appropriate?
Based on the researcher’s discussions with the colleague, some new codes were generated.
In addition, the code and category names were adjusted. Basically, one open-ended response
belongs to one code. However, if an open-ended response was interpreted to have two
aspects, it was assigned to two different codes. For example, the following seventh grader’s
open-response was assigned to two different codes, <memorize words and sentences for
tests> and <memorize words>:
In elementary school (FL classes), the focus was on listening, but in junior high
school (FL classes), I am worried because I have to memorize words and sentences
and take tests. [ am worried about whether I will remember them after the tests are
over.
Furthermore, in cases where a single participant provided multiple open-ended responses
concerning anxiety-provoking situations, the researcher divided these responses into two or
three parts and assigned each part to an appropriate code.
The researcher transcribed the interview data and then carefully selected excerpts
from the interview that corresponded to each category that emerged as a result of the

analysis of open-ended responses.
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Results and Discussion

In this section, first, the responses from the students regarding their anxiety in FL classes
will be presented based on their grades.

In order to clearly present the results of the analysis, the category name is written in [ |,
code names in < >, and open-ended responses in “ ”. Each student’s identification number
includes an S (stands for a student) plus a number such as S1. The researcher added some words
using () to ensure what was said in the open-ended responses. The students’ open-ended
responses in Japanese were translated into English by the researcher (see Appendixes K and L
for the students’ open-ended responses in Japanese used in this section). The forms of the verb
and the pronoun in a code name, which is written in < >, were modified to match the subject
and tense of the sentence. Each interviewee’s identification number includes an I (stands for
an interviewee) plus a number such as I1. R stands for the researcher, who was an interviewer
(see Appendixes P and Q for the students’ interview excerpts in Japanese used in this section).

The number of students’ open-ended responses and interview excerpts for each
category is shown in Table 4.2 for sixth graders and Table 4.3 for seventh graders.

Of the 125 sixth-grade participants, 72 provided open-ended responses regarding their

anxiety-provoking situations in the elementary school FL classes.

Table 4.2
Sixth Graders’ FLA Category and Number of Open-Ended Responses and Interview Excerpts

Number of Open-Ended  Number of Interview

Cat
ategoty Responses Excerpts
Speaking anxiety 35 0
Literacy anxiety 15 6

Listening anxiety 5 1
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Number of Open-Ended  Number of Interview

Category Responses Excerpts
Anxiety about being called on by 10 1
the teacher
Anxiety about not understanding 8 0
Anxiety about evaluation 5 0
Anxiety about paying constant 5 0
attention
Anxiety about making mistakes 4 0
Anxiety about not being able to | 0
enjoy classes
Grammar anxiety 1 1

Of the 175 seventh-grade participants, 78 provided open-ended responses regarding

their anxiety-provoking situations in the junior high school FL classes.

Table 4.3
Seventh Graders’ FLA Category and Number of Open-Ended Responses and Interview
Excerpts
Number of Open- Number of Interview
Category
Ended Responses Excerpts
Speaking anxiety 9 2
Literacy anxiety 17 5
Listening anxiety 4 0
Anxiety about more advanced class 19 0
Anxiety about memorizing words and 18 0
sentences (other than spellings)
Anxiety about catching up in classes 13 1
Test anxiety 12 2
Grammar anxiety 9 1
Anxiety about feeling isolation 3 1
Anxiety about summarizing the content ) .
of the lesson in the notebook
Anxiety about making mistakes 1 1

As explained in the previous section, excerpts from the interview data were selected to

correspond to the categories obtained from the analysis of open-ended responses. Therefore,
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the number of interview excerpts was recorded only within the categories to which they were
applicable.
After the aspects of anxiety in each grade are examined, the differences between the

two grades will be discussed.
Sixth Graders’ Anxiety-Provoking Situations in FL Classes

As aresult of the qualitative analysis using NVivo 13, 21 codes for anxiety-provoking
situations in sixth-grade FL classes were obtained and grouped into 10 categories (see Table
4.4). Of the 10 categories, three related to language skills—speaking, literacy, and listening
anxiety—corresponding to the results of the factor analysis of sixth graders’ FLA in Chapter
3. This section examines the sixth graders’ open-ended responses and interview excerpts for

each category in detail.

Table 4.4
Sixth Graders’ FLA during FL Class
Number of Open-
Category Code Ended Responses
Speaking anxiety Give a presentation 17
Talk with friends 6
Can’t express what [ want to say in 5
English
Can’t communicate well 2
Use correct words and sentences 2
Can’t come up with anything 2
Speak English 1
Literacy anxiety Read and write alphabet letters 3
Memorize the spelling of the word 2
Read and write words 2
Read and write sentences 7
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Number of Open-
Category Code Ended Responses
Listening anxiety Can’t catch what is being said 5
Anxiety about being called on Be called on by the teacher 10
by the teacher
Anxiety about not Feel isolation 5
understanding Can’t understand 4
Anxiety about evaluation Take tests 3
Be evaluated and graded 2
Anxiety about paying Can’t pay constant attention 5
constant attention
Anxiety about making Make mistakes 4
mistakes
Anxiety about not being able Can’t enjoy classes !
to enjoy classes
Grammar anxiety Learn grammar 1

Speaking Anxiety

The [speaking anxiety] category is related to anxiety when the sixth graders were

engaged in speaking activities during FL classes. Seven codes were obtained for this category

(see Table 4.5).

Table 4.5
Sixth Graders’ Speaking Anxiety
Number of Open- Number of
Cat Cod .
ategory ode Ended Responses  Interview Excerpts
Speaking anxiety Give a presentation 17 0

Talk with friends 6
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Category Code Number of Open- N1.1mber of
Ended Responses  Interview Excerpts

Speaking Can’t express what [ want to 5
anxiety say in English

Can’t communicate well 2

Use correct words and 2

sentences 0

Can’t come up with anything 2

Speak English 1

[Speaking anxiety]| came from <speaking English>. Most sixth graders felt [speaking
anxiety] when they <gave a presentation>. According to S34, this occurred most frequently
“When I gave a presentation alone as my friends filmed (my presentation).” Other students
said that they were anxious “when I gave a presentation (alone) in front of everyone” (S41,
S58, S65, S74, S77, S92, S93, and S123). As mentioned in Chapter 3, sixth graders in A
Elementary School were engaged in a presentation project called Project Time, wherein each
student gave a presentation in front of three to four group members while being filmed by
other group members. The sixth graders had speaking anxiety when they <talked with
friends>. S30 wrote, “I feel anxious when I talk with someone.” Another student had anxiety
regarding the pair or group conversation activities. As S68 wrote, this happened “when I was
asked to have a conversation with friends” and in “the activity where I speak with several
people and write it down.” According to S50, “I was anxious when a person who were good
at English sat next to me and I had to speak (English) with the person.” As per S50,
comparing English speaking skills with other classmates probably produced anxiety when the
sixth graders <talked with friends>. In addition, anxiety in <talking with friends> may have

stemmed from anxiety that they <can’t communicate well>. S112 explained that “what I said
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was not understood well by the teachers or friends.” [Speaking anxiety] also occurred when
students <could not express what they wanted to say in English>. Students experienced this
anxiety when they could not come up with the right word or forgot the word they wanted to
say. S23 noted, “When I spoke in front of everyone, the words didn’t come up.” S44 agreed:
“I didn’t know what I should say.” S46 felt anxiety when he “was asked today’s date in
English.” Based on the responses of S23, S44, and S46, students experience this anxiety
when they <can’t express what [ want to say in English> or <can’t come up with anything>
or feel the pressure to <use the correct words and sentences>. Examples of open-ended
responses for <can’t come up with anything> were “I forgot the English (expression that I
was asked to say) when I was asked to ‘please say the English (expression)’” (S25) and
“when I don’t know what I should say” (S 44). The open-ended response for the code <use
correct words and sentences> was “When I introduced myself in English, I felt anxious if
used wrong English” (562).

Since the main activity of the sixth graders’ FL classes was speaking, and they felt
anxiety while being engaged in speaking activities such as conversations with friends and
presentations during FL classes. In the sixth-grade FL classes, the Japanese Teacher of
English (JTE) in A Elementary School (JTE A) often had students talk with the person next to
them after they had learned the target phrases, or sometimes the students walked around the
classroom and found a partner and talked as they filled in a bingo chart. Some students had
anxiety during conversations with friends, as S50 noted, because they were embarrassed at

comparing to their classmates. The sixth graders had anxiety when they <gave a
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presentation>. This may have been because they had anxiety in the presentation activity
called Project Time, in which students had to give a presentation in front of their group
members. As in the open-ended responses, the situation where students had to speak alone in
front of group members induced their anxiety. Other codes were also obtained from the
students’ responses, such as <can’t express what I want to say in English>, <can’t
communicate well>, <can’t come up with anything>, and <speak English>, which represent
anxieties emerging from situations in which sixth graders were unexpectedly asked to speak
English alone or to answer the teacher’s question on the spot.
Literacy Anxiety

The [literacy anxiety] category refers to anxiety emerging when students read and write
English. This involves activities such as reading alphabets, decoding words, and writing
spellings of the words. Memorizing word spellings is regarded as a fundamental component
of literacy skills as it enables students to read and write words. Four codes were obtained for

[literacy anxiety] (see Table 4.6).

Table 4.6

Sixth Graders’ Literacy Anxiety

Number of Number of
Category Code Open-Ended Interview
Responses Excerpts
Read and write alphabet letters 3

Literacy Memorize spellings of words 2
anxiety Read and write words 2
Read and write sentences 7




107

The sixth graders experienced anxiety when they had to <read and write alphabet
letters>. S35 noted, “I can’t distinguish ‘m’ from ‘n’,” and according to S28, “The class
continued, but I couldn’t write the alphabet properly.” As S35 noted, some sixth graders find
alphabet letters with similar shapes of such as “m” and “n” or “p” and “q” or “b” or “d”
confusing, and they might feel anxious when reading and writing these letters. S28 felt
anxiety from being left out during FL classes because she could not read and write the
alphabet letters. Since the present course of study (MEXT, 2018a) set the goal for those in
higher grades to read and write both upper- and lowercase alphabet letters, <reading and
writing alphabet letters> could be the fundamental [literacy anxiety] for sixth graders. While
they are not required to memorize the spellings of the words or to read and write words and
sentences, they felt anxiety in <memorizing spellings of words>, <reading and writing
words>, and <reading and writing sentences>. Based on the researchers’ observation in a
class and what she learned from the JTE A, no activities or tests required students to
memorize the spellings of words. However, S38 experienced anxiety in <memorizing
spellings of words>: she wrote “I can’t memorize the spelling of the words, but I hope I can
gradually memorize them.” It can be assumed that students like S38 felt this anxiety because
they anticipated pressure upon hearing about FL classes in junior high school from their
parents or siblings, or they felt pressure to memorize the spellings of words at cram or
English school where they studied outside the classroom. The sixth graders had anxiety when
they <read and write sentences>. According to S103, “I didn’t know how to pronounce the

word I don’t know when I heard the spelling of the word.” As mentioned in the previous
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chapter, when sixth graders were engaged in Project Time, they wrote a speech manuscript
using the target phrases and read it when giving a presentation. To write the speech
manuscript, students needed to write sentences themselves, although they were allowed to
look up words in the dictionary section of the textbook and copy them. Moreover, to read
sentences out loud, they needed to pronounce each word written in the manuscript. Finally,
students had anxiety when “I read (sentences) out loud” (S72), “I couldn’t read the English
(sentences)” (S86), and when “pronouncing sentences” (S89). Students also felt anxiety in
writing sentences “when I (he or she) wrote a speech manuscript” (S107) and “when I wrote
sentences” (S42).

Six interviewees mentioned their literacy anxiety. Interestingly, in the interviews, most
students were worried about reading and writing sentences. Reading and writing words and
sentences are not required in elementary school FL classes. However, sixth graders are
expected to read the target phrases in the textbook and write a sentence by referring to a
model sentence. This may have made the sixth graders anxious about reading and writing
sentences. The interviewees disclosed their feelings of anxiety when they had to read out
sentences in the textbook because they did not know how to read them. Especially, they tend
to have anxiety when they have to read longer sentences. I8 expressed her anxiety when she
had to read longer sentences:

18: It’s about longer sentences. How can I put it?
R: Textbooks?

18: I can’t read textbooks.
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R: For example, what kind of sentences? For example, the part you recently learned...

I8: This part...

R: Oh, like these long sentences, like this one on page 82, Go straight, Turn right at

the first corner.

18: I don’t really follow it well.

R: I see. What about short ones? ...

I8: If I know how to read it, I can understand it. But if it’s long, it’s pretty confusing.

17 also expressed her anxiety about reading longer sentences:

I7: ...1 get confused when words suddenly become long.

R: Like a sentence?

I7: Yes. When they become a sentence, and I lose track of it.

R: What do you mean when they become a sentence?

I7: It’s okay if it’s just a word. I can understand. But when the sentences get
longer and longer, like “I want something and something,” I’ve always
wondered if what I’m reading (out loud) is really correct or not.

R: Oh, so you feel a bit uneasy about reading.

I7: Yes. I feel uneasy.

17 suggested that longer sentences can be challenging for sixth graders. It can be inferred that
when sixth graders have to read a long sentence, they might have trouble keeping track of
where they are reading. Additionally, they might experience anxiety regarding their ability to

decode the sentence accurately. As mentioned earlier, sixth graders in A Elementary School
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were engaged in a writing activity where they wrote English sentences by referring to a
model sentence, and they also had to write manuscripts for Project Time. In the open-ended
responses, it became clear that sixth graders have anxiety in writing sentences.

In an interview, 15 expressed her anxiety when she wrote sentences:

R: Do you have anxiety during FL classes?

I5: Sometimes, I have to write a sentence, then I wonder if I’'m writing it correctly.
Interestingly, sixth graders worried about writing sentences correctly, even if they were not
required to write correct sentences and JTE A had clearly explained to them that the sentences
they wrote were not the subject for evaluation.

Listening Anxiety
The [listening anxiety] category pertains to anxiety that arises when students need to
comprehend English spoken by the teacher or in audio materials during FL classes. Only one

code, <can’t catch what is being said>, was obtained for this category (Table 4.7).

Table 4.7

Sixth Graders’ Listening Anxiety

Number of Number of
Category Code Open-Ended Interview
Responses Excerpts
Listening anxiety Can’t catch what is being said 5 1

Based on the sixth graders’ open-ended responses, they have anxiety because they

<can’t catch what is being said>. S63 explained, “The teacher spoke quickly in English and I
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could not understand it.” S113 added, “The teacher (JTE A) did not translate what the CD is
saying.” In other cases, students felt anxious from the feeling of being left out: “I could not
listen to what everyone else could listen to” (S105).
In the interview, 19 expressed her anxiety when she <can’t catch what is being said>:
R: Do you ever feel worried or anxious in English class?
19: When the teacher starts with “Hello.” and tells us what happened to the teacher
recently, sometimes I don’t understand, but after that, he tells us in Japanese.
R: In Japanese.
19: After he says something, if there is a difficult word, he explains it to us in that
way, so we can understand it.
We can interpret from this excerpt that [9 became anxious when she could not catch what the
teacher was saying. However, because JTE A interpreted what he had said in Japanese, her
anxiety reduced. That is related to what S113 noted, “The teacher (JTE A) did not translate
what the CD is saying.” It seems that the teachers’ support in their native language can help
reduce sixth graders’ listening anxiety.
Anxiety About Being Called On by the Teacher
The [anxiety about being called on by the teacher] category refers to anxiety related to

situations where students are unexpectedly called on to answer or speak in English during FL
classes. Only one code, <be called on by the teacher>, was obtained for this category. There
were 10 open-ended responses for this category, and all were about being suddenly called on

by the teacher: “I was suddenly called on (by the teacher)” (S8, S16, S33, S37, S70, S74,



112

S91, and S117). In her response, S21 described her feelings when she was suddenly called on
by the teacher to answer: “I can’t say, I don’t know, I am not sure, and I’m the only one like
this...” As described by S21, when students were suddenly asked to answer in English and
didn’t know the answer, they felt anxious about not being able to come up with something on
the spot without any preparation.
In the interview, I11 expressed his [anxiety about being called on by the teacher]:

R: Do you get worried about anything during the English classes?

I11: Oh, I’'m suddenly called on. I become anxious.

R: You do? I see. Why?

I11:What kind of things will the teacher ask me to answer.

R: Oh, What kind of things? You mean, what kind of things you will be called on to

answer?...

I11: In the all the classes.

R: Like that? You mean in all the classes, not just in the English classes?

I11: Yes.

R: I see. Then other subjects, too?

I11: Yes.

R: I'see. You don’t like to be called on to answer in nature.
I11 indicated that he was worried about being called on by the teacher in all subjects. This

suggests that some students have this anxiety as part of their nature.
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Other Categories

Anxiety About Not Understanding. The [anxiety about not understanding] category
refers to students’ anxiety when they do not understand the content of the class. Two codes
were obtained for this category. The sixth graders experience anxiety when they <can’t
understand>. S1 wrote, “I did not understand what JTE A was saying on the first day of the
first sixth-grade FL class.” The likely reason for feeling such anxiety is that they <felt
isolation>. Students felt isolated when they believed they were the only one who did not
understand. For example, this happened to S65 “when I could not understand English
sentences while my friends could” and to S87 “when other people could do something that I
could not.”

Anxiety About Evaluation. The [anxiety about evaluation] category refers to anxiety
related to evaluation during FL classes. Two codes were obtained for this category. Students
felt anxiety when they <took tests> and <were evaluated and graded>. Sixth graders’
performance in FL classes has been graded since FL became a regular subject for fifth and
sixth graders in 2020 under the present course of study (MEXT, 2018a). Three open-ended
responses about being anxious emerged when they <took tests>. All recalled taking tests in
the FL classes in the fifth grade. These classes were taught by a different JTE, who tested
them. S59 wrote, “When I was in the fifth grade, there were some questions (in the test) that [
could not understand.” S76 also “could not write when I took tests in the fifth grade.” Based
on these descriptions, the students felt anxious about tests when they had questions they

could not answer. Some students had anxiety when their performance <was evaluated and
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graded>. S100 was also concerned about her grades, wondering, “Will my grade improve?”
As mentioned in Chapter 3, JTE A evaluated students’ performance in Project Time. The
evaluation was based on the following criteria mentioned earlier:
1. Knowledge and skills—Is the student reading smoothly and paying attention to
accents, etc., and is the student pronouncing English with a Japanese accent?
2. Expression—Is the student speaking in a way that others can understand?
3. Thinking—Is the student trying to use not only the assigned expressions, but also other
expressions?
4. Presentation—TIs the student using gestures, trying to communicate, and putting
appropriate pauses in between?
S14 worried about receiving a low grade on his writing: “When I wrote sentences, I made
mistakes, and I was the only one who got a low grade.” It is likely that S14’s anxiety arose
from writing speech manuscripts for Project Time. Since Project Time was graded, S14
worried that if mistakes were made in the English sentences written for the manuscripts, he
would get a low grade.

Anxiety About Paying Constant Attention. The [anxiety about paying constant
attention] category suggests that sixth graders can become anxious when they miss the
content of the class because they cannot maintain their attention during FL classes. Only one
code, <can’t pay constant attention>, was obtained for this category. There were five open-
ended responses for this category. The students experienced anxiety because they had to keep

paying attention to what the teachers were saying and what was happening in class. When
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students were absentminded or sleepy, they missed the contents of the class or what the
teacher had said. This situation led to students’ anxiety. S4 explained, “I could not listen to
what the teacher was saying because I was sleepy during English classes.” S12 “missed what
I needed to listen to because I was absentminded.” S54 wrote, “I was called on (by the
teacher) when I was absentminded.” S54 became anxious because he missed something due
to his absentmindedness. He became even more anxious when he was called on by the
teacher.

Anxiety About Making Mistakes. Making mistakes during FL classes affects sixth
graders’ FLA. Only one code, <make mistakes>, was obtained for this category, and four
open-ended responses were obtained. Students tended to have anxiety when making careless
mistakes and “when I make mistakes in easy questions” (S27). S62 wrote, “when [
introduced myself, I was a bit anxious about whether I used the wrong English.” Describing
her emotion when making mistakes, S97 noted, “When I made mistakes, I am worried with
thinking about what I should do.”

Anxiety About Not Being Able to Enjoy Classes. The fact that students do not enjoy
FL classes in and of themselves could potentially lead to their FLA. Only one code, <can’t
enjoy classes> was obtained from one open-ended response for this category. As S45 wrote,
“I am not enjoying the classes.” This probably meant that S45 had anxiety because she was
not enjoying the FL classes. This indicates that students’ FL enjoyment could affect their
FLA.

Grammar Anxiety. The [grammar anxiety] category is related to anxiety in learning
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grammar. Only one code, <learn grammar>, was obtained for this category. S56 reported
anxiety about learning English grammar. English grammar is not explicitly taught in sixth-
grade FL classes. However, as S56 explained, “(I have anxiety) when I read about the new
grammar”’; thus, students might have anxiety when learning new target sentences and phrases.
When the researcher observed the sixth-grade FL classes, JTE A explained the structure of
the new target sentences in a simple way without using grammatical terms before the students
wrote about themselves using the target phrases. Therefore, S56 might have anxiety because
he was confused when learning new target sentences alongside new English grammar.
Grammar was not explicitly taught in sixth-grade FL classes. Therefore, students had vague
anxiety regarding grammar. 19 (in sixth grade at the time) expressed her anxiety when she
had to construct a sentence:

R: Are there any other situations that make you anxious?

19: Yes. When I try (to construct a sentence) on my own, and lose the word order

of the sentences.

R: Oh, I see.

19: Well, I guess it’s when I don’t know the combination of words.

R: Do you ever feel anxious when you speak?

19: Sometimes, I have to look at the blackboard to understand the word order of

the sentences.
R: Oh, I see! It’s the word order of a sentence.

19: Yeah.
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R: I'see. So you feel it helps that the teacher writes the sentences on the
blackboard?

I9: Yes.
As 19 stated, sixth graders did not have a clear idea about English grammar; therefore, they
were vaguely anxious when trying to put the words in the correct order. As per 19, sixth
graders referred to the model sentences written on the blackboard when they constructed
sentences.
Seventh Graders’ Anxiety-Provoking Situations in FL Classes

As aresult of the qualitative analysis using NVivo 13, 30 codes were obtained for

anxiety-provoking situations in seventh-grade FL classes, and they were grouped into 11
categories (see Table 4.8). Of the 11 categories, 3 concerned speaking, literacy, and listening
anxiety, corresponding to the results of the factor analysis of seventh graders’ FLA in Chapter
3. This section looks at the seventh graders’ open-ended responses and interview excerpts for

each category in detail.

Table 4.8
Seventh Graders’ FLA during FL Class
Number of Open-
Category Code Ended Responses
Speaking anxiety Have one-on-one conversations 2
Catch up in increased conversation activities 2
Can’t start conversations proactively 1
Speak correct English 1
Speak using grammatical knowledge 1
English conversations with friends 2
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Cat Cod Number of Open-
atego ode
o1y Ended Responses

Literacy anxiety Memorize spellings of words 6
Write spellings of words 7
Read words and sentences 2
Write sentences 2

Listening anxiety Listen to unfamiliar words and sentences 2
Can’t understand English 2

Anxietv about th Can’t adjust to a different teaching style 5

nxiety about the .
Y Be overwhelmed by difficult words 6

more advanced class g
Be in difficult classes 8

Anxiety about Memorize a lot of words and sentences 11

memorizing words Memorize words 7

and sentences (other

than spellings)

Anxiety about Can’t catch up in classes 4

catching up in classes  Can’t catch up in fast-paced classes 9

Test anxiety Take tests 2
Memorize words and sentences for tests 3
Take conversation tests 4
Take listening tests 3

Grammar anxiety Can’t understand the grammar rules 3
Memorize grammar rules 3
Feel that grammar is more difficult 3

Anxiety about feeling  Feel that I’'m the only one who doesn’t understand 1

isolation Can’t work with others 2

Anxiety about Summarize the content of the lesson in the 2

summarizing the notebook

content of the lesson

in the notebook

Anxiety about making Make mistakes 1

mistakes
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Speaking Anxiety
The [speaking anxiety] category is related to anxiety when seventh graders had to have
conversation in English with teachers and classmates. It is also related to anxiety caused by

worrying about speaking correct English. Six codes were obtained for this category (see

Table 4.9).

Table 4.9

Seventh Graders’ Speaking Anxiety

Number of ~ Number of
Category Code Open-Ended  Interview
Responses Excerpts

Speaking anxiety Have one-on-one conversations 2
Catch up in increased conversation 2
activities

Can’t start conversations proactively
Speak correct English
Speak using grammatical knowledge

N = = =

English conversations with friends

Seventh graders had anxiety when they <had one-on-one conversations.> S55 wrote, “I
was a little anxious when I had a one-on-one conversation with the teacher.” S10 was
“worried because I’'m not very good at speaking English when I talk one-on-one with the
teacher, so I can’t speak proactively.” According to S10, some students probably have anxiety
when they <have one-on-one conversations>, because they <can’t start conversations

proactively>. Seventh graders at B Junior High School had a conversation test in the first
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term where they had to continue a one-on-one conversation for one minute with the teacher.
According to the teachers at B Junior High School, the students started a conversation by
asking the first question in the conversation test. Some students like S10 probably had
anxiety about starting the conversation in these tests. S114 and S162 had anxiety because
they had to <catch up in increased conversation activities.> For them, the number of
conversation activities increased in the seventh grade compared to the sixth grade; this
increased students’ anxiety in the seventh-grade FL classes. S114 wrote, “I think we have
more opportunities to talk (have English conversation).” For S162, “There are many
opportunities to communicate (in English). We often stand and walk (to talk with someone)
while we are playing games.” Because seventh graders have more opportunities to engage in
conversation activities in FL classes, some like S74 have anxiety about <speaking correct
English.> S74 wrote, “What is different from FL classes in elementary school is that those in
junior high school require students to speak more often. So I’'m worried about how to say
things correctly (in English).” In addition, some students had anxiety about having <English
conversations with friends>. S76 believed that “I am not good at speaking with friends in
English.” S111 experiences anxiety when she <speaks using grammatical knowledge>.
Reportedly, she “can’t speak English by memorizing grammar and using it by myself.”
English grammar was explicitly taught in the seventh-grade FL classes. In these classes at B
Junior High School, after grammar was explicitly taught, the students engaged in speaking
activities to practice using the target grammar. This, as S111 noted, may have increased

students’ anxiety.
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In the interview, I1 (in seventh grade at the time) expressed his anxiety about one-on-
one conversations as follows:

I1: Well, in the JTE A FL classes, there were many games and stuff, but now (in junior
high school), we write a lot of words and stuff, and in elementary school FL
classes, there was no one-on-one conversation, so it’s a little problem.

R: What is it like when you do that?

I1: Talking one-on-one? I get nervous, and the words I want to say go blank, so |
don’t know what to do in that situation. In elementary school (FL classes), it was
more like talking with everyone rather than having a one-on-one, but this was my
first time doing this (one-on-one conversation), so I’m a little nervous.

R: You mean talking one-on-one with the teacher?

I1 : Yes.

As I1 stated, seventh graders were anxious about having one-on-one conversations. This one-
on-one conversation activity in seventh-grade FL classes was conducted to prepare students
to take the one-on-one conversation test. Therefore, seventh graders were anxious because
they knew they were doing this activity to prepare for the test, which would be evaluated and
graded. In fact, <take conversation test> is one of the codes in the [test anxiety] category. In
the interview, I8 expressed her anxiety about continuing the conversation in the allotted
seconds: “I’m really bad at continuing (a conversation).” During the conversation tests,
seventh graders had to continue one-on-one conversations with the teacher for one minute by

asking and answering questions. Therefore, I8 might have felt pressured to keep the
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conversation going by asking and answering questions.
Literacy Anxiety

[Literacy anxiety] was felt when seventh graders read and wrote words and sentences,
as well as memorized the spellings of words to be able to write them. Four codes were

obtained for this category (see Table 4.10).

Table 4.10

Seventh Graders’ Literacy Anxiety

Number of ~ Number of
Category Code Open-Ended  Interview
Responses Excerpts

Literacy anxiety Memorize spellings of words
Write spellings of words
Read words and sentences

NS I NN BN

Write sentences

Seventh graders experienced anxiety when they had to <memorize spellings of words>
and <write spellings of words.> S145 wrote about the changes from the sixth-grade FL
classes that made her anxious: “(FL classes) changed from speaking words to writing and
memorizing them.” Regarding the anxiety from memorizing the spellings of words, S35
wrote, “I have to memorize the spelling of many words.” Other students felt anxiety from
being left out if they did not memorize the spellings of words: “If I don’t understand the
spelling of the words, I am going to be behind (the rest of my classmates)” (S107), and “If I

don’t know the words and spelling, I won’t be able to catch up” (S119). The seventh graders
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were not used to writing the spellings of words, then; therefore, they had anxiety when they
had to <write spellings of words.> S41 wrote, “(I have anxiety) when I write words correctly
because I haven’t experienced this before.” Other students experienced anxiety when they
were given more opportunities to spell the words. According to S98, “My brain is a little
confused, because I have more opportunities to write the spelling.” S92 added, “I have more
opportunity to write sentences and I am anxious about whether the spelling is correct.”
Seventh graders like S92 experienced anxiety when writing the spellings of words and in
<writing sentences>, because this required them to spell the words. Writing sentences also
decreased students’ understanding, as S138 explained, “I have had more things that I don’t
understand since we began to write sentences a lot.” Some students experienced anxiety
when they <read words and sentences>. S23 wrote, “I can look at English and write it, but I
can’t read it. Sometimes I think about why a sentence is read like this?”” According to S151,
“(In junior high school English classes), there is a lot of practice. I am especially anxious
when I read English sentences, because I was not good at reading them because I didn’t do so
very often (in elementary school FL classes).”

In the interviews, three interviewees indicated their anxiety about not being able to
decode words or write the spellings of words. I7 expressed her anxiety about decoding and
writing words:

I7: It’s about words. Sometimes I really don’t know how to write it or how to say it.
Similarly, 110 struggled with reading and writing words in the seventh-grade FL classes. She

looked back to when she was in the sixth grade and wished she had learned how to read and
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write words in elementary school:

110: T wish I could have learned to read English (in the sixth-grade FL classes).

R: Are you talking about words?

I10: Yes. It’s about words. I can’t write them.

R: So, your problem is words?

110: Yes.

R: I see. English is going to be a subject that you are going to focus on from

now on, so [ hope you will enjoy the language by studying words.

I10: I can read some of the words, but when I don’t understand one, I give up.
As 110 stated, starting to learn how to read and write words and sentences explicitly in
elementary school FL classes could reduce seventh graders’ anxiety regarding these skills.
However, class observation and conversations with JTE A and Teachers A and B indicated
that relationships between sounds and spelling were not taught systematically in either the
sixth- or seventh-grade FL classes.
Listening Anxiety

The [listening anxiety] category is related to the anxiety that occurs when students are

unable to understand the English being spoken in class or on audio. Two codes were obtained

for this category (see Table 4.11).
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Table 4.11

Seventh Graders’ Listening Anxiety

Number of
o Number of
en- .
Category Code E rl: ded ;ntervniw
xcerpts
Responses P
. . . Listen to unfamiliar words and 2
Listening anxiety
sentences 0
Can’t understand English 2

Students experienced anxiety when they were required to <listen to unfamiliar words
and sentences>. As S141 wrote, “I feel a little anxious when I listen to a sentence or word
that I have never heard before, such as in listening.” S87 had anxiety about “listening to
words or technical terms that we usually do not use.” According to S141 and S87, the seventh
graders tended to experience anxiety when they listened to words and sentences that were not
familiar to them. Moreover, students experience anxiety when they <can’t understand
English>. S15 wrote, “I sometimes can’t understand when all the conversation is conducted
in English.” S108 also “sometimes can’t understand (what I am listening), because I’'m not
good at English.” Students felt insecure about listening when they had to listen to
conversations conducted only in English and were aware that they were not good at English.
Anxiety About a More Advanced Class

The [anxiety about a more advanced class] category refers to seventh graders’ anxiety
that their FL class was more difficult than the sixth-grade FL class. Three codes were
obtained for this category. The seventh graders became anxious that the level of their FL

classes was more advanced than that in the sixth grade. They experienced anxiety because
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they <are in difficult classes.> As S121 wrote, “I’m worried that the classes have suddenly
become difficult and that I will not be able to keep up with the content.” S155 agreed that
“(seventh-grade FL classes) are more difficult than I expected,” According to S170,
“Compared to elementary school (FL classes), (seventh-grade FL classes) are a lot more
difficult, so I'm very anxious.” One reason students considered the seventh-grade FL classes
more difficult than those in the sixth grade was that the words (vocabulary) became more
difficult. Thus, students felt anxiety because they <are overwhelmed by difficult words>. S86
wrote, “The spellings and pronunciation of the words became difficult.” S93 agreed,
“Compared with elementary school (FL classes), the grammar and words are difficult.” The
seventh graders felt that the FL classes had become more difficult because the words they
were now learning were more difficult than those learned in the sixth grade. They
experienced anxiety because they <can’t adjust to a different teaching style>. Students were
overwhelmed by the number of FL classes (S122) and the tension in these classes. They were
also confused because a more serious teaching style was used in the seventh-grade FL class.
According to S51, “While classes in elementary school were more like games, I felt uneasy
about junior high school classes because they are more serious.” S102 added, “Elementary
school classes had a set routine for work in the beginning, but junior high school classes start
immediately with teaching the main topic and do not review much.” As in the students’ open-
ended responses, the researcher also observed significant differences between the teaching
styles of the sixth- and seventh-grade FL classes. Especially, seventh graders indicated that

they <were overwhelmed by difficult words>; similarly, the researcher found that the number
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of words seventh graders learned in each unit of the textbook was very different. In the sixth
graders’ FL classes, students did not learn words explicitly, and they were exposed to new
words related to the topic of each unit as they were engaged in different speaking and
listening activities. Thus, six graders did not feel that they need to learn words consciously. In
addition, sixth graders were not required to decode words and write their spellings. In
contrast, seventh-grade FL classes followed a different approach. In the beginning of each
unit, the teacher presented over 10 new words on the screen one by one, and students were
asked to pronounce each word as it appeared on the screen and identify its meaning in
Japanese. This style of teaching words in seventh graders’ FL classes and the fact that they
were unable to decode words may have contributed to some seventh graders feeling anxious
and overwhelmed and thinking that learning words is difficult.

Anxiety About Memorizing Sentences and Words (Other than Spelling)

This category was established to differentiate anxiety specifically related to the literacy
component of word learning, which involves memorizing the spellings of words. Since the
students’ open-ended responses did not specify what exactly they feel anxious about when
memorizing words, it was unclear whether their anxiety pertained to memorizing the meaning
of words, or their pronunciation, or spelling. Therefore, while the responses that specified
memorizing the spellings of words were categorized as literacy anxiety, those that did not
clarify the source of anxiety related to memorization were grouped into the [anxiety about
memorizing sentences and words (other spellings)] category. Two codes were obtained for

this category. Seventh graders had anxiety when they had to <memorize a lot of words and
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sentences.> As S12 wrote, “The number of words (to learn) has increased; therefore, I am
anxious about whether I can memorize them.” Others (S45, S49, and S96) were also worried
about the quantity of words to memorize. S17 wrote, “There is a big difference in speed and
the number of words learned, and that’s what worries me.” S68 revealed his feelings, noting,
“It’s kind of tough because the (seventh-grade FL) class is going on based on the assumption
that we have already memorized a lot of vocabulary. I wish I had learned more vocabulary in
elementary school.” S142 felt the same anxiety as S68, stating, “Unlike elementary school
students, junior high school students have to memorize a lot of words, and I’'m worried about
whether I can memorize many words accurately.” Moreover, seventh graders had anxiety
when they had to <memorize words>, because as S81 wrote, “I can’t memorize words.” S161
emphasized that they were worried because they must memorize words for tests, stating the
following:

In elementary school (FL classes), the focus was on listening, but in junior

high school (FL classes), I am worried because I have to memorize words and

sentences and take tests. I am worried about whether I will remember them

after the tests are over.
Based on these students’ open-ended responses, seventh graders were worried because they
had to not only memorize many words but also memorize them for tests.
Anxiety About Catching Up in Classes

The [anxiety about catching up in classes] category represents the anxiety of seventh

graders when they felt they could not catch up in the FL classes. Two codes were obtained for
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this category. The seventh graders experienced anxiety because they were worried they
<can’t catch up in classes>. S7 noted, “I am worried that I won’t be able to keep up with the
class, because it assumes that we already know the vocabulary we learned in elementary
school.” S121 agreed, “(FL classes at junior high school) have suddenly become difficult, so
I’m worried I won’t be able to keep up with the class.” According to S170, “I don’t study at
all, so I am worried about whether I can keep up with the class.” Students experienced
anxiety because they felt they <can’t catch up in the fast-paced classes>. There were nine
open-ended responses for this code, indicating that students felt that compared to elementary
school FL classes, the pace of junior high school FL classes was very fast. S97 wrote, “I’'m
worried that the pace of the classes is so fast that I won’t be able to understand.” For S115,
“The class is moving so fast that I don’t know if (my answers) are correct.” S119 added, “The
progress of each unit is so fast that I cannot catch up with self-study.” As noted, students
experienced anxiety about whether they would be able to understand the contents of the class,
because its pace was too fast for them to digest the contents.
In the interview, 10 expressed her anxiety regrading catching up in FL classes:

R: Have you ever been a little worried about your English classes?

110: T have a lot of worries.

R: Please tell me about those worries.

110: One thing that worries me is that the class progresses very fast, and I tried to

review what I learned on that day on the next day, but on the next day, we learned

something different, and I didn’t remember much about what I learned on the
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previous day. I think it would be good to review on that day, but I can’t do
because I have many things that I have to do.
R: Because you are busy?
I10: Yes.
As indicated by 110, not only is the pace of seventh-grade FL classes fast, but there is also
lack of time to review the day’s lessons. 110’s statement indicates that, because many junior
high school students are occupied with club activities after school and have assignments for
other subjects, they find it challenging to spend sufficient time to review what they have
learned in their FL classes at home. They keep learning new things without being sure that
they have understood the previous lessons. Since there is no time to review, things they do
not understand keep accumulating. This repetitive cycle could contribute to increased anxiety
among seventh graders.
Test Anxiety
The [test anxiety] category is related to seventh graders’ anxiety when they take tests.
Four categories were obtained for this category. Some students did not take tests in
elementary school FL classes; therefore, they had anxiety when they had to <take tests>.
According to S88, “In elementary school, there was no such thing as an English test, and I
sometimes worry about what to do when taking one.” S155 became anxious because “the
tests were more difficult than I thought and there were many of them.” Some students had to
take the conversation test. The conversation test for seventh graders at B Junior High School

in the first term involved continuing a conversation for one minute with the teacher. Some
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students had anxiety when taking this test. S120 noted that he had anxiety because “I had a
conversation test. I felt nervous when I talked to the teacher one-on-one.” S160 was anxious
about “the conversation test, which was not given in elementary school.” This indicates that
S160 was not anxious about having a conversation in English in the elementary school FL
class because it was not graded. However, English conversations in the junior high school FL
class were graded as part of the conversation test, increasing S160’s anxiety. Some students
felt anxiety when they had to <memorize words and sentences for tests>. S161 wrote the
following:
In elementary school (FL classes), the focus was on listening, but in junior high
school (FL classes), I am worried because I have to memorize words and sentences
and take tests. I am worried about whether I will remember them after the tests are
OVer.
Moreover, S117 wrote, “I’m worried because I have a test and I can’t memorize words.”
S136 further explained that “We have tests, and we need to memorize spelling.” In the
elementary school FL classes, memorizing vocabulary was not a requirement, but in junior
high school, seventh graders were required to memorize words for tests. Thus, the seventh
graders were anxious about taking tests, because they thought that if they did not remember
the words, it would affect their test scores and grades. Some seventh graders had anxiety
when they had to <take listening tests>. Some had taken listening tests in elementary school
FL classes. S43 felt that “listening tests in the seventh grade were more difficult than those in

elementary school.” S79 experienced anxiety about listening tests because of the speed of the
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spoken English therein. S79 pointed out, “Even if I can understand a question on a listening
test, I don’t understand it when it’s spoken quickly and pronounced well.”
In the interview, two seventh graders expressed their anxiety about listening and
speaking tests. I1 expressed his anxiety during listening tests:
I1: In the listening test, the teacher’s pronunciation is so good that sometimes I
wonder, what he is saying? and I was a little anxious.
R: The one with the audio?
I1: Yes, that’s right. I don’t understand what it is saying.
I1 indicated that the English in the audio was very different from the English that he usually
heard in FL classes. As S79 pointed out in the open-ended response, the English from the
audio was faster than that in the FL classes and had more sophisticated pronunciation because
it was likely recorded for the test by a native speaker.
I8 expressed her anxiety of taking conversation tests:
I8: I’m really bad at continuing (a conversation).
R: You’re not very good at continuing a conversation. What happened to your test the
other day? Ninety seconds (sixty seconds) with the teacher? How did it go?
I18: Not good at all, it was like the teacher was asking questions and I was answering
them, so that made the test pointless...
R: Oh, I understand. You really had to ask questions, but it was like the teacher was
asking questions.

18: Yes.
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R: Then, do you feel a little anxious when you must initiate the conversation
I8: Yes, I do.

The conversation test is graded and evaluated by the teacher; therefore, the students became
anxious However, the seventh graders’ open-ended responses and the interview excerpt
indicate that the one-on-one conversation tests caused anxiety for three specific reasons. As
S120 noted, she felt anxious when she had a conversation with the teacher one-on-one.
Therefore, students experienced anxiety when engaging in one-on-one conversations with the
teacher. Moreover, 18 mentioned that she had anxiety in situations wherein she had to
continue a conversation for the allotted time (sixty seconds) by asking and answering
questions. Additionally, students felt anxious when they had to initiate conversations by
asking questions.
Grammar Anxiety

The [grammar anxiety] category refers to anxiety related to learning and memorizing
grammar. Three codes were obtained for this category. Some seventh graders felt anxiety
because English <grammar is more difficult>. As per S93, “Grammar and vocabulary are
more difficult than that in elementary school FL classes.” S25 wrote, “Grammar is more
difficult. Before (in elementary school FL classes), we learned grammar once, but (in junior
high school FL classes), we need to memorize the new grammar in each lesson.” For S25,
seventh graders have anxiety because they find it challenging to <memorize grammar rules>.
S105 explained, “I am worried that I have a lot of grammar to learn, and it is hard to

memorize.” Some seventh graders experienced anxiety because they <could not understand
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the grammar rules>. S143 and S4 wrote about their anxiety regarding grammar: “I don’t
understand ‘verbs’ and ‘nouns’” (S143), and “the combination of ‘verbs’ or ‘be-verbs’ and
‘nouns’” (S4).
In the interview, IS5 (in seventh grade at the time) expressed confusion when learning
grammar as well as anxiety in learning grammar explicitly with the grammatical terms:
I5: I didn’t learn many verbs, [ mean, I didn’t learn the term ‘verb’ in
elementary school. So, I am not sure if it (the grammar) is right.
R: I see, you mean, because grammar was not explained using the
grammatical terms (when you were in elementary school)?
I5: Yes.
R: The (junior high school) teachers suddenly started using them (grammatical
terms)?
I5: Yes.
Moreover, I5 was confused because the seventh-grade FL classes included explanations about
using grammatical terms that were not used in sixth-grade FL classes. Therefore, as
mentioned in the open-ended responses and interview excerpts, grammatical terms could
become the source of seventh graders’ grammar anxiety.
Other Categories
Anxiety About Feeling Isolation. The [anxiety about feeling isolation] category refers
to the anxiety of seventh graders when felt they were isolated from their classmates. Two

codes were obtained for this category: <feel that I’'m the only one who doesn’t understand>
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and <can’t work with others>. As for the former code, S89 explained, “When I don’t
understand a question, I sometimes feel anxious, because I imagine that I am the only one
who does not understand it.” S89 felt isolated from the class because she believed the other
classmates could answer a question when she could not. S127 and S123 felt anxiety about
feeling isolation when they did not work with others. S127 noted, “Because I am given a few
opportunities working in pairs with the person next to me, it’s hard to remember (what I’ve
learned) and I cannot memorize it easily.” Similarly, S173 noted, “There is a workbook.
Because I had to work on the workbook alone, I don’t understand some parts.” As S127 and
S173 noted, seventh graders had anxiety when they had to work alone.

In the interview, I1 would <feel that I’'m the only one who doesn’t understand>:

R: Do you feel anxious or worried in English class?
I1: Sometimes I don’t understand something, and then I feel a little anxious if I’'m the
only one who doesn’t understand it.

As noted by S89 and I1, seventh graders often experienced anxiety of isolation when they
believed that their classmates understood something while they did not. In addition, as S127
and S173 noted, seventh graders felt anxious when they had to do something alone, and this
affected their comprehension. This suggests that, for seventh graders, working in pairs or
groups is important to reduce their anxiety, and working with others promotes their
comprehension.

Anxiety About Summarizing the Content of the Lesson in the Notebook. The [anxiety

about summarizing the content of the lesson in the notebook] category refers to seventh
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graders’ anxiety when they have to summarize what they have learned in the FL class in their
notebook at home. Only one code, <summarize the content of the lesson in the notebook>,
was obtained for this category. Therefore, the name of the code was adopted for the name of
the category. According to Teachers A and B, seventh graders had to write a summary of the
grammar, words, and dialogues they learned in class. As such, students were often asked to
[summarize the content of the lesson in the notebook]. S84 had anxiety about having to
“summarize (the content of the lesson) in the notebook by myself.” Similarly, S14 wrote, “I
am anxious about notes because we summarize (the content of the lesson) in the notebook.”
Students were likely anxious about summarizing the content in the notebook without the
teacher’s guidance because they had to do it themselves. They therefore were unable to tell if
what they were writing was right or wrong.

In the interview, some seventh graders expressed their anxiety about summarizing the
content of the lesson in the notebook. There are two possible interpretations of why they
experienced this anxiety. One is that the notebooks were graded by Teachers A and B. Both
teachers encouraged the seventh graders to write a summary of the grammar they learned in
class and write the words, sentences, and dialogues from the textbook in the notebook.
Another interpretation is that summarizing the contents of each lesson in the notebook
revealed how much the students could read and write and how much they could not. 17 (in
seventh grade at the time) emphasized the importance of summarizing the contents of each
lesson in the notebook:

R: Do you have any anxiety (in seventh-grade FL classes) when comparing the
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elementary school FL classes?

I7: I would say about how to use the notebook. When we were in elementary school,
we didn’t have a notebook. We had a worksheet. However, I think it is important to
write (what I learned) in a notebook properly so that I can understand (when I see it
later). If the spelling (that I write in the notebook) is wrong, I will study the wrong
spelling when I review.

R: That’s why you have to summarize what you learned in your notebook properly.

I7: Yes. It would be risky (if I didn’t). That’s why I think it’s important to write things

in the textbook carefully. I think it’s better to review words properly every time,
such as by looking up the meaning of the words.
From what 17 stated, summarizing the contents of the class in the notebook could provide
students a good opportunity to review what they had learned in class and know what they can
and cannot do.

Anxiety About Making Mistakes. The [anxiety about making mistakes] category refers
to anxiety experienced by seventh graders when they make mistakes. Only one code <make
mistakes> was obtained [anxiety of making mistakes]. As S110 wrote, “I feel anxious and
embarrassed when I make mistakes.” Students certainly experienced anxiety when making
mistakes.

In the interview, I8 expressed her anxiety about making mistakes:

R: Are there any other things that make you worry?

18: Well, I make mistakes. My friends tell me that I’'m not making any mistakes and
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that I should be confident, but I still get anxious and can’t say anything.

R: Why do you think you get anxious?

I8: I don’t know. I’m afraid of making mistakes.

R: Oh, to make a mistake. You are afraid of making a mistake.

I8: Yes.
It appears that I8’s lack of confidence led to her anxiety about making mistakes.
Other Findings

Two notable features of seventh graders’ FLA were identified through the qualitative

analysis—words and memorization. These are the fundamental features of seventh-graders’
anxiety in FL classes. The codes for anxiety related to “words” for seventh graders appeared
in multiple categories, including [literacy anxiety], [listening anxiety], [anxiety about more
advanced classes], [anxiety about memorizing sentences and words], and [test anxiety]. This
indicates that for seventh graders, words could be the source of different FLAs. Cameron
(2001) summarized word knowledge from a different perspective:

In summary, knowing about a word involves knowing about its form (how it sounds,

how it is spelt, the grammatical changes that can be made to it), its meaning (its

conceptual content and how it relates to other concepts and words) and its use (its

patterns of occurrence with other words and in particular types of language use).

(p- 78)
As Cameron (2001) summarized, learners have to know a word from different perspectives to

be able to use that word. Seventh graders are required to not only know the meaning of the
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words but also be able to write and read them. To be able to write and read aloud words and
sentences, they must learn the words’ spellings. Therefore, seventh graders learn meanings,
usage, sounds, and spellings of words. Furthermore, seventh graders are required to
memorize them for tests. One reason why seventh graders felt that the seventh-grade FL class
was more advanced than the sixth-grade FL class was that they were overwhelmed by
difficult words.

Another noteworthy feature is memorization. Codes related to “memorization” among
seventh graders appeared in various categories, including [literacy anxiety], [anxiety about
memorizing sentences and words (other than spellings)], [test anxiety], and [grammar anxiety].
Codes encompassing “memorization” in the categories of [literacy anxiety], [anxiety about
memorizing sentences and words], and [test anxiety] all relate to the process of memorizing
words and sentences. This suggests that memorizing words and sentences constitutes a
significant part of seventh graders’ FLA. Additionally, as in [grammar anxiety], seventh graders
explicitly learn English grammar and are required to memorize grammatical rules to write and
speak using correct grammar. Knowing correct grammar also affects their reading and listening
skills.

In contrast with sixth graders, seventh graders face greater demands in terms of
memorization. They are required to memorize not only the spellings of words but also their
meanings and pronunciation to effectively read, write, decode, and comprehend words and
sentences. As indicated by the code for [test anxiety], seventh graders feel pressure to memorize

words and sentences specifically for exams. These exams are graded, and the results directly
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impact their overall grades. Furthermore, English holds significant importance in high school
entrance exams, where memorizing words and sentences plays a crucial role in achieving
passing grades. The pressure to attain high scores on these exams may contribute to the anxiety
seventh graders experience in relation to memorization.

The Changes in Anxiety from the Sixth Grade to the Seventh Grade

This chapter presented and discussed the results of the qualitative analysis of sixth and
seventh graders’ qualitative data on FLA to answer RQ6: “How does students’ FLA change
from sixth grade to seventh grade?” This involved qualitatively analyzing sixth and seventh
graders’ open-ended responses about their FLA. In addition, interview data regarding FLA
from 11 participants were analyzed by aligning them with the categories obtained from the
analysis of open-ended responses. Since this dissertation study was conducted using mixed
methods, the qualitative analysis in this chapter involved considering the three specific
anxieties—speaking, literacy, and listening anxiety—that were commonly obtained as a result
of the quantitative analysis. To answer RQ®6, this chapter first examined the type of anxiety
the students experienced in each grade. The changes in their anxiety from the sixth to the
seventh grade will be discussed here.

The qualitative analysis revealed that both sixth and seventh graders’ speaking anxiety
was affected by the activities conducted in FL classes, such as giving a presentation and
talking with friends for sixth graders, and having one-on-one conversations and conversations
with friends for seventh graders. Therefore, the nature of sixth graders’ and seventh graders’

speaking anxiety is different. Sixth graders had anxiety in giving a presentation in front of
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their group members and in conversations with friends. Seventh graders had anxiety in
having one-on-one conversations and initiating conversations. One-on-one conversations
were part of the preparation for conversation tests, where their performance was assessed,
potentially causing anxiety. Regarding other facets of speaking anxiety, sixth graders had
anxiety when they were unexpectedly asked to speak English alone or to answer the teacher’s
questions alone. On the contrary, since seventh graders were explicitly taught English
grammar and were required to speak with grammatically correct English, they had anxiety
about speaking with correct English or using grammar knowledge. The code <catch up in
increased conversation activities™> found in the category of seventh graders’ [speaking
anxiety], suggests that seventh graders felt increased anxiety due to higher frequency of
speaking activities in FL classes compared to their experiences in the sixth grade.

In terms of [literacy anxiety], sixth graders were anxious about reading and writing the
letters of the alphabet, which was not reported from the seventh graders. Moreover, codes
related to anxiety about memorizing word spellings, reading and writing words, and reading
and writing sentences emerged. The sixth graders’ interviews indicated that they were
especially confused when they had to read longer sentences. These results can be attributed to
the activities in which sixth graders engaged during their FL classes. These activities included
reading target phrases in the textbook, writing sentences while referring to model sentences,
and preparing speech manuscripts for presentations. Although they were not required to
memorize words and sentences, the reading and writing exercises in their FL classes triggered

their anxiety.
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Seventh graders’ literacy anxiety became more serious since they were required to
write and read words. Furthermore, their proficiency in reading and writing words and
sentences was now being evaluated. Hence, their concerns regarding memorizing word
spellings and sentences became more realistic. As one interviewee highlighted, seventh
graders were suddenly confronted with the task of reading and writing words without having
received prior instruction in elementary FL classes. This sudden transition contributed
significantly to their literacy anxiety.

For [listening anxiety], sixth graders had listening anxiety when they could not
understand what the teacher and the audio were saying, especially when the teacher did not
translate in Japanese. Similarly, seventh graders had anxiety when they listened to a
conversation spoken all in English. What is distinct about the seventh graders’ listening
anxiety is that they had anxiety when the words in the listening material were unfamiliar and
difficult for them. This suggests that sixth graders had anxiety simply because they could not
hear what was being said. In contrast, seventh graders may have put more effort into
comprehending the words in the listening material. The situation in which they had to listen
to conversations or audio without understanding the words caused them anxiety.

Overall, when comparing the categories of sixth and seventh graders, the most notable
new categories in the seventh grade are [anxiety about more advanced classes], [anxiety
about catching up in classes], and [test anxiety]. This suggests that students are anxious
because of the higher level and increased number of things to learn in the seventh-grade FL

classes compared to the sixth-grade FL classes. In addition, test anxieties emerged in the
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seventh grade because tests are now given, which were not given in the sixth grade.

What is notable for seventh graders was that “words” and “memorization” are the key
features of their FLA. “Words” are a significant feature of anxiety for seventh graders,
impacting various aspects of their FLA, such as literacy, listening, memorization, and test-
related anxiety. The fact that seventh graders are required to learn words from multiple
angles, including spellings, meanings, usage, and sounds made them have literacy and
listening anxiety. “Memorization” is another notable feature of seventh graders’ FLA anxiety,
evident in categories such as literacy anxiety, memorization of sentences and words, test
anxiety, and grammar anxiety. Seventh graders experience a lot of pressure to memorize the
grammar, words, and sentences for different exams. This pressure to memorize for achieving

high scores may have contributed to their memorization-related anxiety.
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CHAPTER 5

CONCLUSION
This study quantitatively and qualitatively investigated fifth, sixth, and seventh

graders’ foreign language (FL) anxiety (FLA). The FLA questionnaires administered to fifth,
sixth, and seventh graders were analyzed quantitatively, and their open-ended responses
regarding anxiety-provoking situations in elementary and junior high school FL classes were
analyzed qualitatively. This chapter discusses the results obtained from the quantitative and
quantitative studies. It also highlights the limitations of the study reported in this dissertation
as well as implications for future pedagogical practice.

Major Findings

Results of the quantitative analysis of the FLA questionnaire administered to fifth, sixth,

and seventh graders indicated the following:

1. Regardless of grade level, fifth, sixth, and seventh graders experience three types of
skill-specific anxiety: speaking, literacy, and listening anxiety.

2. Seventh graders had more anxiety than fifth and sixth graders, and the FLA of fifth and
sixth graders did not differ significantly. Seventh graders experienced more speaking
and listening anxiety than did fifth and sixth graders. However, there was no significant
difference in literacy anxiety among the grades.

3. Over a period of eight months between July and March, sixth graders’ FLA remained
the same. However, over the same period, seventh graders’ speaking and listening
anxiety increased, but their literacy anxiety stayed the same.

4. A significant difference was found only in seventh graders’ literacy between the groups
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with and without English learning experiences outside the classroom. Seventh graders
without English learning experiences outside the classroom had more literacy anxiety
than those with it.

5. Seventh graders with low-level FL enjoyment (FLE) tend to experience higher FLA
compared to those with middle- and high-level FLE, indicating that students who do
not enjoy learning English tend to have more anxiety. Further analysis revealed
statistically significant differences between the high- and low-level FLE groups in
literacy and speaking anxiety, while no statistically significant difference existed
between the two groups in listening anxiety. The results implied that when seventh
graders’ FLE was high, their literacy and speaking anxiety were low, and when their
FLE was low, their literacy and speaking anxiety were high.

Results of the qualitative analysis of the open-ended responses and interviews excerpts of
sixth and seventh graders revealed the following:

1. Three skill-specific types of anxiety—speaking, literacy, and listening anxiety—were
found for both sixth and seventh graders.

2. Both the sixth and seventh graders’ speaking anxiety was affected by the activities
conducted in FL classes, especially when the activity was evaluated and graded. Sixth
graders had anxiety in giving a presentation in front of their group members and in
conversations with friends. Seventh graders had anxiety in having one-on-one
conversations and initiating conversations.

3. Sixth graders experienced literacy anxiety when reading and writing the letters of the
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alphabet. Seventh graders’ literacy anxiety was related to learning and reading words,

because they were required to write and read words and their proficiency in writing and

reading words was assessed. Seventh graders were suddenly required to read and write
words without prior instruction in elementary FL classes. This sudden transition may
have contributed to their literacy anxiety.

4. Sixth graders had listening anxiety when they could not catch what the teacher or the
audio was saying without the teachers’ translation. Similarly, seventh graders had
anxiety in listening to a conversation spoken all in English. What is distinct about the
seventh graders’ listening anxiety is that they had anxiety when the words in the
listening material were unfamiliar and difficult for them.

5. When comparing the categories of anxiety of sixth and seventh graders, the most notable
kinds of anxiety that newly emerged in seventh grade were [anxiety about more
advanced classes], [anxiety about catching up in classes], and [test anxiety].

6. “Words” and “memorization” were the key features of seventh graders’ FLA. “Words”
were a significant source of anxiety for seventh graders, affecting various aspects of their
FLA, such as literacy, listening, memorization, and test-related anxiety. Similarly,
“memorization” was another notable feature of seventh graders’ FLA, which appeared in
different categories such as literacy anxiety, memorization of sentences and words, test
anxiety, and grammar anxiety. Seventh graders experienced pressure to memorize
grammatical rules and words and sentences for different exams.

The most significant finding to emerge from both the qualitative and quantitative research
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reported in this dissertation is that students experienced three skill-specific types of anxiety—
speaking, literacy, and listening anxiety—regardless of their grade. This has not been shown
in previous studies on the factors and aspects regarding the FLA of young FL learners. Note
that the factor analysis of the FLA questionnaire for each grade may have been influenced by
the items in the questionnaire, which asked about anxiety related to the three skills of
speaking, literacy, and listening. However, the qualitative analysis of students’ open-ended
responses confirmed that students experienced these three types of anxiety. Since this study
found that students’ FLA was skill-specific regardless of grade and type of school, effective
support to reduce children’s FLA throughout elementary and junior high school must
consider these skills.

Regarding speaking and listening anxiety, results of the quantitative analysis showed
that seventh graders had more anxiety than fifth and sixth graders. This may be because
seventh graders’ speaking and listening anxiety were closely related to test anxiety. Findings
of the qualitative analysis showed that seventh graders had anxiety about taking conversation
and listening tests. Seventh graders had to take conversation tests twice a year, and listening
tests were included in the term examinations. In the seventh-grade FL classes, conversation
and listening activities were conducted to prepare for the tests. The seventh graders’ test
anxiety could cause their speaking and listening anxiety. Young (1990) identified two aspects
of anxiety related to oral communication, namely communication apprehension and social
anxiety. Communication apprehension is “an individual’s level of fear or anxiety associated

with either real or anticipated oral communication with another person and persons”
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(McCroskey, 1978, p. 192). Social anxiety emerges from “the prospect or presence of
interpersonal evaluation in real or imaginal social settings” (Leary, 1982, p. 102). Following
Young (1990), during speaking activities, students have to talk with their classmates and
teachers and are evaluated by the teachers and other students. In other words, students deal
with face-threatening situations during speaking activities. In addition, speaking has an
unpredictable aspect. Since students cannot predict what the interlocutor will say and ask,
they must think about what they are going to say on the spot. Tamura (2014) found that sixth
graders had anxiety about not being able to use their preparation as expected when they had
to have one-on-one conversations with an assistant language teacher (ALT). Sixth graders
experienced anxiety about the unpredictable aspects of speaking activities, because they
could not control what the ALT would ask them as they prepared and they had to come up
with the answer on the spot (Tamura, 2014). When seventh graders that participated in this
study took the one-on-one conversation test, they were evaluated by the teacher, whose
unpredictable questions they had to answer on the spot. Even if the seventh graders had
prepared for the conversation tests by imagining what questions they would answer, the
conversation did not continue as they expected. The face-threatening and unpredictable
aspects of the speaking tests and activities may have created seventh graders’ speaking
anxiety. Results of the quantitative analysis showed that seventh graders’ speaking and
listening anxiety increased in the eight months from July to March. Regarding seventh
graders’ listening anxiety, as mentioned in the previous chapter, the listening passages and

dialogues in the textbook became more difficult and longer after Unit 3. As such, the amount
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of information they had to pay attention to when listening to a passage or conversation
suddenly increased from Unit 3, which was initially covered at the end of the first term. This
may have increased their listening anxiety.

As for literacy anxiety, results of the quantitative analysis showed no significant
differences between grades. The fifth, sixth, and seventh graders’ literacy anxiety likely
stayed at the same level because JTE A and Teachers A and B created similar classroom
environments in which students could easily obtain the teachers’ support during the writing
activities. The teachers went around the classroom to check students’ writing during the
writing activities and were always ready to answer questions. In addition, in the sixth- and
seventh-grade FL classes, writing activities were often conducted after speaking activities.
Speaking activities served as preparation for the writing activities. This may be why students’
anxiety about literacy did not change across the grades. Findings of the qualitative study
further showed that sixth and seventh graders experienced different types of literacy anxiety.
Seventh graders mostly felt literacy anxiety about words, specifically memorizing and
writing the spellings of words. Sixth graders felt less anxiety about memorizing and writing
spellings of words. This may be because in the present course of study (MEXT, 2018a),
memorizing and writing spellings of words are not required of sixth graders, but they are
obligatory and graded items for seventh graders. Results of the qualitative analysis also
showed that seventh graders had literacy anxiety because they were suddenly required to read
and write words without being taught how to read and write words in elementary FL classes.

In the present course of study (MEXT, 2018a), the main goal of literacy in fifth- and sixth-
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grade FL classes is to ensure students can read and write the alphabet, copy words and
sentences, and write them using reference texts as a guide. Therefore, students are not
required to learn how to spell words in fifth- and sixth-grade FL classes. Therefore, sudden
transition for seventh graders may have contributed to their literacy anxiety. Moreover, the
qualitative analysis showed that seventh graders without English learning experiences outside
the classroom had more literacy anxiety than those with it. This suggests that out-of-school
instruction contributes to reducing seventh graders’ literacy anxiety.

As the findings of the qualitative analysis revealed, learning words were the main
source of seventh graders’ FLA. Their anxiety concerning “words” was related to literacy,
listening, and tests. This is because seventh graders must be able to write spellings of words,
as they are graded in the exams. Moreover, seventh graders reported that they could not
understand what they were listening to because of unfamiliar words. Since the number of
words seventh graders need to learn increased from elementary to junior high school, even
those who had already learned the words in the listening activity perhaps did not know that
they had already learned the words they were listening to.

“Memorization” is another key source of seventh graders’ FLA anxiety in different
categories such as literacy anxiety, memorization of sentences and words, test anxiety, and
grammar anxiety. Seventh graders face the fact that they have to memorize words, sentences,
and grammar because they are graded in different examinations. Moreover, they are required
to memorize words and are tested in the examination. In addition, since grammar is taught

explicitly in junior high school FL classes, seventh graders’ have a lot of pressure to
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memorize the functions of grammar. This pressure to memorize to achieve high scores may
have contributed to seventh graders’ memorization-related anxiety.
Pedagogical Implications

Because both the quantitative and qualitative studies showed that fifth, sixth, and
seventh graders experienced three types of anxieties related to speaking, literacy, and
listening, the pedagogical implications related to reducing students’ FLA are given from the
perspective of these three skills. In addition, since learning “words” was found to be the key
feature of seventh graders’ FLA, a pedagogical implication for teaching words is also
suggested.
Speaking

As speaking has face-threatening and unpredictable aspects, students experienced
speaking anxiety. The seventh graders experienced speaking anxiety when taking one-on-one
conversation tests. They were evaluated and had to deal with unpredictable questions. Here,
teachers should be aware of the face-threatening and unpredictable aspects of speaking
activities. To reduce students’ speaking anxiety, it is recommended that teachers provide
support when students must deal with unpredictable situations during speaking activities. For
example, if students do not understand the questions or how to answer the questions, teachers
could give them some hints by giving them one or two examples of the answers. If a teacher
knows the student well, that teacher could suggest an answer that the student might be
interested in. Alternatively, the teacher could change the way of asking the question by

making it easier for the students to answer. In addition, to prepare for the conversation test,
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Teachers A and B had their students practice answering numerous questions that they
anticipated being asked during the test. By providing this opportunity, the teachers aimed to
establish a foundation for students to confidently respond to unforeseen questions without
hesitation. Such practice will enable students to simulate the questions they will encounter,
thereby reducing the anxiety associated with improvised conversation. Furthermore, Young
(1991) stated that teachers with a good sense of humor who are friendly, relaxed, and patient
and who motivate students to speak help reduce students’ FLA. JTE A and Teachers A and B
had a good sense of humor, were friendly and patient, and always encouraged students to
speak. The researcher found the FL classes to be relaxed and enjoyable overall, and the
students seemed relaxed and like they were enjoying their classes because of the teachers’
friendly nature. Therefore, creating a friendly classroom environment is important in
reducing students’ speaking anxiety.
Literacy

The quantitative analysis showed that the fifth, sixth, and seventh graders’ literacy
anxiety stayed the same. Furthermore, the seventh graders’ anxiety level did not change over
an eight-month period. Students’ literacy anxiety did not change across the grades because
they could receive the teachers’ support during the writing activities. Both JTE A and
Teachers A and B always went around the classroom during the writing activities and
checked students’ writing. Therefore, the students were able to ask the teachers questions on
the spot. Because of the teachers’ immediate support, the fifth, sixth, seventh graders could

engage in writing activities without feeling high anxiety. Thus, teachers going around the
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classroom and supporting students whenever they need helped reduced students’ literacy
anxiety. In the sixth- and seventh-grade FL classes, writing activities were often conducted
after speaking activities. If students have time to prepare what they are going to write through
speaking activities, they can write what they said during the speaking activities and do not
have to write new things during their writing activities. Consequently, if teachers encourage
students to prepare what they are going to write during speaking activities beforehand, it
could be effective in reducing their anxiety during writing activities.
Listening

For seventh graders, listening suddenly became more difficult, and the amount of
information they had to understand while listening to passages or conversations increased
dramatically from Unit 3 of their textbook, which started at the end of the first term. This
may have increased their listening anxiety. Teachers should thus be aware of the length of
listening passages and amount of information students must note when they engage in
listening activities.

There was no significant difference in seventh graders’ listening anxiety between the
FLE levels. This could indicate that the students’ level of FLE did not affect their anxiety. It
is possible that students do not find listening enjoyable in the first place due to the nature of
the listening passages typically used in the textbook, which are often about the daily lives and
experiences of characters in the textbook. To make listening activities more enjoyable for
seventh graders, it may be beneficial for teachers to consider topics and content in which

students are interested. Introducing listening materials that align with students’ interests could
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be one approach to enhance the enjoyment of listening activities.
Words

This research revealed that learning “words” was the key feature of seventh graders’
FLA. The open-ended responses from seventh graders expressed their anxiety about not
being able to read and write words well and not being able to memorize the spellings of
words. The number of words students must learn increased from elementary school (600—700
words) to junior high school (1,600—1,800 words). This increase in the number of words is a
new challenge for both students and teachers in elementary and junior high schools today.

A pedagogical instruction for teaching alphabetic principle is called phonics. Phonics is
defined as “instructional practices that emphasize how spellings are related to speech sounds
in systematic ways” (National Research Council, 1998, p. 52). The National Reading Panel
(2000) reported that the important role of phonics to develop word knowledge.

Japanese EFL learners also need to be given phonics to decode and encode words.
Allen-Tamai (2010, 2019) clearly stated that even young Japanese learners should develop
phonological awareness and learn the alphabetic principle to decode and encode words.
Allen-Tamai (2022) conducted a large-scale study in Japanese public elementary schools to
examine the effectiveness of a program she developed. The program aimed to improve
students’ phonological and phonemic awareness and provided explicit phonics instruction.
Her study confirmed that the program was effective in developing sixth graders’ letter
knowledge, phonological awareness, and vocabulary including word spelling and meaning.

Therefore, the program fostered students’ autonomy to decode and write words, and these
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literacy skills led them to the beginning of their vocabulary learning. Those autonomous
literacy skills, not relying on just memorization, gave them a sense of achievement for
decoding and writing words, which helped reduce their literacy anxiety.

Limitations and Suggestions for Future Research

This section presents the limitations of this study as well as suggestions for future
research.

First, this research was conducted in one elementary and one junior high school. The
results would have been more convincing if there had been more participants from different
elementary schools and junior high schools. However, there were advantages of conducting
research at an elementary and a junior high school in the same school district. Since students
in A Elementary School also attended B Junior High School, the researcher could observe the
same student groups in the sixth and seventh grades and interview some of them. In addition,
the researcher obtained the students’ cooperation and parents’ permission because she had
already built a good rapport with them. Moreover, the researcher could discuss the results of
the studies by reflecting on class observations and interviews.

Second, the researcher had to consider the practicability of the research. The time the
researcher could use to administer the questionnaires was limited to 15 minutes because this
was done during the FL classes. Therefore, the number of items that could be included in the
FLA questionnaires was limited, and the researcher had to consider this. Regarding the number
of questions in the FLA questionnaire developed by the researcher (Imai, 2022a), the researcher

estimated that fifth and sixth graders would likely be able to answer about 20 items measured
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on a five-point Likert scale and a few open-ended questions in 15 minutes.

Third, the results of the quantitative study indicated no differences in literacy anxiety
among fifth, sixth, and seventh graders. As for item development, it may be necessary to
examine the items pertaining to literacy on the FLA questionnaire.

In the future, the researcher plans to research fifth, sixth, and seventh graders’ FLE and
its relationship with FLA. Dewaele and Maclntyre (2014, 2016) emphasized the importance of
investigating how positive emotions affect learning a foreign language, moving their focus
from anxiety to enjoyment with the growth of positive psychology. They highlighted the
importance of exploring the relationship between students’ FLA and FLE, which was not
thoroughly explored in this study. Understanding this connection can assist teachers in figuring
out if students’ enjoyable experience can alleviate their anxiety or if reducing anxiety can make
students’ learning more enjoyable. In order to elucidate the relationship between fifth, sixth,
and seventh graders’ FLA and FLA, the researcher is currently developing an FLE
questionnaire by adapting that of Dewaele and MacIntyre (2014) to the context of Japanese
public elementary and junior high schools. To develop this new FLE questionnaire, the
researcher is analyzing the students’ responses obtained for the open-ended items included in
the FLA questionnaires administered in this study. Using the FLE questionnaire currently being
developed, further studies need to be conducted to investigate the relationship between
Japanese young learners’ FLA and FLE and whether they are independent emotions, as
suggested by Dewaele and Maclntyre (2014), or if they function like a seesaw, where an

increase in FLE leads to a decrease in FLA and vice versa.
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In addition to her interest in investigating FLE, the researcher is studying about the way
FL learners cope with their anxiety. For example, the researcher’s previous qualitative study
(Tamura, 2014) revealed that Japanese sixth graders felt FLE after coping with their anxiety
during elementary school FL activity classes. The investigation in this dissertation research did
not uncover how fifth, sixth, and seventh graders cope with their anxiety when confronted with
anxiety-provoking situations. Nevertheless, the researcher had intended to explore the
mechanisms of students’ anxiety-coping in the current study. Especially, the researcher was
interested in investigating how Japanese students cope with their anxiety during FL classes and
know if the anxiety-coping leads to students’ FLE. Unfortunately, due to insufficient data, it
was not possible to construct a comprehensive understanding of the students’ anxiety-coping
mechanisms. The FLA questionnaire administered to sixth and seventh graders included only
one open-ended item regarding anxiety-coping, making it difficult to obtain detailed responses.
Additionally, during interviews with 11 students, the time constraints prevented in-depth
exploration of their anxiety-coping strategies. Furthermore, the COVID-19 pandemic restricted
the opportunity to interview more students and conduct additional class observations. In
contrast, Tamura (2014), which focused on understanding the anxiety-coping process of sixth
graders during FL activities, obtained comprehensive data through interviews with 43 students
and numerous class observations. This allowed the researcher to gain valuable insights and
construct a thorough understanding of the students’ anxiety-coping mechanisms. Considering
the limitations of the present research, further investigation and data collection are necessary

to gain deeper insights into the anxiety-coping of students. Additional research will be needed



158

for a more comprehensive understanding of how fifth, sixth, and seventh graders cope with
their anxiety during FL classes.

This dissertation study revealed that students had skill-based anxieties—speaking,
literacy, and listening anxiety—regardless of their grade year. In junior high school, the new
course of study (MEXT, 2018b) promotes the introduction of activities that integrate of the
four skills: speaking, listening, reading, and writing. For example, students engage in activities
where they read and listen to content, discuss it in groups or pairs, and then write about their
thoughts. It would be intriguing to explore how students’ anxiety changes after they experience
the four-skill-integrative curricula to create instruments to measure integrated skills. Will they
still have skill-based anxieties, or will their anxieties shift to become more related to these
integrated activities? Further research on students’ anxiety will be needed in response as

teaching curricula and approaches evolve.
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Appendixes

Appendix A. Foreign Language Classroom Anxiety Scale (FLCAS)
Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. 7he
Modern Language Journal, 70(2), 125-132.
5-point Likert Scale (strongly agree / agree/ neither agree nor disagree / disagree / strongly
disagree)
(1) I never feel quite sure of myself when I am speaking in my foreign language class.
(2) I don’t worry about making mistakes in language class.
(3) I tremble when I know that I’'m going to be called on in language class.
(4) It frightens me when I don’t understand what the teacher is saying in foreign language.
(5) It wouldn't bother me at all to take more foreign language classes.
(6) During language class, I find myself thinking about things that have nothing to do with the
course.
(7) I keep thinking that the other students are better at language than I am.
(8) I am usually at ease during my tests in my language class.
(9) I start to panic when I have to speak without preparation in language class.
(10) I worry about the consequences of failing my foreign language class
(11) I don’t understand why some people get so upset over foreign language class.
(12) In language class, I can get so nervous I forget things I know.
(13) It embarrasses me to volunteer answers in my language class.
(14) I would not be nervous speaking the foreign language with native speakers.
(15) I get upset when I don’t understand what the teacher is correcting.
(16) Even if I am well prepared for language class, I feel anxious about it
(17) I often feel like not going to my language class.
(18) I feel confident when I speak in foreign language class.
(19) I am afraid that my language teacher is ready to correct every mistake I make.
(20) I can feel my heart pounding when I'm going to be called on in language class.
(21) The more I study for a language test, the more confused I get.
(22) I don’t feel pressure to prepare very well for language class.
(23) I always feel that the other students speak the foreign language better than I do.
(24) I feel very self-conscious about speaking the foreign language in front of other students.
(25) Language class moves so quickly I worry about getting left behind.
(26) I feel more tense and nervous in my language class than in my other classes.
(27) I get nervous and confused when I am speaking in my language class.
(28) When I'm on my way to language class, I feel very sure and relaxed.
(29) I get nervous when I don't understand every word the language teacher says.
(30) I feel overwhelmed by the number of rules you have to learn to speak a foreign language.
(31) I am afraid that the other students will laugh at me when I speak the foreign language.
(32) I would probably feel comfortable around native speakers of the foreign language.
(33) I get nervous when the language teacher asks questions which I haven't prepared in
advance.
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Appendix B. The FLA Questionnaire for Sth Graders (March, 2022)
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Appendix C. The FLA Questionnaire for 6th Graders (July, 2021)
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Appendix D. The FLA Questionnaire for 6th Graders (March, 2022)
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Thank you!
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Appendix E. The FLA Questionnaire for 7th Graders (July, 2022)
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Appendix F. The FLA Questionnaire for 7th Graders (March, 2023)
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Appendix G. The Consent form for Participating in the Study (A Elementary School)
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BINFAL A BEA H AT

&S (Email)

FULZ OFZEICB L CoOBMAEFRT A, R OETHAZZITE Lz, ZOMECSMTE0E 2003 HE
BRI LD Z E L E Lz, AIKIE, 2O LET, WOTHLFIETE I EHRM LT




Appendix H. The Letter to the Parents (A Elementary School)
345 H

A TNFRES | LIRS DR~

IR AR R
-
49 T

/NERES, 6EEAEDSMERE (JEFE) DRRICRITS
RE DL BRLAREEBHE DD DRENFICOWT

HILFBERFZRFEPEDOS FHERLET, 2O, A /MR LK OCOOHHEEER
BDTTHRENWIZE, 5, 6FAEL R AREORMEZ FEIE TN 72<Zii
7R0FELT,

AWFFEIL, BRL 72 ST TONERER) | DR ZEICBIT D IR E DB - BRSO L E(IT
DUVWTHA T 22T, AMERE (355E) DR ZE I R E ~Om )R — o 51k
Z T EEHIZ, TR TORGEFE ~DOFL TS A TITONET,

FAEDITET L T2 TELTEBVET,

O REICKT D1 ~2[BDT 7 — DG

Q) HFEOEED Ryl T AR

@ —EROVLEITHKTT D 15 DRREDA L HE 2—

X BT A, FAE#REHDICEE L E TR ENOIRE N ELET, ¥
Ea—id, XFRILDOEOEEWTELET,

FEORERIL, WHEHE (5HMNTF) OBEDO T, Fo, e TOREK, i
S, F R SR E ORI H BN D BAE N2 ET, BFRICS N2
J7 2 DT TAN—Z i L, P4 BN (R, BB BSFE SN2 L a2 351
RN LET,

BT AR A LA 2 — I OIS H 0 FRICELE A2 BT A AT,
HULDEAEFTEHLELIESWVETIOBRANWELET, PR OO Z i
T INTIEFH TN LE T,

EYELALLBAVNZLET,
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Appendix I. The Consent form for Participating in the Study (B Junior High School)

BEBMORE#
PRIEARRE [HERRORIEICIIT B L | AR D RE DR

S OB T BB F ORI A S B TSV, D w0 kL BEARICOWT SERC 28 0 | B Sl
ARG BEA1E, BIREECES 2 BEOT LT ET,

e F IR FSCEM e RHE L% AR 34E ST
Mail: XXXXXXXXXXXX
VESTE AR D 0'0:6.0:0/00'6.0.0.00'0:6:0.0100'6.0:01010'0:6:01010'0'6:0:0:00'6:6:¢
WRFEHRE  FILERE R SOER K SUFR R 7 L B HORIT
T 150-8366 HEUAREEA XA 4-4-25

REER .

ZOMFFEIE, FEEOREIIX LT, FER T FAEDEEDEE TND Z &, FITREFITE L TNWDLI R L
FORLEDORLTTE, Fio, FFEOREFIZELVWEE L TWNDLZ LIZONWTHRDL LD TT,

FE :

1V HEEOIFEOREOBLE, AHEOA LV F B2 —%fTWET, £2, HFEARY 7 A THEFFEOFREIZ OV TE
LTWLZEIZoWnWTOT7 v — R aEmLET, FFEIZ2E THRCIR2A L LIFIAZTEL TN E

9, ) TU— NI, EEERT v — NRREERICERA L, AENT V- NOHEBEEMETED LD
2, AFFEE S —IHA T oFA L, AREEOHTY TR ERZICOE ST £3, REBLSRIT, #HELE
FEOBRERFOLY LV EHE L, BAFNLET AREZ ST QW EEEd, (EROBEITRD ML A
WEDICEEWZLET, ) SILIZEREDA V7 Ea— FFEENSRMEEICNNFRL TS, v F B2 —%FTo
721248) WA VX B a—%{TWVWET, A U F Ea—3E L. ZOBROIOTDICZEREZER L ET,
R :

Ty — NI, 17 7R LREMIE1 5 HRETYT, AfEOA U Z B a—2hn bR, AfE1AICD
X159 ~200FRECF, ARRIZOEELTIE, BRE ZHYEORED THAICEDEET,

BMOFI : RFRICZBIMT E2FEE LT

1. HPRUFEOEFEOREIZOVWTOEERRLZROHE L NWEE I TWDH I EEMD I LM TEET,

2. BEEOREPIIAZEREL TCWDIAEEDOY R —FE2HBIIT e " aB2Z N TEET,

FHR .

ZMET, WOTHLZORIBEEEZFEIL, 2NMEPIET 23S0 3, BRIZEDS T, Bl~0RI%
O, EE~OBMERYETZ ENTEET,

BT :

BMENONWTTEL T—=F DT T A R —%psF L ET, FAARBRIITICE L FIEE OREHEEIZL 0 o0
SINET, TOT—FERETLHZ LBV T, BAPFESINDIZ LIFRNWI EEZBHRLET,

TRIERE RIT AN R BN CRER SN Z 2 ixdH 0 FHA,

B :

ZOMFEICBE LT ZEMN ST, REBICEL T DRNIHIROMEE ICBRWGhbEZE0,

AR :
FAEZ OWFZEICE L CoOFAZ e, FITOECHAEZZ T E Lz, ZOWMEICSMT o085 »idEE
M7 PRUIC LD E ML E Lz, ARKRIE, ZoWRIZSIMLET, WOTHLEHRTEX A2 & &ML T

£9, M, AEHEOa——#2Z MY £ L7,

BN KR4 HAT

G (Email)
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Appendix J. The Letter to the Parents (B Junior High School)

S N446 H

B PR AR PR DA~

NG S NE S T R 2 A
1% H AR R
A BT

R LA DI/ ETE (FFE) OBRREITBITS
DL - BRRRAREERIBBOTD OMEHEIZOWVWT

HILFBERFZRFLEOSFFEFLET, 2O, BHFERLVTOOTHEZE
DOT TEREBNETEE VFEAZRGIC, | FRIEEOREZ E STz e
2720 ELT,

ARFFEIL, TFEDOEZEIZRBITHEEDRE L BN ZFEIZOWTRETLHZE
T, FEEOREITE O AE~OW U2 AR — b0 i iEZ BT Lebiz, FRTO
PEEFEHOFNTEROHITITOIET,

FEOTTET L T2 TELTEVET,

O AfEICKT D2 EDT o — DS

Q) WEEOEED RS0 T AR

@ —HDOAEFEITKTT D 15 NFREDA A 2—

X ET A EAERE BB L E TR INOIREWTELET, A
—IL, XFRILDOTZDFRF W LET,

FEORERIL, BHEE (5 HNF) OFED T, Fo, e ToRER, M
3, R SR E OEIN Y B B D IAE V2L ET, SFRICS I 720
I 2 DT TARN—Z L, T4 BN (ERE, BB SR ES VRN LA 351
RNELET,

BT AR OA A 2 T TN ETEKIZH D, FRIBLE A BT 55512
DA FTEBHLELTESWVETIOBREWVWELET, 1%&%@%%0)_@%
EZB NN L ET,

EYEIALIBANNZLET,
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Appendix K. List of 6th Graders’ Open-ended Responses in Japanese in Chapter Four

Speaking Anxiety

S34: —ATHRELT, KEIZESTHDL HEF

S41: 1 A THIZ TTIHEDHE

S58: JERTH L X

S65: FATHREKTHLZX

S74: — N CHIZHTREL:

S77: HATRDREITRET H L&, LELICR -T2

S92: HFEAE AR TIE/2 T & &

S93: BAILDRITTHRET H L X

S123: AICHRET H & X

S30: WEETTENNEFET & EITARLITR D £7,

S68: 72 ANTAMEREL T, ELRD

S50: SHADKE, FFENLDOT I ERAR T ERVIIR->TERIDTE LN
BHIRFRE I o T,

SH2HDDE -7 Z ENAESCKEI D LRl b &

S23: AARDEIT, FELTWARRZ, HFEN, Dbl olz b X,

S44: 72 /U TE XD Wb B 72

S46: HEETHIZHR 2V~ TEEbhizt &

S25: ZDHFFEEZ > TLIEEV) EEDbNT, ZOEFBEEENTZ L

S62: FEEETH ORI T DR, RMIE S HGEEZ - T W, D LARRZICR 5Tz,

Literacy Anxiety

S35: TALTZXDRZTFNTERN

S28: AN T N7 7 Xy haFELHICETRWEE, EEEERELTNEATH
S>TLE o7,

S38: ANABEA LR, £, D LTORLLNINITNNERS,

S103: HAODHIL R WHEEDOEX FEWT, EI90o TN ) Db ARN-T-,

S72: FEICHI L CRidelif

S86: HEREMNFED IR o T2,

S89 : WEDFEF

S107: WFEDAE—F DIF A Z 9 ZEN TV

S42: LEAELS & X

Listening Anxiety

S63: eI GEE Xy LS bl L X BENHKT L THLARRZIT o T
S113:CD % HAGEIZHAENR L T Neho T

S105: ZAAZREERINTWNWD Z & AR E BN o T
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Anxiety About Being Called On by the Teacher

S8 LoHAYTHENI L Z

S16: LHOoHAYTHNE X

S117: JeEIZ RIS T HI TR

S33: JeEIZEARY ThhilcZ &

S37: FEAIZHB THN DI

S70: 225K T LTIk

S:74: JAEIZIRRYToHNTZ L &

SOl: AlZY THIL-KF

S117: JeEIZ Rl Y T H TR

S21: &z, TOOEA ! ' ZHi? ) ¢S ToHNEExD TEXR, L0, &
<OMBRn, AR I AR W) HskE

Anxiety About Not Understanding

SL: 6 FFAEDRANOFRE DK, OOAE (JTEA) BEEL TWLERDN LMo T
ik

S65: KIENG3 o THIGED L & B3 D37 672\ iy

S87: JA U D NIEZTE TV HDIZH DI TE 2R,

Anxiety About Evaluation

S59: 54EADT A FDOIFIZHNERWRIERH 7= &

S76: SHEDHFDT A N TH AT 720 ok

S100: FAEA EMNDTE5 9D D,

S14: LEENT, EHLRWVNIE-00 THLETHIEEN -T2 6> Tnan &
o 7B,

Anxiety About Paying Constant Attention

S4: JEEOEE TR THRADHZ LSBT Rho7og
S12: [F—»o & L TWVWT, XD LIk

S54: IF—& LTlbYTh

Anxiety About Making Mistakes

S27: HRRETELN AT L &

$62: HFETH AT DHF, FIES TCHFEZME - Thanin, D LARLITR ST,
S97: ELMNATLLEEILL D ERRLITR-T

Anxiety About Not Being Able to Enjoy Classes
S45:8 £ VIRENE L TERWD

Grammar Anxiety

S56:87 L < 0B L& Gt o
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Appendix L. List of 7th Graders’ Open-ended Responses in Japanese in Chapter Four

Speaking Anxiety

S55: JED 1%t 1 TREET HHEDL L » LR

S10: JeA L 1% 1 TREETHREDNEGENEFENG, HEVHDNLET ZENTE 22
WG Z ZANLEL T,

S114: FE3 2 EMEL lpodzly (FEFEOREE) LED

S162: A a=f—varrébENZN, MHLHEIZENZY (F—L0DER)

S74: /INFAL LD DIE, FFERITE TS Z ENZ RV E LT, ENDbFNH
ZIELLKERDEDRRLE,

S76: KiE L HFETRET ONETFTTT,

SI11: EAR A THS TEZTIGETHET Z N LTS TE RN,

Literacy Anxiety

S145: T —EL, WD EDo T

S35: 71< é/u@%/\/lﬂi’ﬂxii T s2nz &y,

S107: HR A& AUV REIETEZ TRNE, ZRONTLENE I TI bW,

S119: @;%XAw%ﬂ%ﬁw& BRIZOWTWT <725,

S41: 1 nn%ﬂzﬁ% \—EI<H%‘:Q HENRoT-Z ERNIND

S98: A~ NE N DNEL 720 BB LIRELT 5,

S92: WHEL ZLENEL o TAULRE > TWVWAENARE

S138: X AE LK EL LI RoTONLRNWI LB X T,

S23: WEEAZ R TEL ZLITTE AT L, Bk, [RATIH RDDE] 52 &
N5,

S151: EET DLW D ZEBLVDT, WLEBATLD TDHLE LD, —FAL
ZRRUET, (BHFEVELEZHATLY LEhol-OTEFRROTHICRYL %

B ET, )

Listening Anxiety

S141: U RA=2 7708 MWTCHDORWICRHGENH TE ERS N 50T LA
%G: I 5 o

SWAﬁﬁ@i&ﬁbﬁwijﬁﬁn#mT<5)x /G
S15: 2 COEFENIETLEICHM TERNZ 1D D,
S108: VA=V MM EFTEEICONGL>TLE D,

Anxiety About a More Advanced Class

S121: RUCHEEL <72~ T, REICBW TN )yDiEd

S155: o7l b Lo 72,

mm,$%$ D e OHELHLI RSN D | AL T
S86: HLEED A-YLORENL T Lo T D

S93: SUIECHGED /N L L~ THEEL U,
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S122: 7= SRAMERAEE o> TIEWARWDO TT R, KD T, ROROERE L TV E
T,

S51: /NEREOREITEORD X 9 R U572, PERIIARIIAEE > - D T,
AREZIIE LTV 5D,

S102: /NFRDEFIL, HPITReD Z E NI FE - T EFEKIT, WER D KRITR D
INOIRENETZNG, BEEZHED L,

Anxiety About Memorizing Sentences and Words (Other than Spelling)

S12: HEEOEMNE X, A DNDIDARE

S45: HEESME 5 XL VDT, A ENDNAELIZE S,

S49: X2 HURHFEOENEZ H 2 &

S96: HGER EDR A D EMHE AT,

S17: A — Rk & H O HEEOEOZENMEWVNRKE S TE IBARL

S68: 72/, TmAhTEHEDSBRRZTWVDHHRETE OV, /IR, HiELZBIZ X
/A A AR SR

S142: HEERIT/INFRR EEWHGEEA T2 SAR 22T R, WITFR0W 6 IEfkEIC -
CEAMRZIOLNDNRENRD D,

S81: HFEMNHT X H LR

S161: /NERTIX, To b VA= TR N oA TTIT Y, TR CITEE
XERATD LT, TARZLRERHXARDT, RETT, TA MR KbD-o
TBELEZOLNTVENHL AL TT,

Anxiety About Catching Up in Classes

S7: IWNFRTHEATHEENTE TV DHHHE TR EZZIT TVDHDTHONTWNT 50
R

S121: RIZHEEL < 72 o T, BEIZBW TR0 )N0AEL

S170: £ 72< IR L TWZ2W . DWTWIT 50 LB,

S97: R—=ANEWING, bRl koTLE I DTN

S115: #ELNRBNWNE HoTHNE I Db S RN

S119: Unit Z & OHELRNF L | B EFE TIHBW-D0R0,

Test Anxiety

S88: /INEMRIL, FEFEDOT A R E W) ORI THIEN WD) FITARL
5,

S155: 7 A M%7z,

S120: BRET A " boToZ &, (e L 1 X1 TEEITOICEER L)

S160: /NFEFLDIEIR N> Te 56T A B

S161: /NFRTIX, To b VA= TR N oA TTHIT Y, TR CITEE
HERZIZD LT, TARELRERFLARDT, FLTT, 7 A MR-
THRLBRZONTVDENE AL TT,

S117: TA R -> CHIEBEREEZRZOLNRONEZ ZBRRE

S136: 7 A MBHDHE, AUV EER 2R T R0 nE
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S43: VA=V T T A RDNINFADOEH L VL ol N LT
S79: VA=V 7T A NTHONLRMETH, BOTRELLSEbND EbAL %
éo

Grammar Anxiety

S93: SUESRHFEN /NFIL & E_THEEL VY,

S25: ENEEL < oo/ &, BT —FIE -7 EEZ S VNI LD AWK L
EololF &, HLWEZERIORETRZIOND LI, D LA,

S105: JEIZHDWT, FEDONELRoT, RADDVRELF O Z &,

S143: BFACLFAN L b 7eu,

S4: BhER° Be ®hFd, 4G & ORBROMAE HHIZONT

Anxiety About Feeling Isolation

S89: ML IRWREN B S TZRRZ, BRI oo lcb BB L TLEW,
RENZIRDZEND D,

S127: £V DANERDZ END7rnm G FIBRIZED T 5B 2T 0,

S173: U—2 b ->T, BT THI DOTHNLRWEZANRD D,

Anxiety About Summarizing the Content of the Lesson in the Notebook
S84:/ — M EHALSTELODH I L
S14: ) — FZHFENTWNWHD T/ — MIOWTLE

Anxiety About Making Mistakes
S110:[HIE > e RHZ R e > T2 D B L < 72 %,
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Appendix M. The Interview Questions for 6th graders

CONEIFE) (W) DRSO T ONERE 6 R~ v H
AIE T

A B 2 —k#] 0 1N 10 3 FREE

A A 2—IF, TROEEFEDREIIOWVWTORONELBRET HETITWET, (4
Ba—m, AEOBFELE2ZT CTHADIEEZ ANEX TV HIEZELEZY LET, &
HA T2 RBESETCHLS I LD 4,

Lo g, i, HSE S & BAREZHR TSN,

2. FRUSNTEFEZE > TVETH, CARLIATMEILY, LI THEARD
LB TOETD,

3. SREIIMHETID EAREIABDBMHETTD BT

4. INFREDRFEDRZEITE LTI 2, LW E DRI E ALK T,

ERSEDHANPNT BN T2 Z 813D £97, THEBHDTHRRLTOETH,)

7. (6DEEEZITT) TNTAREPFR L. (D FELAT27) ZELEFHVETH, £D
D Z L ZHATLIES W, TOREARRFFLTLRE),

8. HEFEDWFMICHELWEE S ZLI1TH 0 0 EAREZANELWEENET ), £
IWND EZNT EOVIKFBICRD EFh LW EIKUTZRFE, E50V D591k ]
O"Cb\ij—ﬁ)o

BRI AS LI
D KFEAEMo7-2 3 a=br— g Y ~OBERICONT
@ FPRMEEE S D &S FERIZONT
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Appendix N. The Interview Questions for 7th Graders

CONEIFE) (W) OECO N TORRE LA~ v ¥ o
AIE T

A B 2 —k#] 0 1N 10 3 FREE

A A 2—IF, TROEEFEDREIIOWVWTORONELBRET HETITWET, (4
Ba—m, AEOBFELE2ZT CTHADIEEZ ANEX TV HIEZELEZY LET, &
HA T2 RBESETCHLS I LD 4,

LA, (i, HUR &S & BARTEHA T IEE W,
2. FRUSMNCTHRFEAE > TWETH, EAREIATIEI DY, ZITIIEARI L%
HoTWETN,

<IEFEDOIRZZEITHOWVWT >
3. YGEIMAFE TI, LARLZABMFETT A HNTT )

S
p=11

FEEDOREDTEHEBEBILETN? (T25HE. EOL BWVORF#Z T TWVLH 0 ?)
5. OB T, HEEIXEDL BNIIR L T ET 22
6. BEDONEFFEOREDFEZ LY LETN? EARGEEZ LETN?
7. HEROIFEFEORIEITZELNTT D, BLWEE ST EARKETT D,

8. HUEROWEOREPICARICES (LEICARB) T Eh Y ET, L AR
S

9. FEROFEFBEORIETREITRSTZHHLIE H 0o TR L TV ETh, (REICH -T2
I BAESSAED NPT ER -2 L 13H 0 £90 TRELASTHELTHE
TD)

(HIES> TR L ED ELTHAE0E LIIEEO TLE S TNDLDNEHTNL)

10. /NEROHGE (FMERE) OFEL FER TOIGEORETIT, EAREZAN, HELL
o TWBHERKUET), FIIARLZRIIECET N, (T —FE{To72%TA ¥
Ea—%fTo7 NIZIET7 77— OB 30 H2 B E 2 TRERMICEELTHLH 9 ,)

RER 23 oAU
FERIGEZ > THIZNTT 2 ?
HENCTHFEEL - Taia=lr—va LenTTn?



Appendix O. The Interviewees’ Profile

Interviewees' Profile
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English Learning Average Score of ~ The L.evel of
Student Class Gender Experiences outside the FLA Items.(Item FLA in July,
Classroom No. 3to 16) in July, 2021 (6th
2001 (6t grade) _grade)
b no 1.21 low
I2 1 F no 3.79 high
I3 1 M yes 1.29 low
; 1 M no 1.54 low
I5 1 F yes 4.21 high
6 1 F yes . o
S e 2.36 middle
B4 F no 421 high
I9 4 F yes 1.57 low
oo F yes 4.14 high
I11 4 M yes 2.64 middle

Average scores of FLA Items under 2.00 considered as low-level anxiety, over 2.00 to 3.50

considered as middle-level anxiety and over 3.50 or more considered as high-level anxiety.
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Appendix P. Excerpts from 6th Graders’ Interviews in Chapter Four

Literacy Anxiety

18: 727y, KRILEWVI I ITHIATES I,

R: ZFFED 2

18: ZRHETED RN,

R: BIZIE, E9VONALDEZ 2B ZITTEDE Z A

B: Zo90nH ez

R: HH., THVNIHIRNWILFE?82X—TDZ D, Go straight, Turn right at the first corner.
EMEWVWD?

18: LS ARl 72obooT,

R: 25130, LobBODIE?2 2950 H D2 (FI)

18: BTN DINITDND, THOREWEREDNALRIZ2>BHooT

17:.. BICEWEEIZ R o720 T b b2l o b o T,

R: XZ7po7=0 L

17: =9, X770 Loy, DAl obe o> T, 2—>TUKLIZR D,

R: XIZhne, EonoLh?

17: 72/, T2 Ay BEETE 5726 WA TT T Y, Twant il %, faf % fi] & fa] % &
LENRTEATEAELS oTn E, ZHUE, 2—>TWIKTIZ/R D, 72,
IFALICHDDOFRATDDNESTNDEDMNST, o> THDNH > TRVDDI,
E2EAIMoTT o EE-TT,

R: HH. UbHitAlZnT25008, brotk

17 AR,

R: EPICARZIZE ST EMmZFINIEFH Y 572
I5:7-FICLEHELIHEEND, ZNTHoTHONRE, BOKIH 5,

Listening Anxiety

R: REPICTEGEDOIRE NI, DEERENRLIZESTZHITIH Y 012

19: IO~ —=5EHO T, RADEAEDOHEKRERT-VOZS > T NLHEFC, b
S LNV ENHLALTTITE, THLZDRIZ.E-> T NDHD T, HAFET,

R: JeAM HAGE T,

19: So7-%IC, LWEELNO-TEL, ZOVHIELTHHALTINDSDT, £
b, TNDoBLRNLNIRE

Anxiety About Being Called On by the Teacher

R: DEUZR-T720 D ?
1 : &, Al oz, DEIZR D,



R: B2ZFo0, ¥H5LT?

[11: EOoWn)H Z xR THNDLD,

R: &, E9VNISIT2MELRTHENLEN-STZ E?2 Ledh, OOL4E (JTEA)
BlITYTE L, OEICRY £ LT,

(H )

[11: REETN

R: ZAREL 2BERLH->TWVI DX, JEELEIT TR T, » T2 E?

I1: %9

R: Z972A7, LrbihtofRE S ?

I11: 13V,

R:iZIRATE, TAxBTOHNIDONRBEVHFEZ LN

Grammar Anxiety

R: M & DB Ram & a0 £ 002
19: HH., BHOTRLAI ELTH, LEDIEFEN DML o B o T2l E M,
R&HH, 2513 L
9:5 D, fHAGOERDONARN-T-EE I HWNTT N,
G
R..GELIEVTZoTHIDTLEICAR -T2 LD ?
19:5, CTHREFIZERER2WELEDIEE LN G2 72D,
RHH., THrR ! LEDNEEFERAT,
19:% 95, 720D,
R 251X EHR, Lrd, BRICENTINTND EWS DT> TWHEKLE 2
19: [3Vvy,

194

o



195

Appendix Q. Excerpts from 7th Graders’ Interviews in Chapter Four

Speaking Anxiety

I: °oiEd 9, OO0%AE JTEA) OLGEIX. F— LN EhoTcid &, L
HEHFELDPNWVDSITNES L, HE, —X—TiET o TWVIDNRENST2N G,
FTNTHroé,

R:ZIWVIHIFHIE I WO KU D ?

[1:—%f—TaE T 2o I XRET DL, GELZVWZ L IE Lo T E S HIZR > B
IME, FHETIVIHETH L EEI LI I N> TWVI DT, /INEDOERTL,
—Xf—&E WV LD HEHRARTRD ST LT ST EZI NI DEHDTRDH - T
U2, BHrold,

RAGAEL —%—TiET-TZ L ?

I1 : i3vy,

I8: (REEE e T D DN TWETFT,

Literacy Anxiety

I7: BEEE WO D, ARYIZR AN NITRATELSATEAD . RAUTEIATEA
YO TN DNFEDREL DINGIRh-T- 0T 5,

110: ((FFADHFEDIFET, VRGENTODL LI IR o TR L o727z »> TRV E
7,

R:Z UL HEGE 2

[O:HFETY, HFiFLWwi,

R: U % ®HI0S A DWMAITHFER AT,

110:73V,

RiZoMZE o7 b, TN LEGENRETE G, HEER L CTREENHE L
{7poTL B v,

HOHFELDILL 276 br I hHr IHmODIATTITE, THRAD, L<bhA

RVOPRHTERER D RO ET,

Anxiety About Catching Up in Classes

R: HdH. HI1FE, 2DIFER, TomZEo0, TLIEH, FEOREIIL L&
DR EBIZEH D ?

[10: ®>H2H Y £,

R: Z95WH O TLEEN,

110: D72 Z i, HEADR DB BRE T, T, HOZDOHIIRN -T2 EE2 R
DRHIZRAIETHE, ROHBL XS EHLIEIEMOZ - TT, BIOHD
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ZEILKRATRVWATT L, 1TV, ZOHIZRoTEHWVWE-RS ATTITE
WAL L TTERNWZ BB T,

T: fCLW D ?

110: [%vy,

Test Anxiety
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Grammar Anxiety
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Anxiety About Feeling Isolation
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Anxiety About Summarizing the Content of the Lesson in the Notebook
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Anxiety About Making Mistakes
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